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Introduction


The Hispanic-Serving Institutions Division administers the Developing Hispanic–Serving Institutions (HSI) Program which is authorized under Title V of the Higher Education Act of 1965, as amended.  The purposes of the program are to expand educational opportunities for, and improve the academic attainment of, Hispanic students, and to expand and enhance the academic offerings, program quality, and institutional stability of the colleges and universities that educate the majority of Hispanic students and help large numbers of Hispanic and other low-income students  complete postsecondary degrees.
  
In order to receive a grant under Title V program, an institution of higher education must have applied for and been designated as an eligible institution.  The Notice Inviting Applications for the Designation as an Eligible Institution was published in the Federal Register on December 7, 2009 (74 FR 3579).  In addition, to basic eligibility requirements, an institution must have at least 25 percent enrollment of undergraduate full-time equivalent (FTE) Hispanic students at the end of the award year immediately preceding the date of application.
  
The Hispanic-Serving Institutions Division awards Developing Hispanic–Serving Institutions Individual Development Grants (one eligible Hispanic-Serving Institution) and Cooperative Development Grants (one eligible Hispanic–Serving Institution in cooperation with one or more Institutions of Higher Education).  Although the allowable activities and the five-year performance period for the Individual Development Grant and the Cooperative Development Grant are the same, the maximum award amounts differ. 
 
The Developing Hispanic–Serving Institutions Program supports many institutional activities that include:  purchase of equipment for education and research; improvement of instruction facilities (construction, maintenance, renovation); faculty and staff development; curriculum revision and development; purchase of educational materials; improvement of telecommunication capacity; enhancement of student services; enhancement of administrative and funds management systems; establishment or improvement of a development office; creation or enhancement of community outreach programs for elementary and secondary students; and establishment or increase of an institutional endowment fund.
 
Note:  The Higher Education Opportunity Act of 2008 (HEOA) as amended, section 503(b) was expanded to include:  activities to improve student services, including innovative and customized instruction courses designed to help retain students and move the students into core courses; articulation agreements and student support programs designed to facilitate the transfer of students from two-year to four-year institutions; and providing education, counseling services, and financial information designed to improve the financial and economic literacy of students or their families.  The list of authorized activities in section 503(b) was also amended to use the term “distance education technologies” in place of “distance learning academic instruction capabilities.” 
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FY 2016 HIS Institution Name	Annual Grant	Total Grant
TX	Lone Star College-Tomball		$2,039,976
TX	Lone Star College-North Harris		$2,587,367
TX	Palo Alto College	n/a	
TX	Lee College District	n/a	
TX	El Paso Community College	n/a	
FY 2015 HIS Institution Name	
TX	University of Houston - Downtown	$539,454	
TX	The University of Texas at San Antonio	$649,986	
TX	Texas State University	$647,815	
TX	Univ of Texas Health Science Center of San Antonio	$477,168	
TX	Texas A&M University - Corpus Christi 	$524,876	
TX	Howard County Junior College District	$525,000	
TX	Brookhaven College	$525,000	
TX	Texas A&M University - Kingsville	$525,000	
TX	The University of Texas at Arlington 	$524,791	
TX	Del Mar College	$525,000	
TX	The University of Texas of the Permian Basin	$524,860	
TX	Northeast Texas Community College	$524,639	
TX	Northwest Vista College 	$471,609	
TX	San Antonio College	$525,000	
TX	Amarillo College		$524,948	
TX	College of the Mainland		$524,149	
TX	South Plains College		$524,022	
FY 2014 HIS Institution Name		
TX	Angelo State University	$521,668	
TX	Our Lady of the Lake University	$558,553	
TX	Texas Agriculture & Mechanics International University	$574,216	
TX	Houston Baptist University	$510,478	
TX	South Texas College	$524,200	
TX	St. Mary's University Texas	$524,993	
TX	Sul Ross State University	$524,236	
TX	The University of Texas at El Paso	$524,536	
TX	The University of Texas at San Antonio	$516,970	
FY 2013 HIS Institution Name		
TX	Schreiner University	n/a	
TX	University of Texas-Pan American	n/a	
FY 2012 HIS Institution Name	Type of Grant Distribution Unavailable
TX	Laredo Community College	$775,000	
TX	The University of Texas at El Paso	$502,361	
TX	Galveston College	$627,149	
TX	Texas State University - San Marcos	$456,387	
TX	University of Houston - Downtown	$642,362	




[bookmark: _Toc465332403]Lone Star College-Tomball

FY 2016 ABSTRACT
Established in 1971, Lone Star College-Tomball (LSC-Tomball) is one of six colleges in the largest institution of higher education in the Houston area, with a total student headcount of 16,961.  The rate at which Hispanic students complete, graduate, and transfer is inequitable to the overall percentage of enrolled Hispanic students.  While Hispanic students are completing course at rates of 80-89 percent, the success rate is much lower.  Success rates for Developmental Math, Developmental English are 49 percent and 70 percent, respectively, for face-to-face instruction and much lower for online or hybrid courses.  Success rates for College Algebra, 52 percent, and English Composition and Rhetoric, 62 percent, reinforce the need for support.

The college seeks to address three significant problems.  First, FTIC students do not have the requisite skills to successfully persist to degree attainment.  Second, there is a lack of opportunities for professional development for faculty and staff that increase awareness of the diverse needs of the Hispanic and low income student population and prepare faculty with teaching strategies that lead to student success.  Finally, decreases in revenues combined with increasing need for services prohibit LSC-Tomball from making necessary changes to improve success rates and overcome institutional deficiencies.

LSC-Tomball seeks to (1) enhance the First-Year Experience (FYE) course by embedding grit and growth mindset theory into the curriculum; (2) enhance outreach initiatives to the Hispanic community (increase enrollment/matriculation  activities and referral   to services);.
create alternative course designs that move students quickly into college-level coursework and promote faster completion of degree and transfer programs; (4) create a technology-enhanced multidisciplinary academic support center (i-MASC) to improve retention and sense of belonging and direction for underserved students; and to (5) provide faculty and staff with   professional development opportunities and resources that promote student success and cultural competency.

These strategies will be organized under CLASS: Center for Leadership, Academic, and Student Success.  CLASS includes establishing a program endowment and the transfer of significant pieces of CLASS to the college over the life of the grant so that activities can continue once the grant ends.

20


[bookmark: _Toc465332404]Lone Star College-North Harris

FY 2016 ABSTRACT
Lone Star College-North Harris (LSC-NH) was established in 1972 as North Harris Community College. Since then, it has served as the anchor college for the six-campus Lone Star College system serving the northern regions of the Houston Metropolitan area. LSC-NH has a headcount of more than 27,000. Currently, 36.8 percent of students are Hispanic, 76.7 percent are minority, 50.6 percent receive financial aid, and more than half are first-time in college and/or first-generation students.

The college is situated in the most urban and economically disadvantaged communities within the Lone Star College System. Because of its open door policy and the composition of the service area surrounding the college, LSC-NH enrolls a large number of educationally and economically disadvantaged students. Many students arrive at LSC-NH without the skills necessary for academic success. Data reveal that almost 60 percent of the student population needs developmental (remedial) instruction in English, Reading or Mathematics. Many of these students feel out of place in college and are unaware of how to access available resources that could improve their grades, build their success skills, connect their degree plan to their career goals, and improve their overall chance of post-secondary success. As a result, many students start college already on the path toward dropping out (remediation-low GPA-probation-drop out).

Like the student population, the faculty at Lone Star College-North Harris comes from diverse backgrounds. While some faculty has been teaching for more than a decade, the college's high ratio of adjunct professors means that a large number of instructors have limited classroom experience. Regardless of their experience level, all faculty at LSC-NH must work to better address the unique and changing needs of the academically needy 21'1 century learners on campus.

In an effort to best-serve the current student population, LSC-NH is proposing a comprehensive project called Mi Casa Es Su CASA (connect to the Campus Community; Acclimate and Adapt to the Rigors of Academic Life; succeed and Self-Improve for the Duration; and Achieve and Compete in College and Beyond). The proposed project has  single activity: Increase the persistence, completion and transfer rates of Hispanic and underserved students by: I ) Improving student engagement and preparedness through increased student awareness of and access to LSC­ NH resources and opportunities; and 2) Improving student success rates by providing best-fit instruction to the LSC-NH student population.

This activity focuses on guiding students through each of the four CASA phases through the introduction of three initiatives. The first two initiatives - iMalls (Information technology enhanced. [image: ]


Multidisciplinary Academic Learning Lounges (Center for Academic Success and Transition) -are designed to connect students to LSC-NH resources and improve student engagement. The third initiative - Project MATCH 

(Meaningfully Aligned Targeted Curriculum/Courses for Hispanic and underserve students) -will help ensure instructional delivery and professional development are student-centered and in line with needs of underserved 21'1 century learners. 





[bookmark: _Toc465332405]Palo Alto College

FY 2016 ABSTRACT
Palo Alto College, one of the five Alamo Colleges, has been a pillar of the south San Antonio community since it began offering classes in 1985 with an enrollment of 23 l students. Its opening was the realization of a community dream to build an institution of higher learning in the south side of San Antonio -a historically impoverished, educationally underserved, and predominantly Hispanic community. Now in its 30th year, the college has an enrollment of 8,376 students and continues to provide high-quality education in San Antonio, the 7th largest city in
the nation with one of the largest, fast-growing Hispanic populations. However, workers make 11 percent below the nationwide average with a per capita income of only $22,619. Only 24.6 percent of the population ages 25 and above have a bachelor's degree or higher. Reflecting these figures, Palo Alto students face many barriers to achievement: 42 percent are economically disadvantaged, 49 percent receive financial aid, and 78 percent require remediation. Ever perseverant, Palo Alto College students see themselves as hard workers striving to improve their families and communities; with the proper support, Palo Alto College can be a catalyst for improvements in their educational and economic standing.  Thus, Project  Impacto  proposes  to establish  college wide  best  practices and  support  systems  that  enable  high-need  students  to  successfully  enter,  persist,  and complete  an  associate's degree  program   by:

Strengthening high impact practices for continuing students to improve student persistence and completion.

Establishing a Student Advocacy Center at Palo Alto College to improve overall rates of student success.

Increasing professional development opportunities for faculty and staff that will improve student engagement, teaching, and learning.




[bookmark: _Toc465332406]Lee College District

FY 2016 ABSTRACT
Lee College, a comprehensive community college in Harris County, Texas, proposes a Title V project with two goals: increase student success by improving the persistence of ail students, particularly male students and increase the capacity of the college to support students to the point of program completion or transfer. After a two-year comprehensive development process that involved teams of faculty, staff, administrators and students, the college community identified these two goals and associated measurable objectives as part of a Completion by  Design focus on progress and completion.

Through two activities, wraparound services and engagement to completion, the college will reach its goals. The wraparound services include a case management strategy for counselors and advisors, case management with Student Ambassadors and a Call Center, and enhanced technology to support student progress through the system. To engage the students to completion, the college will put an emphasis on transition to improve career knowledge and transfer possibilities. It will provide use the services of a consultant to maximize the utility of the student enterprise software, PeopleSoft. Finally, it will increase the possibilities for professional development for both full-time and part-time faculty, student services staff and the entire college community to support students to completion, especially in online delivery courses.

Overall, the budget of $2,625,000 reflects the two goals, the two activities that arise from these goals and the two competitive priorities of increasing academic success and increasing success in online classes throughout the college system. All of this emphasis on success is designed to lead to additional completion by first-generation college students, low income students, and students from underrepresented groups.



[bookmark: _Toc465332407]El Paso Community College

FY 2016 ABSTRACT
Positioned along the U.S. Mexico border, El Paso County Community College (EPCC) enrolls approximately 30,000 students from the surrounding communities, allowing us the opportunity to serve a predominately first-generation, Hispanic population with a low socio­ economic status. The proposed project directly addresses the Title V purpose of expanding opportunities for and improving the academic attainment of Hispanic students.

This Early Alert Case Management Program will provide high need students with academic and other support services to increase their ability to adjust and remain in college through program completion. Many of these students are deficient in basic academic and college social skills necessary to be successful. This project will provide the case management; educational activities and student tracking that will allow early and effective intervention. The primary goal is to increase the percentage of FTIC students that successfully complete a degree or certificate and are able to enter the workforce or transfer to a four-year institution. The major program objectives are to increase the retention rate (Fall to Fall enrollment) by 10 percent for FTIC students seeking degrees or certificates starting Fall 2015 through year five of the grant and increase the graduation rate of FTIC students by 6 percent seeking degrees or certificates within three years of enrollment.

These objectives will be attained through implementation of the Early Alert Case Management Program targeting all FTIC students by fall 2016. This effort will be implemented by program staff trained and assigned exclusively to the Early Alert Program. They will utilize open communication, integration, and cooperation between support services and the different departments at EPCC. Utilizing electronic software such as DropGuard® and Civitas will enable the early identification of FTIC students who are in danger of terminating their educational pursuit, and allow these students to receive timely intrusive and effective intervention.




[bookmark: _Toc465332408]University of Houston - Downtown, TX
[bookmark: _Toc465332409]Lone Star College Kingwood, TX
FY 2015 ABSTRACT 
Pathways to Teaching Careers 
Pathways to Teaching Careers (PTC) is a collaborative initiative between the University of Houston Downtown (UHD) and Lone Star College Kingwood (LSC-KW).  UHD (14,439 students) and LSC-KW (20,055 students) have high-risk enrollments of minorities (80 percent at UHD and 54 percent at LSC-KW), first-generation college students (60 percent at UHD and 34 percent at LSC-KW), and 100 percent commuters, with about 59 percent of LSC-KW students providing care for dependents living in the home (e.g., parents, children, spouse, etc.).  These are all high risk factors for academic failure, and produce student populations that:  i) have relatively lower levels of college readiness skills; ii) lack adequate family guidance and financial support; iii) have excessive off-campus employment obligations/hours; and iv) other challenges, that cause them to prolong graduation, accumulate an excessive number of credit hours, and seem unfocused. 

With spiraling growth in the enrollments of such high risk students, amid UHD’s six-year graduation rate of 19.2 percent, and LSC-KW’s three-year graduation rate of 11 percent, this collaborative seeks to provide a responsive pathway with built-in supports to prepare students for K-12 teaching credentials and careers.  The PTC program seeks to increase students’ success, persistence, and graduation by enrolling them in a structured, caring, and guided career-based curriculum that enables them to take fewer years (four-five years) to graduate as certified Bachelor’s or Master’s degree teachers for K-12 schools.  The PTC program uses conceptual frameworks and major elements of the CUNY’s Accelerated Study in Associate Programs (ASAP), recently evaluated by MDRC, and assessed by WWC as meeting “WWC group design standards without reservations” (May 2015), as well as curriculum mapping frameworks used by universities such as Florida International University.























[bookmark: _Toc465332410]University of Texas at San Antonio, TX
[bookmark: _Toc465332411]San Antonio Alamo Community College District, TX

FY 2015 ABSTRACT 
PIVOT for Academic Success
To prepare, inspire, validate, orient, and transition (PIVOT) students at The University of Texas at San Antonio (UTSA) and the San Antonio Alamo Community College District (ACCD) five campuses, PIVOT proposes four activities that support student-centered academic achievement across the partnering institutions.  PIVOT’s goals are to increase Hispanic, low SES, and first generation undergraduate transfer, retention, and graduation rates.

	Activity 1
Alamo Runners
Identifies students who were admitted to the University of Texas at San Antonio but instead enrolled at one of the five 2­year campuses in the Alamo College District.  It pairs them with
a coordinator and peer mentor who guide them to dual enroll in 12 credit hours at the Alamo
2­year campus, plus 3 credit hours at the UTSA 4­year campus program. It concludes with their successful transfer to UTSA to pursue the 4­year degree once requirements for the 2­year degree are met.
	Activity 2
Roadrunner Transition Experience (RTE)
Offers a transition experience for transfer students to the 4­year UTSA campus. Aimed at in­coming Roadrunners who are excluded from the freshman First Year Experience, it trains and makes available transition peer mentors who ensure students have access to peers who are eager to support them.  It creates resources and programs that provide a rich transition experience to increase transfer student retention and graduation rates.

	Activity 3
First to Go and Graduate (F2G&G)
Are programs for the near 50 percent first generation student population that emphasize graduation as the goal. F2G&G’s innovative features include the creation of (1) a first-generation faculty to first-generation student coaching program; (2) F2G&G peer mentors, and (3) an F2G&G Council comprised of students and faculty.
	Activity 4
Math Matters (M2)
Is a Math Department course re­design of Math 1073, a prerequisite Algebra course for Scientists and Engineers, utilizing the National Center for Academic Transformation (NCAT) hybrid­model (flipped/online/lab features) to decrease its high failure rate.  This course is one that Alamo Runners (Activity #1) may elect for their dual enrolled course at UTSA.



PIVOT’s integrated activities support student academic success by increasing: 1) the percentage of Alamo College two­year degree­seeking students who transfer to UTSA’s  four-year campus; 2) the number of students who pass Math 1073 with a grade of C or better, so that they are retained and prepared to move into upper­division course work; and 3) the retention and graduation rates of first-generation, Hispanic, transfer, and low SES students across the partnering campuses.



[bookmark: _Toc465332412]Texas State University, TX
[bookmark: _Toc465332413]Del Mar College, TX

FY 2015 ABSTRACT 
Texas State University, located in San Marcos, Texas, serves less than 36,000 students and is one of the largest Hispanic-serving universities in America. This commitment to access and opportunity is also reflected in Texas State’s recognition as the 14th ranked college for awarding Bachelor’s degrees (N = 1098) and 30th ranked college for awarding Master’s degrees (N = 210) to
Hispanics in 2010 by Hispanic Outlook. Del Mar College (DMC) is a community college located in Corpus Christi, Texas, which offers a wide variety of academic and vocational programs. DMC is designated as a Hispanic-serving institution, with 58 percent of its student population being Hispanic.

Activity 1:  Graduation Success Centers at Texas State University and Del Mar College. To enhance student preparation for the transition to the university (from Del Mar College) or to the workforce (from Texas State University and Del Mar College) or graduate / professional schools (Texas State University), a one-stop shop for students nearing completion of associate, baccalaureate and certificate degree programs will be developed. These Centers will serve students at risk of failing to complete degree programs.

Activity 2:  Career Readiness Institutes at Texas State University and Del Mar College. To respond to increasing demands for “soft skills” among college graduates, a Career Readiness Institute will provide opportunities for student, faculty, and staff development.  A curriculum will be developed for students and a workshop series will be planned. Students completing a minimum of 85 percent of workshops in the series will receive a Title V Career Readiness Institute certificate. Faculty and staff will be invited to participate in a workshop held during the summer where plans for implementing a career readiness unit into classes will be developed.

Measurable Outcomes. Project evaluation will assess achievement of the following TXST – DMC Title V goals: Academic achievement of participants [participant aggregate GPA supported by graduation coaching compared to non-participating peers]; Persistence to the degree completion for participants [total number of aggregate semester and cumulative GPA / semester credit hours completed annually following participation (goal = 2.5 percent improvement) compared to peers; Degree completion / graduation / transfer rates for participants [percent completed / graduated compared to percent  not receiving services completed / graduated (goal = 2.5 percent improvement)]; Number of financial transition plans completed for at-risk groups [number of plans completed annually (goal = 2.5 percent annual improvement)]; Number of Career Readiness Certifications obtained [number of certifications received annually (goal = 2.5 percent annual improvement)]; Number of classes with embedded career readiness units [number of classes annually (goal = 2.5 percent annual improvement)].

This Cooperative Arrangement Development Grant proposal supports the Absolute Priority and both Competitive Preference Priorities identified within the program announcement in the Federal Register.







 
[bookmark: _Toc465332414]University of Texas Health Science Center at San Antonio, TX 

FY 2015 ABSTRACT
The School of Nursing (SON) in the University of Texas Health Science Center at San Antonio (UTHSCSA) is a Hispanic-serving Institution that educates culturally inclusive high-quality  nurses to address health disparities in the South Texas geographic area. The UTHSCSA-SON is the only Academic Health Science Center in the South Texas/Border region which comprises nearly 46,000 square miles organized into 38 counties reaching from San Antonio to the U.S.-Mexico border. South Texas demographics, unmet health needs, healthcare workforce shortages and the current expansion of team science and community outreach occurring at UTHSCSA provide a rich context for promoting the enhanced learning and success of under-represented, underprepared students in programs leading to a professional degree.  The SON seeks Title V Developing Hispanic-Serving Institutions Program funding from the United States Department of Education for an innovative student support and faculty development program that will be administered through its newly created Student Success Center.

Realce: Academic Skills Enhancement  for South Texas Nurses project provides solutions to two key problems faced by the School of Nursing: 1) improving academic support programs to reverse the recent downward trend of first-time pass rates for SON graduates on the National Council Licensure Examination (NCLEX-RN®); and 2) the need for improved instruction by novice faculty to address the needs of culturally diverse populations and the need to increase faculty-student  engagement opportunities  – especially for the low-income and first-generation students served by the SON.

If funded, this grant will provide a two-pronged  approach to address these problems by developing and improving academic support programs for at-risk and/or Hispanic learners (Activity I) and by providing narrowly-tailored faculty development  activities and a new undergraduate  research program entitled the Summer Undergraduate Nursing Research Immersion Experience (SUNRISE)  that will connect Hispanic, first-generation, low-income, and at-risk students with faculty engaged in ground breaking research in the field of nursing (Activity II).

Key measures of success will include:  a) the improvement of the first-time pass rate on the NCLEX-RN examination by SON graduates; b) the increase in research productivity by undergraduate students, and c) the improvement in cultural competence and instructional ability by novice faculty throughout the undergraduate curriculum.  Realce (the Spanish word for ‘Enhancement’) serves to enhance the student learning experience with academic supports, enhance faculty competencies in their ability to teach a new generation of diverse students, and ultimately enhance the School of Nursing to better provide for the healthcare needs of South Texas and the Rio Grande Border region.



[bookmark: _Toc465332415]Texas A&M University – Corpus Christi, TX

FY 2015 ABSTRACT
Project GRAD: Graduation and Retention through Academic Diversity is a project led by Texas A&M University-Corpus Christi (TAMUCC) in which a seamless pipeline has been formed to increase the number and proportion of high-need students who are academically prepared for, enroll in, and complete on time college. Project GRAD plans to decrease the amount of remediation students, especially high-need, must take in order to enter into a degree-seeking program, persist, and graduate within six years. Project GRAD will do this with a three pronged approach that includes capacity building through library renovations and increased online instruction, a Summer Prep Academy to provide remedial prep courses to underprepared students to decrease the amount of necessary remedial courses, and by creating a campus of inclusivity focused on family engagement and high-impact practices.

The project will provide needed services and programs aimed at keeping the educational pipeline open to Hispanics, first-generation, low-income, and traditionally underrepresented students who attempt a baccalaureate degree. Services include a remedial Summer Prep Academy and Spanish-speaking orientation sessions, increased internship and undergraduate research opportunities, family engagement events, increased online course options, and a more innovative library space.  Goals of the project include: (1) increasing the number of high-need students who are able to enter TAMUCC college ready; (2) increase the number of high-need students who persist and graduate within six years; (3) increase the amount of online course instruction offered, while also enhancing the professional development for faculty and staff; and (4) renovating space and upgrading technology in the Bell Library.

Component One – Summer Prep Academy: The purpose of this component is to provide academic and social support services to high-need students who may need remedial coursework. The students will receive academic prep courses, faculty and peer mentoring, College 101 presentations from campus departments and services, a community service experience (High Impact Practice), free TSI [Texas Success Initiative] assessment retest, optional Spanish-speaking orientation sessions, and early registration capabilities. This component will enable students to start college academically prepared for credit-bearing courses in a tight-knit group of peers with faculty mentors able to provide guidance.  
Component Two – Engage and Interact:  The purpose of this component is to provide a myriad of opportunities for educational and social engagement and involvement for students and their families. This includes family events every semester, a centralized database of internships and undergraduate research opportunities, informational events to increase participation in internships and undergraduate research, and increased usage of existing academic resources on campus through early alert tracking and intensive mentorship by both peers and faculty.
Component Three – Resources and Development:  The purpose of this component is to provide resources and development to enhance campus practices for high-need students.  This includes faculty and academic advisor development, faculty stipends to increase the incentive to develop and implement online course creation, and renovations and upgrades to the Bell Library to increase usage from students, staff, and faculty.



[bookmark: _Toc465332416]Howard County Junior College District, Big Spring, TX 

FY 2015 ABSTRACT
Howard College (HC), which has four campuses in west central Texas, is a public, Hispanic-serving, two-year degree granting college that serves approximately 4,000 students.  HC’s service area is economically-depressed, with the median household income in the 13-county region at just
$47,214, below the average of $51,900 for Texas as a whole, according to the most recent estimates from the U.S. Census Bureau. The Hispanic population in HC’s 13-county service area is 40.13 percent, well over the percentages for Texas and the United States, but close to Howard College’s rate of 44 percent.  HC caters to local area residents who either cannot afford to leave the area to pursue schooling or who choose to stay in the area because of family or other obligations.

The college has an open admissions policy, which means that many students have deficits in their academic skills when they enroll, calling for additional services to be provided.

The college’s Title V application, Perfecting Achievement in Student Success (PASS) represents as aggressive approach to providing services.  PASS will address several targeted weaknesses at Howard College, including declining retention rates, ineffective systems for collecting and analyzing data, a professional development plan that is inconsistent among the college’s campuses and lack of online degree programs. As a result of a long-term and intensive planning process, HC has identified four opportunities that will be addressed through this project, each with a related component, as follows:

Component 1:  Student resources
Component 2:  Professional Development
Component 3:  Online Degrees
Component 4:  Implementation of a Student Information System

Amount requested:  The total request for this project is $2,625,000 over five years. This represents 39 percent invested in salaries and fringe benefits; 50 percent for equipment; 5 percent for supplies; 3 percent for contractual; 2 percent for travel; and 1 percent for other expenses.

Program Management and Evaluation: Howard College is requesting $673,684 (25 percent) over five years to support the program management dimension of the project. This includes $598,684 for salaries and fringe benefits of the project director and two activity directors; as well as $75,000 for an external evaluator.  One Activity Director will be institutionalized at the end of the project, while the Project Director and second Activity Director are grant-specific positions for the five year period.

Howard College is confident that PASS will enable the institution to put into place new capacity to better serve students, to encourage residents from the region to seek a higher education.



[bookmark: _Toc465332417]Brookhaven College, Farmers Branch, TX 
FY 2015 ABSTRACT
Brookhaven College (BC), one of seven colleges in the Dallas County Community College District, serves ethnically diverse, economically disadvantaged and increasingly Hispanic neighborhoods. As a large urban commuter college, BC’s service area includes the communities of North Dallas, Farmers Branch, Addison and Carrollton. Over the past decade the Hispanic student enrollment at Brookhaven College increased from 22 percent to 36 percent (Fall 2014 enrollment
12,284 credit students) to become the predominant ethnic group of students at the college.
Hispanic students are highly motivated to enroll in college and obtain a degree.  However, the challenges (cultural barriers, financial burdens, family responsibilities) often hinder timely college completion for Hispanic students. Currently only three percent of Hispanic students at BC graduate within three years of initial enrollment.  Using evidence-based best practices Brookhaven College proposes an Academic Engagement and Support Center (AESC) that provides student-centered academic advising and comprehensive case management. Services at the AESC will include accessible tutoring, learning support, financial counseling, family advocacy, and referrals for non-academic financial need (child care, housing and social services).  In addition, the proposed Business/Industry Mentoring, Transfer and Placement Center will provide information and linkages for mentorships, internships, experiential learning and university transfer advising, as well as job interviewing and placement.  To improve Hispanic student retention and completion, core/gatekeeper distance learning courses will be Quality Matters (QM) certified, reflecting results of academic research on effective distance learning.  Project RISE, with the assistance of Title V funding, will increase Hispanic student success at Brookhaven College.

Activity:  $2,625,000 over five years

Brookhaven College proposes a single comprehensive Activity:  Project Rise: Increasing the academic success of Hispanic and low-income students with four major activity components.

1. Reducing Hispanic student time to completion
2. Improving distance learning pedagogy
3. Strengthening Hispanic student support services
4. Enhancing college-wide access to student information

Project RISE addresses both Title V Competitive Preference Priorities 1 and 2.

1. Programs designed to improve academic success – Activity Components 1 and 2
2. Projects designed to reduce time to completion – Activity Components 2 and 4
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Integrating a Culture of Academic and Research Engagement—I-CARE Texas A&M University – Kingsville (TAMUK) is a state supported institution serving an area of rural South Texas bordering Mexico.  The University serves an area approximately the size of West Virginia, ranging from San Antonio to the Mexican border.  The student body is split almost equally between men (53 percent) and women (47 percent).  Seventy-two percent of students are undergraduates. Ethnically, the campus reflects the demographics of the area, with 62 percent of the students being Hispanic, 27 percent (non-Hispanic), and five percent African American.  TAMUK is dedicated to serving an ethnically and culturally diverse population and is committed to its mission of teaching, research, and service in South Texas for the advancement of knowledge and of regional development.

The I-CARE project design is based on the premise that students are our greatest assets.  They come to us with preliminary skill sets and capabilities.  Through the I-CARE program, students will be able to understand their limitations and develop a new vision of who they are and what they can achieve.  The project is composed of three major Goals:

Goal 1 addresses the need to provide career development and career planning which will provide a foundation for students as they move through their academic career and their educational goals at the university.  Goal 2 will increase the number of high-need students who enroll in and successfully complete courses that provide an undergraduate research component.  These courses have been designed to expose students to scholarly and experiential undergraduate research thereby increasing the number of students who are academically prepared for graduate studies. Goal 3 will provide an undergraduate research commons in the university library that will provide a dedicated space for students to participate in undergraduate research.  These goals and proposed activities are in direct alignment with the university mission and vision and the absolute priority for the Title V competition.

Competitive Preference Priority 1 will address:
· Faculty professional development to support innovative learning methods including undergraduate research and experiential learning
· Course redesign to engage students, improve critical skills, retention and graduation
· Infrastructure development to support course redesign, increase visibility of research and experiential learning and improve students’ experiences
· Professional academic advisor development to support student engagement in innovative learning
· Enhance counseling and student guidance services through academic career literacy
· Financial literacy modules to increase student retention and success

Competitive Preference Priority 2 will address:
· Online course redesign that includes research and experiential learning
· E-databases and online journals
· Online career modules and financial literacy modules to support retention and success



[bookmark: _Toc465332419]The University of Texas at Arlington, Arlington, TX 
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Located in the heart of the Dallas-Fort Worth area, the fourth largest metro area in the country and one of the fastest growing with a growing Hispanic population, the University of Texas at Arlington draws most of its undergraduates from the local “metroplex” and surrounding counties.  Reaffirming its commitment to providing access through its 2020 strategic plan, which calls for “Transforming the Student Experience by Enhancing Access and Ensuring Student Success,” the university has made great strides as it moves toward Tier One status (very high research activity) within the state.

With an increasingly diverse student body in a “majority minority” state, UTA students require both academic and personal support as they embark upon their academic careers at a large research oriented university. With a Fall 2014 (overall) enrollment of 33,278 and a global enrollment of approximately 50,000 students (inclusive of online students), a significant proportion of UT Arlington’s students consists of first-generation, low-income and high-need students. UTA’s enrollment includes 8,332 (25 percent) students who are Hispanic (IPEDS) and 10,665 (32 percent) are low-income (UTA DSA, 2014), based on U.S. Department of Education Federal Low-Income Guidelines.

The University of Texas at Arlington (UTA) requests for $2,621,654 (over a five-year funding period) to support the success of these high-need students through a grant under the Developing Hispanic-Serving Institutions Program.  Title V funding will create the I.D.E.A.S. Project (Innovation, Diversity, Excellence, Access, and Success) providing flexible and after- hours services to students transitioning to a four-year institution.  The proposed activity coordinates efforts from across the institution; these include University College, Faculty Affairs, Distance Education, the Central Library, University leadership, and the HSI Task Force.

The I.D.E.A.S. Project consists of three main components:
1. Student Success through I.D.E.A.S. Center – Creation for a resource hub focused on support services designed to improve and increase undergraduate persistence and graduation rates for high-need students: Hispanic and low income.
2. Student Success through Efficient use of Technology - Formation and implementation of digital (online) support services to on-campus and distance education learners
3. Student Success through Faculty Development - Implement faculty development designed to increase cultural competence for our high-need students (i.e., Hispanic, low-income students, students in transition).  In addition to support for “gateway” courses as students transition into their major.  The proposed I.D.E.A.S. Project addresses the Title V purpose to expand educational opportunities for and improve the academic attainment of Hispanic students.  This proposal also addresses both Competitive Preference Priorities.  Priority #1 is clearly addressed through the mix of Student Services Programs designed to improve academic success that include partnerships with University College and other programs in the Library’s Academic Plaza.  Priority #2 is addressed through the development and implementation of high-quality online/hybrid opportunities focus on supporting student success in critical gateway courses for popular majors.
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Del Mar College. Del Mar College (DMC) is a two-year institution founded in 1935 and located in Corpus Christi, Texas. The College has an enrollment of over 10,000 students, with a 62 percent enrollment of Hispanic students. It is ranked among the nation’s top three percent of community colleges granting associate degrees to Hispanic Students, according to the national publication Community College Week.  Del Mar College has a service area of 7,541 square miles (Connecticut and Rhode Island) along the Gulf Coast. Those counties served are economically challenged with a population of over 500,000, with an estimated Hispanic population of 375,000.

Activity 1: Viking Connect Centers at Del Mar College. To enhance student preparation for the transition to the college, university, or to the workforce, a one-stop shop for students nearing completion of associate, transfer to attain a baccalaureate or certificate degree programs will be developed. These Centers will serve students at risk of failing to complete degree programs. Two Viking Connect Centers will be created on East and West Campus.

Activity 2: Career Readiness Institutes at Del Mar College. To respond to increasing demands for “soft skills” among college graduates, a Career Readiness Institute will provide opportunities for student, faculty, and staff development. A curriculum will be developed and a workshop series will be planned for students. Students completing a minimum of 85 percent of workshops in the series will receive a Title V Career Readiness Institute certificate.  Faculty and staff will be invited to participate in a workshop held during the summer where plans for implementing a career readiness unit into classes will be developed. Three Career Kiosks will be created on three different campuses East, West and Northwest Center.

The project’s overall five-year budget of $2,625,000 focuses on building new capacities and systematic improvements that are sustainable and affordable.
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The University of Texas of the Permian Basin (UTPB), located in rural West Texas, is proposing the project, Linking & Advancing Student Success Opportunities (LASSO) as a 2015 Title V grant in order to improve the success of its students and to increase efficiencies. Through four goals and related objectives, UTPB proposes one interlinking campus wide activity, including the establishment of a teacher education recruiting and support program, online and evening advising, peer advocates, renovations for a teacher education lab, the addition of an Office of Student Advocacy, and finally, a Faculty to Student mentoring program. The goals of the project are that by 2020:  (1) UTPB will significantly increase its students' academic success as measured by persistence and graduation rates, through increased student access to critical services, such as tutorials, faculty mentoring, academic advising, testing and student advocacy; (2) UTPB will improve its ability to provide online services, such as student advising and advocacy to its past, present and future students; (3) UTPB will significantly improve its rates recruiting, retaining, advising and developing teacher education candidates; and (4) UTPB will implement a rigorous system of monitoring and evaluating progress of the LASSO project, both formative and summative.

Pursuant to these goals, the university will employ a project director who will work in tandem with The Dean for Student Success, The Dean of the College of Education, The Associate Vice President for Student Services, The Director of Housing, The Provost and the President in an intensive, cohesive, university wide effort to unify and strengthen support. The LASSO project is designed to enhance student attainment and to address the fundamental weaknesses identified through the Comprehensive Development Plan in Academic, Fiscal and Institutional Management areas. The overarching theme of the project is to grow the university in quality of services, student academic performance and persistence to graduation.
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Institutional Background: Northeast Texas Community College (NTCC) is one of 50 public, open-access community colleges in Texas. The small College is located on 375 acres in a rural setting of gently rolling hills, streams, rivers and farms, in the picturesque and historic Chapel Hill area.  The main NTCC campus is located approximately equidistant between the county seats of the three counties which make up the NTCC district: Daingerfield (Morris County), Mount Pleasant (Titus County); and Pittsburg (Camp County). Over 36 percent of the service area population is minority.

Absolute Priority.  This project meets the Absolute Priority by increasing the number and proportion of high-need students who will complete college on-time.

Competitive Preference Priorities.  This project meets Competitive Preference Priority #1 by providing counseling and student services designed to improve within-term success, retention and degree completion. It meets Competitive Preference Priority #2 by supporting the review and redesign of online courses to increase within-term student success, reduce course repeats and decrease time to degree completion.

Improving Student Success, Completion and Time to Degree.  This Title V project will increase within-term success; first fall to second fall retention, two-year degree completion within 150 percent of normal time and decrease time to degree.

Key Outcomes: 1) Close the achievement gap between Hispanic learners and non-Hispanic learners; 2) increase fall-to-fall retention of Hispanic and other high-need students by 10 percent; increase the number of degrees and certificates awarded to Hispanic and low-income students by 15 percent; 3) increase the proportion of first-time, degree-seeking Hispanic and low-income students who graduate within 150 percent of normal time to completion by 10 percent; 4) increase gateway course success by 10 percent; 5) increase developmental course success rates by 10 percent; and 6) improve the quality of online courses and student success rates in online courses.

Student Body Characteristics
Fall 2014 Headcount Enrollment:  Undergraduate:  3,227. White-54.8 percent; Hispanic/Latino-25.8 percent; Black or African American-13.0 percent; Race/Ethnicity Unknown-0.2 percent; Asian-0.7 percent; American Indian or Alaska Native-0.6 percent; Native Hawaiian-0.1; Two or More Races-2.6 percent; Non-Resident Alien: 1.6 percent.

Faculty Characteristics:  Faculty to credit student ratio: 1: 23. Full-time: 70; Part-time: 125.

Five-Year Project Budget:  $2,625,000.
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Northwest Vista College (NVC) is a two-year institution serving the rapidly growing and predominately Hispanic northwest side of San Antonio, Texas.  NVC offers academic and technical courses to 15,797 students pursuing associates degrees, certificates, and transfer credit. Approximately 60 percent of these students are Hispanic.

The mission of Northwest Vista is to create opportunities for success by offering quality academic, technical and life-long learning experiences to its diverse communities in a collaborative, student-centered, data-informed and shared leadership environment.

Currently math forms the largest obstacle to student success, persistence and completion.  NVC proposes to overcome this barrier by implementing Project Math Paths (PMP) as a five-year,
$2,282,901 project designed to improve our three year graduation rate by correctly welcoming, advising, placing, and accelerating students through the math core and eliminating developmental math hours. Project Math Paths uses a two-pronged systemic approach to address the Absolute Priority and the two Competitive Priorities:

1.) Integration of cross college resources to increase graduation and improve math placement; and
2.) A fundamental shift away from college algebra to include the mathematics of statistics and liberal arts to increase graduation.

Goals for Project Math Paths include:

Goal 1:  Implement intrusive advising for all FTIC students through Vista Central - One Stop
Shop;
Goal 2:  Accelerate the Developmental Math Sequence and advise into optimal college level math courses;
Goal 3:  Maximize student success by dramatically increasing optimal math placement, including
Math 1414, College Algebra for STEM majors;
Goal 4:  Reduce time needed and facilitate student enrollment through the creation of Vista Central - One Stop Shop with imbedded support services to facilitate the enrollment process, monitor and advise student progress, and;
Goal 5:  Increase student enrollment, retention and core math completion.

Northwest Vista has committed the resources of its faculty, administration, staff, and facilities to the success of this project. The activities proposed in this grant are fully aligned with the college’s Strategic Plan and our six main goals of Completion, Learning and Sustainability, Strategic Enrollment Management, Institutional Planning and Effectiveness, and forming Strategic Partnerships.
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SAC – one of the largest community colleges in Texas – educates approximately 18,000 students in San Antonio, Texas, the nation’s seventh-largest city located 150 miles north of the U.S./Mexico border. In San Antonio, more than 60 percent of all 1.6 million residents are Hispanic, and 75 percent of all residents 25 and older have less than a bachelor’s degree. In the neighborhoods that surround our campus, one-third to one-half of all families have incomes below poverty.

At least half of all SAC students are Hispanic, low-income and/or first-generation, and
11 percent graduate within three years because of the many barriers they face, perpetuating low educational attainment and poverty in San Antonio. The Puentes project will help reverse this trend by significantly increasing our institution’s capacity to provide the guidance, engagement and academic support Hispanic and low-income students need to succeed in higher education.  Funding will allow SAC to:

1. Increase the availability of enrollment assistance, the quality and reach of SAC’s New Student Orientation (NSO) program, the availability of academic advising and access to tutoring support college-wide.

2. Offer accelerated remedial education options to at least 500 additional students each year, and increases the availability of online learning, tutoring and advising resources.

3. Modernize teaching and learning in STEM classrooms and labs that at least half of all students encounter while attending SAC.

Puentes will serve as a catalyst for long-term improvements that will address the disproportionately low rates at which Hispanic and other low-income students achieve, persist and succeed at SAC. The innovative strategies we employ in our Activity Components will directly address our institution’s weaknesses and will pave the way for systemic changes that will enable SAC to achieve its institutional goals and objectives.  Every Puentes strategy is designed to help our majority underrepresented students successfully “bridge” the academic and cultural divide from enrollment to remedial education to college-level study and eventual graduation and transfer. Our Implementation Strategies meet the requirements of the Absolute Priority for the Title V program and both Competitive Preference Priorities.

By the end of the project: 1) at least 62 percent of all SAC full-time, first-time-in-college students (FTICs) will remain enrolled after their first year; 2) at least 79 percent of all students will pass courses with a “C” or better; 3) at least 15 percent of all students will be graduating from SAC within three years, and at least 23 percent will be transferring to Texas public senior institutions within six years; and 4) at least 97 percent of all students will be retained within each semester.
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Amarillo College (AC), Amarillo, Texas, a comprehensive, two-year public community college, lies in the heart of the Texas Panhandle and serves a 9,363 square-mile service area, with most of its 300,000 residents concentrated around Amarillo, the largest city in a 120-mile radius. Accredited by the Southern Association of Colleges and Schools and governed by a Board of Regents, AC offers 140 developmental, transfer-oriented, and technical programs to over 10,000 credit students.  Mirroring the demographics of our area, 4,992 of Fall 2014 students were Hispanic (38 percent). With the Hispanic proportion of the area population projected to reach nearly 49 percent by 2050, major strides must be made to include them in the emerging economy. Yet, service area degree attainment for Hispanics remains historically low at only seven percent for a Bachelor’s degree or above—less than a third of the rate for all residents (21 percent).

Student Characteristics:  Typical AC students attend part-time (70 percent) while they juggle work (81 percent) responsibilities. Interest in online and hybrid courses continues to grow with 38 percent of students taking at least one online course in Fall 2014.

Significant Problems: Retention and graduation rates are unacceptably low for the predominantly high-need students AC serves.  Our analysis indicates that a major stumbling block to student success lies in the quality of our developmental reading, writing, and math; technical core; and gateway college-level courses. Failure rates in these courses range from 25-60 percent, pointing to high percentages of students whose progress is delayed and whose educational costs climb higher with each additional course they must retake. The following weaknesses in our target courses inhibit student success and must be addressed: teaching methods remain static, with lecture still the primary teaching method; instruction does not promote interaction and collaboration; and use of technologies in course design is limited. A further obstacle to AC student persistence and graduation is AC’s advising system, which is ill-designed and under-resourced to address the changing needs of our students. Advisors have inadequate access to critical student information. Furthermore, advising for foundational students—those who perhaps need the most support and guidance as they navigate AC’s developmental education sequence—is fragmented, leading to confusion and frustration rather than supporting their success.

Proposed Solution: On Time Completion: Creating a Pathway for Student Success.  AC proposes to: (1) invigorate developmental education, technical core, and high-risk gateway courses by re-designing the curricula based on best practices for active learning and learner- centered strategies supported by faculty professional development, multi-media classrooms, and collaborative workstations; (2) centralize foundational advising and establish a Foundational Advising Center; (3) develop support services—Summer Bridge and Rapid Review placement testing preparation sessions—to support the success of foundational students; and (4) develop data-driven advising using high-powered data analytic tools that offer advisors and faculty user-friendly dashboard access to data.



[bookmark: _Toc465332426]College of the Mainland, Texas City, TX 

FY 2015 ABSTRACT
Goals: College of the Mainland (COM) will create systemic change to increase the graduation and retention rates of Hispanic and low income students, and in doing so will impact the rates of all students.  Our overall approach will be to use new programs, processes and technology to enable better communication and increase collaboration among advisors in Student Services, faculty in Instruction and students so that obstacles on the students’ pathway can be addressed as early as possible in the their career at COM. We will clear the pathway to student success by working towards two goals.  The first is to develop processes and procedures to ensure that students have a successful start to their college experience by contacting students early in their college experience and staying in contact with them, by increasing outreach about financial aid and by offering training in financial literacy.   The second goal is to eliminate obstacles from the student’s pathway as they proceed on their academic journey, through a variety of programs and services related to proactive advisement, emphasizing goal planning and on-going contact.

Expected Outcomes:  Student Services and Instruction will work together to clear the pathway to student success. By 2020, our objectives are to increase COM’s three year graduation rates by 10 percent and our fall to fall retention rates by 11 percent, as well as increase the percentage of students applying for financial aid by 16 percent and students receiving financial aid by 11 percent.

Contributions To Practice:  Fulfilling our goals will support the research on pathways (CCRC,
2015) which points to increased student success resulting from a comprehensive redesign of the student experience, with a key element being coordination between Student Services and Instruction.



[bookmark: _Toc465332427]South Plains College, Levelland, TX 

FY 2015 ABSTRACT
SOUTH PLAINS COLLEGE (SPC) is a public, open-door community college and Hispanic-Serving Institution located 350 miles due west of the Dallas/Fort Worth Metroplex. The college provides 28 Associate Degree programs and related Certificate programs from its main campus in Levelland, two extension centers in Lubbock and a center in Plainview.  More than 9,600 students enroll each semester.  Overall, 79 percent of students are first-generation college, 40 percent Hispanic, and 54 percent economically disadvantaged.  Among students enrolled at the Plainview Center, an hour north of Levelland, the percentages are considerably higher:  Hispanic (78 percent), low-income (84 percent), and first-generation college student (87 percent). (SPC Institutional Research and Reports, 2015).

SERVICE AREA: South Plains College is the only community college serving a vast 15-county service area of more than 13,000 square miles in west Texas. The 2013 population is estimated at
432,857 and includes 168,814 Hispanic residents (39 percent of the population).  Surrounding rural counties are now close to being a majority minority, with a 50 percent Hispanic population (ACS, ’13).

CHALLENGES AND CONSTRAINTS: Faltering enrollment and drastically reduced state appropriations have diminished the college’s ability to address key problems and opportunities:  (1) Gaps in SPC’s Technical program offerings are hindering students’ access to high demand careers; (2) too many Technical students are struggling academically and failing to complete an Associate Degree; and (3) current professional development is weak in providing training that could help Technical faculty members improve student engagement in the learning process and help students persist to college completion.

PROJECT ACTIVITIES: To address these institutional problems and challenges, South Plains
College requests Title V funds to help support the following development activities:

· Improve student access by expanding the current Diesel Technology program to include a high demand Heavy Equipment Technician specialty and extending the program to the Plainview Center, which enrolls a large proportion of Hispanic and low-income students;
· Further improve access by adding a new Culinary Arts program to address strong student interest and job demand in the region;
· Improve success in Associate Degree completions, particularly among Hispanic and low- income Technical students, by incorporating active learning strategies (with an emphasis on collaborative and culturally responsive learning) into the Technical curriculum and providing new online remedial options and improved tutoring for Technical students.
· Strengthen professional development for Technical faculty by emphasizing innovative, active learning strategies and equipping classrooms to support technology-rich instruction in each of the five Technical departments.
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Angelo State University (ASU), a four-year institution located in San Angelo, Texas, and Southwest Texas Junior College (SWTJC), a two-year institution with campuses in Uvalde, Del Rio, Eagle Pass, Crystal City, Hondo and Pearsall, Texas, have partnered to develop Strengthening the Engineering Pipeline in West Texas (STEP West Texas). This project aims to solve several problems in a 35-county area served by the two institutions: lack of a civil engineering program at any institution of higher education in the region; a high demand and expected growth for civil engineers in the next 5-10 years; and limited resources to develop such a program.

The targeted region includes a Hispanic resident rate of over 47 percent, a high school graduation rate of just 74.2 percent and a poverty rate of nearly 19 percent. STEP West Texas will work to overcome many of these challenges by developing a program that will assist residents in earning jobs that are currently in need of a trained workforce. This project is being undertaken as a partnership to enable community college students to obtain an Associate of Science in Engineering Sciences (ASES) degree before transferring to ASU for a new Bachelor of Science in Civil Engineering (BSCE) degree. Students will benefit from distance learning, shared academic advising, dual enrollment, a Summer STEM Academy and shared resources.

STEP West Texas has been developed with a single activity. Based on a sound analysis of strengths, weaknesses/challenges and opportunities at ASU and SWTJC, the activity has two components: development of new engineering programs and related support services for students.
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Our Lady of the Lake University (OLLU) – a small, coeducational liberal arts institution – and San Antonio College (SAC) – the largest single-campus community college in Texas – educate approximately 26,000 students in San Antonio, Texas, the nation’s seventh-largest city located 150 miles north of the U.S./Mexico border. In San Antonio, more than 60 percent of all 1.6 million residents are Hispanic, and 75 percent of all residents 25 and older have less than a bachelor’s degree. In the neighborhoods that surround our campuses, one-third to one-half of all families have incomes below poverty.

At least half of all SAC students and 75 percent of all OLLU undergraduates are Hispanic, low-income and/or first-generation. Less than 10 percent of SAC students and only a third of OLLU undergraduates graduate within three to six years because of the many barriers they face, perpetuating low educational attainment and poverty in San Antonio. The Exito project will help reverse this trend by significantly increasing our institutions’ capacity to provide the guidance, engagement and academic support Hispanic and low-income students need to succeed in higher education. Funding will allow us to:
Serve at least 1,000 additional potential and existing transfer students each year with academic advising and personal counseling support to increase their likelihood of timely graduation and/or transfer.

Increase low-income and underprepared student enrollment, performance and persistence in 10 of our most popular associate and bachelor’s degree programs by placing additional courses online, hiring and institutionalizing additional personnel to expand the availability of tutoring and online learning materials, and acquiring new technology to improve student learning and engagement.

Improve student persistence and learning through professional development opportunities that build students’ professional networks and disseminate best practices in teaching and student support to faculty and staff.

Exito will serve as a catalyst for long-term improvements at both our institutions that will address the disproportionately low rates at which Hispanic and other low-income students achieve, persist and succeed in postsecondary settings. The innovative strategies we employ in our Activity Components will directly address our institutions’ weaknesses and will pave the way for positive, systemic changes that will enable OLLU and SAC to achieve our respective Institutional Goals and Objectives. Every strategy is targeted to Hispanic, low-income and/or first-generation college students who need the most guidance, who have the largest deficits in academic preparation and who most need to be engaged in their education to persist and succeed.

By the end of the project:  1) undergraduate enrollment at OLLU will have increased by at least 16 percent; 2) fall-to-fall persistence rates at SAC will have increased by at least 12 percent, and fall-to-fall persistence rates for OLLU undergraduate transfer students will have increased to at least 72 percent; 3) SAC’s average three-year first time in college graduation rate will have increased by at least 34 percent; 4) OLLU’s average six-year graduation rate will have increased by at least 9 percent; and 5) both HSIs will have strengthened the transfer pipeline to OLLU by developing and implementing at least five articulation agreements in Exito’s targeted associate’s and bachelor’s degree programs.
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The Building Scholars project will provide the resources at both Texas A&M International University (TAMIU), with a total undergraduate enrollment of 6,585 (94 percent Hispanic, Fall 2013), and partner institution, Laredo Community College (LCC), with a total enrollment of 8,726 (96 percent Hispanic, Fall 2013), needed to implement a plan for student research and education, skill-development, faculty development, and infrastructure enhancements which is coordinated, comprehensive, and applicable at the university and community college levels. This project flows from goals outlined in both institutions’ strategic plans focusing on student development, engagement, retention and graduation. The project will provide students with a structured curriculum of progressively-rigorous and varied education, skill-development, research activities and presentation experiences that are specific to their field of study. 

Activity: Building Scholars: The overarching goal is to develop scholars through project activities designed to enhance the preparation, retention, graduation, and transfer of Hispanic and other minority students to the skilled workforce or baccalaureate and post-baccalaureate programs. Other specific goals for the Building Scholars activity are to: 
· Create new academic pathways for students to obtain bachelor’s and master’s degrees at TAMIU 
· Strengthen academic programs through faculty development activities focusing on academic rigor, improving teaching and learning, and undergraduate student research 
· Increase the use of technology to improve student success (increase retention and graduation rates) at both institutions 
· Develop and improve student tracking and mutual sharing of student data to smooth the transfer of students to baccalaureate and post-baccalaureate programs 
· Address the important needs of all students from the lowest achieving (developmental) to the highest (honors) 
· Increase opportunities for students and faculty to better utilize resources and support services on both campuses 
· Increase the full-time enrollment at both institutions 
· Reduce the number of semesters it takes for LCC and TAMIU students to graduate 
· Maximize federal grant resources to address the needs of low-income, underserved Hispanic students 

The Building Scholars project will meet competitive priority one by preparing students from LCC and moving them through a specialized pathway to a four-year degree, a graduate program, and a career in the workforce, thus significantly impacting the number of high-need, Hispanic students pursuing higher education goals. 

The Building Scholars project will meet competitive priority two by increasing efficiency and improving productivity through the use of data collection and analysis obtained through multiple sources of assessment such as a new student activity tracking program. Also by collaborating on faculty development, and by sharing ideas, best practices, and data on students, thereby improving student outcomes at lower costs for both institutions.
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What does it take to improve academic success for Hispanic, low-income, and First Generation College students? Houston Baptist University (HBU) is answering that question through the planning and implementation of HBUengage: Building a Comprehensive First Year Experience. Located in Houston, Texas, HBU is a four-year, private institution that is recognized as a leader in delivering high-quality educational programs to more than 2,500 undergraduate and graduate students, many of whom are minority students (68 percent). Though the institution has achieved success in helping most students persist to graduation, there has been a steady decline in retention due in part to the increasing numbers of incoming Hispanic, low-income, and first generation college students. After careful analysis, HBU determined the need to build a holistic system of services to support first-year students and increase retention.  

In collaboration with Credo Higher Education, HBU embarked on an in-depth assessment and analysis of student academic performance, persistence, and interventions currently in place. The result was a comprehensive framework of recommendations that will allow HBU to “Move the Needle” (MTN) on increasing student success and retention. The MTN recommendations along with the Ten Pillars HBU vision document serve as the foundation to the HBUengage Title V project plan. 

The strategies to be implemented are evidence based and designed to increase student success and retention. The primary strategies planned include the following:
· Create a leadership structure focused on student success 
· Improve first-year academic advising and engagement through First Year Mentors/Advisors and training for academic advisors 
· Integrate technology throughout the first year and across campus 
· Create active learning spaces that facilitate out-of-class academic activities and that foster connections to faculty and other students 
· Expand academic support services through Supplemental Instruction, tutoring, improved learning communities, access to OER, and summer/pre-Spring bridge programs 
· Redesign orientation to incorporate student engagement activities that carry forward through the full first year 
· Increase capacity in institutional research to support data-driven decision making 
· Deliver faculty development in the areas of pedagogy, teaching Hispanic and low-income students, cultural diversity awareness, and integrating technology 

The anticipated outcomes of the project include increased retention for all first-year and Hispanic students; increased passing rates (with “C” or better) in high DFW courses; increased financial literacy among Hispanic students; increased participation in First Year Experience (FYE) activities; increased integration of best practices in instruction through faculty development; demonstrated student satisfaction with FYE activities; and increased enrollment as a result, in part, of improved first year activities and services. The overarching outcome is increased capacity of HBU to help first-year students, including Hispanic and low-income students, to persist and complete college. 
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FY 2014 ABSTRACT

South Texas College (STC) a traditional Hispanic Serving Institution serving over 31,000 students in Hidalgo and Starr counties along the U.S.-Mexico border has a student body that is 94 percent Hispanic with more than 70 percent qualifying for some level of financial aid and first in their family to attend college. STC is comprised of five campuses and one virtual campus, offering 112 degree and certificate options, 20 on-line Associate degrees, and four Bachelor degrees. STC strives to prepare its students with an education aligned with the evolving workforce markets and with further higher education degree pathways. 

STC proposes a district-wide program to increase student success and institutional productivity. STC in FOCUS will place the Focus on Creating Ultimate Student Success through a: (1) FOCUS on Learning. Faculty will receive professional development in Active Learning pedagogy to heighten student learning; and, Active Learning Classrooms (ALC) will be added to facilitate student engagement in learning through collaborative team work. (2) FOCUS on Advising will redesign the Faculty Advising (FA) Training program and develop a system to expand the FA reach because proper advising is key to student success. This model builds on the Faculty-Student relationship to strengthen the students’ commitment to their pathway while increasing productivity by expanding use of strong, existing talent at a significantly lower cost (approximately $185,600/year). (3) FOCUS on Infrastructure STC’s IT structure is being used beyond capacity. In order to support the projects’ proposed as well as daily functioning of the College, the infrastructure must be enhanced. This is a productivity project. The investment will be almost paid for by the end of the project and continued cost savings will support the infrastructure. The student benefit increases exponentially access to courses across campuses, provision of on-line students support services, and connection to STC faculty and staff.
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FY 2014 ABSTRACT

St. Mary’s University (StMU) is a private, four-year institution located in San Antonio, Texas, about 150 miles from the Mexico border. Offering graduate and undergraduate programs, StMU’s total Fall 2013 enrollment was 3,868. StMU embraces diversity—78 percent minority and 72 percent Hispanic undergraduate population—and serves a local area, Bexar County, marked by disadvantage for a predominantly Hispanic population (59.1 percent), 22 percent of whom live in poverty. 

Despite static enrollment, the University has experienced significant enrollment gains in undergraduate STEM programs since 2010, especially among Hispanic students (up from 150 in 2010 to 208 in 2012). At the same time, San Antonio has embarked on a mission to build STEM industry in the city. Historically a liberal arts institution, StMU is primed to strengthen and expand its STEM pipeline in order to connect students with growing professional opportunities while building enrollment, but to do so, StMU will have to address several institutional challenges: low STEM retention and graduation rates, high failure rates in STEM courses, outdated STEM lab facilities and instrumentation, programming gaps in high demand STEM areas, and insufficient support services for STEM students. 

StMU’s proposed activity, Fostering Success in STEM Education, has three initiatives: 1) redesign high risk foundational and STEM gateway curricula and tutoring, renovating and adding updated instrumentation to core science labs; 2) develop a Bachelor of Science in Mechanical Engineering program, with new industry-standard labs; and 3) develop intrusive advising, academic skills workshops, and a summer bridge program for STEM students. By the end of the project, StMU anticipates increasing the postsecondary success of our high-need students (competitive preference priority #1) and improving the University’s productivity (competitive preference priority #2). 
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FY 2014 ABSTRACT
Sul Ross State University (Sul Ross), a Hispanic-serving institution in Alpine, Texas, stands at the gateway to Texas’ Big Bend Country, a multifaceted region encompassing vast expanses of the great Chihuahuan Desert, the rocky pinnacles of Big Bend National Park and the Davis Mountains, and a number of historic sites that vividly depict the region’s diverse Indian, Spanish, Mexican, and Anglo backgrounds. Yet for the people who live here, this is a land of hardship as well—frontier, geographically-isolated, sparsely populated, ethnically-diverse, impoverished, and undereducated. 

The residents of the Sul Ross service region face not only geographic isolation, but also economic and social barriers that impede the attainment of many educational and career ambitions. The 2010 U.S. Census data illustrates that the service region counties have a population which is largely minority, is overwhelmingly low-income, and has a baccalaureate degree attainment level that is significantly lower than state and national averages. The demographic breakdown for the 19 county Sul Ross service region reveals overwhelming social and economic gaps. 74.9 percent of the target population is Hispanic and overall 77.5 percent of the residents are ethnic minorities. Census data shows that 67.7 percent of the residents speak a language other than English in the home (U.S.: 20.1 percent; Texas: 34.2 percent). 25.8 percent of the residents in the service region live below the poverty line, which is nearly double the U.S. figure of 13.8 percent. The demographics of the Sul Ross student body reflect this 19 county service region. 

Project Description

In response to student needs and to the gaps and weaknesses in Sul Ross services and infrastructure, Sul Ross has established clear, specific activities with realistic and measurable objectives that relate to the institutional problems and goals defined in the Sul Ross Title V El Camino del Lobo al Éxito Comprehensive Developmental Plan (CDP). The overarching outcome to be achieved by this project is to improve the academic attainment of Hispanic students and to expand and enhance the program quality and Sul Ross’s institutional stability in its mission to help Hispanic and low-income students complete postsecondary degrees. Specific goals for Sul Ross’s Title V El Camino del Lobo al Éxito Program are:  Goal 1: increase undergraduate retention rates; Goal 2:  increase undergraduate six year graduation rates; and Goal 3:  increase Sul Ross State University’s fiscal stability. 

To achieve these three goals the project will complete two activities: 1) Develop a comprehensive educational career program; and 2) Develop a comprehensive student success environment. Through the successful implementation of these strategic activities Sul Ross will significantly increase its undergraduate retention and graduation rates and, with its renewed fiscal stability, will be able to enhance the affordable, quality education it offers to the underserved populations in southwest Texas. 


[bookmark: _Toc465332438]The University of Texas at El Paso, El Paso,TX
FY 2014 ABSTRACT

Situated along the U.S.-Mexico border, The University of Texas at El Paso (UTEP) enrolls primarily from its surrounding community, allowing us the privilege to serve a predominately first-generation, Hispanic and low socio-economic student population. Our students are intelligent, motivated, and ready to learn; therefore, we understand that if we provide them with well-scaffolded, structurally sound support, they can move from the idea of a college education and career, to an earned degree and professional ventures that match their aspirations. 

Working from this fundamental standpoint, UTEP has made strides in increasing our six-year graduation rates from 31.5 percent in FY 2009 to 39.5 percent in FY 2013, but there remain great student success opportunities to realize, particularly with students who are at high risk in terms of academic progress. In response to these challenges, this proposal targets students who graduated in the third quartile of their high school classes. Specifically, this program will focus on increasing academic performance, decreasing stop outs, and propelling this cohort of students to graduation.

These goals will be realized by three activities: (1) creation of a joint Academic Affairs and Student Affairs partnership unit to lead the development of cluster areas of academic support and response teams to identify and engage at-risk students early in enrollment; (2) enhancement of current interventions in large lecture courses to help students connect with their instructors, peers, and the cluster leads/response teams; and (3) investment in the design and deployment of integrative technologies to facilitate communication among students, support team members, and cluster leaders, and to serve as a data collection infrastructure for tracking students. From these activities, we expect to optimize our students’ chances at success by reducing withdrawals and failing grades in large lecture courses, decreasing stop outs, and building a fully networked student support and Early Alert system.




[bookmark: _Toc465332439]The University of Texas at San Antonio, San Antonio TX

FY 2014 ABSTRACT

The University of Texas at San Antonio (UTSA) is a Hispanic- and minority-serving institution that prides itself on its success in graduating high numbers of Hispanics and high-need students. UTSA is committed to work with community colleges and high schools in its service area to ensure that the pool of Hispanic and high-need students is college ready. The purpose of this grant is to ensure that Hispanic and other high-need students are provided enriched educational experiences to enable their continued success in obtaining a university degree. We have been encouraged by the University’s administration to develop this application in an effort to supplement activities that the University already has underway to increase the participation of more Hispanic students. This project supports the University’s efforts by primarily focusing on increasing the pool of Hispanics and other high-need students who are college ready, to researching and addressing ways of retaining and graduating more of the freshmen Hispanic students at the college, and developing a culturally responsive support system to ensure these students who have traditionally been underserved have the opportunity to enroll and graduate from UTSA.

UTSA proposes goals designed to strengthen the pipeline from high school through community colleges leading to higher enrollment and retention of Hispanic students at UTSA with a vision of lifelong learning for students. A task force involved in this grant has closely connected the proposed project with the UTSA 2016 strategic plan and the Graduation Rate Improvement Plan (GRIP) to guide and ensure that this application creates synergy between ongoing efforts and established project goals. 

These project goals are related to the following: UTSA institutional goals in the 2016 strategic plan: Goal A: Enriching Educational Experiences to Enable Students Success; Goal C: Promote access and affordability; Goal D: Serve the public through community engagement. 

Project goals are: Project Goal 1:  increase the number of Hispanic and high need students enrolling at UTSA by 20 percent; Project Goal 2:  increase the number of Hispanic and high need students graduating by 25 percent from 12 percent baseline retention rate data; Project Goal 3:  increase the number of Hispanic and high need students majoring in critical teaching shortage areas; Project Goal 4: support 75 percent of participating project students in finding employment or enrolling in graduate school within six months after graduation (before student loan repayment begins); and Project Goal 5:  evaluate and study best practices in increasing Hispanic and high- need student’s college completion rates, teacher preparation in the critical teaching shortage areas, and disseminate that information.

(10/14/2014)
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FY 2013 ABSTRACT

Schreiner University (SU) is a small private liberal arts university located in "Texas Hill Country," 60 miles northwest of San Antonio.  In fall 2011 SU had a total student population of 1,090; total enrollment has increased from 822 in 2005 or by 32 percent in six years.  Ninety-seven percent of the students are from Texas and 75 percent of the students live outside of major metropolitan statistical areas.  Predominantly and historically serving low income, rural students, Schreiner is attracting more urban students and their families (including Hispanic families), seeking quality college options with smaller classes (14:1 student/faculty), where students are known by names not numbers.  Learning by Heart is the Schreiner University motto.

Project Title:  Improving Retention and Graduation Rates - Effective strategies for Emerging Hispanic Institutions

Problems Addressed:  In addition to the core issue that retention and graduation rates trail peer colleges, institutional problems addressed by the proposal include (but are not limited to): University structure and policy for student success did not model exemplary HSI’s (Hispanic-serving Institutions); Underdeveloped, decentralized, and siloed academic support and advising services are compounding retention and graduation issues; SU has been slow to integrate effective high impact practices to engage students in their academic studies and has not developed support for the faculty needed to make changes.

Activity Strategies:  SU did not choose to create new 'boutique' special program to serve pockets of Hispanic students each year with this $3.25 million; instead, these funds will transform of the small university into a culturally responsive HSI uniquely suited to the needs of students needing and seeking personalized support during their college career.  Strategies implemented will include:  creation of a new division of the University under a Dean of Student Success; Centralization and strengthening of vital support services such as advising and learning support. Retention Interventions, ranging from college readiness and outreach to new methods to improve success rates in barrier gateway courses which are blocking progress for hundreds of students; learning and living communities, faculty development, and integration of emerging technologies and tools across the curriculum.

Focus on Continuous Improvement, Scale and Sustainability:  Integral to the proposed activities is a carefully designed evaluation plan (working with the National Latino Research Center) and a new Data Analyst that will provide the implementation team and an advisory team with formative and summative data to evaluate activity outcomes and guide adjustments and improvements.
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FY 2013 ABSTRACT

The University of Texas-Pan American (UTPA) is a Hispanic-Serving Institution (HSI) in deep-south Texas, ten miles from the U.S.-Mexico border, with 16,631 undergraduate and 2,403 graduate students enrolled in Fall 2011.  The UTPA student body reflects the surrounding region, with a high proportion of students of Hispanic origin (88.7 percent of the student body), students who are first-generation college students (68.8 percent of undergraduate students), students who have financial need (79 percent of undergraduate students), and students whose primary language in the home is not English (at least 50.3 percent of undergraduate students).  Unfortunately each of these characteristics is associated with increased risk of educational failure.  Given the very high proportion of students at UTPA who are members of at least one of these risk groups, we are proposing an intervention designed to affect the entire undergraduate student body, including the curriculum of 100 percent of the academic majors offered at UTPA.

The focus of the proposed project is on integrating experiential learning throughout the undergraduate curriculum, including experiences such as service learning, undergraduate research, internships, and well-designed capstone experiences.  These experiences increase students’ engagement with the university, their faculty, and other students and thus lead to improved retention and time to graduation.  Such experiences may be particularly valuable for minority students, who may have more difficulty developing highly interactive relationships with other students and faculty on academic activities.  This can affect their likelihood of successfully integrating into the university community, persisting to graduation, and connecting their academic studies with a rewarding career.  However the success of experiential learning practices depends on the connection between the design of the experience and the student and institution’s academic goals.  Experiential learning activities must be well designed, academically connected, and academically rigorous to have the optimal impact.

We propose to develop and implement experiential learning activities from the first year through the senior year designed to engage and retain students while guiding their ability to see connections between programs of study and career aspirations.  The program will engage and develop faculty teaching at the first year level to incorporate service-learning components into first year courses.  The program will support and expand undergraduate research opportunities and study abroad for sophomore and junior year experiences, and emphasize internships and capstone experiences in the senior year.  The proposed comprehensive activities will require faculty development, faculty mentoring, and institutional support for student activities in these areas.  The program will also expand the use of innovative technologies for tracking student activity in research and experiential learning that will enable students to record their work and faculty to monitor and assess that work.  The Title V HSI grant would make this ambitious vision possible for increasing teaching effectiveness, enhancing student experience, spurring curricular innovation, and most importantly improving Hispanic student academic success.
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FY 2012 ABSTRACT

Laredo Community College (LCC), (total undergraduate enrollment of 10,076, 97 percent Hispanic, Fall 2011) a Hispanic-serving institution (HSI) located in Laredo, Texas, requests funds to partner with Texas A&M International University (TAMIU), (total undergraduate enrollment of 7,037, 92 percent Hispanic, Fall 2011) a HSI also in Laredo, Texas, for the purpose of improving and expanding our capacity to improve the academic attainment of Hispanic students and other low income individuals and to reduce the costs of attaining a postsecondary degree. The overarching goal for both institutions is to focus on student success. The seven major goals include enhancing the academic quality of students’ educational experiences to increase retention, graduation, and transfer rates by developing coordinated linkages and faculty development; strengthen student academic support through the development of structured activities; increase faculty development, enhance community programs in service learning, increase and improve the collection, analysis, and use of data to inform decision making so that the institutions can more effectively track each student; and strengthen the transfer process between high school and college and college to the university. The seventh goal, which is paramount to the survival of institutions, is to carry out these activities so that the savings improve fiscal stability. This proposal includes an independent external evaluator, Dr. Ruth Lopez Turley, who has agreed to assess the project’s evaluation plan and activities to determine linkages between the proposed activity interventions and successful outcomes. The proposed Title V Cooperative Agreement Development Project is central to the institution’s plans of improving student retention in gatekeeper courses (LCC Strategic Plan 2012-2015: Focus on Student Success) and to TAMIU's Strategic Plan goals to increase overall student engagement and success; especially transfer students. LCC has addressed the three competitive preference priorities by designing the project to increase postsecondary attainment of needy students, use data to inform decision making and implement activities that will save money through shared faculty development, use of common transfer software and increase student success by reducing the number of students repeating courses. 

Activity: Focusing on Student Success
LCC and TAMIU will use grant funds to improve academic attainment with one Activity with four components - Component 1: Ensuring Success at Intake and Transfer; Component 2: Focusing on Student Success in gatekeeper courses and faculty development; Component 3: Developing and Implementing a Model Transfer Program; and Component 4: Using data to improve decision making and increase student success.

Measurable Objectives 
1) Percentage change, over the five-year grant period, of the number of full-time (FT) degree-seeking undergraduates enrolled at LCC and TAMIU.
2) Percentage of first-time FT participating students who continue to second year at LCC and TAMIU. 
3) Percentage of FT participating students from LCC graduating within three years of enrollment.
4) Percentage of FT LCC transfer students retained and graduating with a Bachelor’s degree within four years of enrolling at TAMIU.
5) Reduction of cost for undergraduate degrees at LCC and TAMIU through the efforts in the proposed project.
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FY 2012 ABSTRACT

Fusing Green Energy into Manufacturing Engineering Education to
Cultivate Technical Success and Leadership Excellence among
Hispanic Engineering Students

This project is designed to integrate green energy and manufacturing courses using an information and technology-based, real-world problem-solving-focused educational strategy in a new manufacturing engineering curriculum. This project will train Hispanic and female students to be at the forefront of emerging technologies, as energy technology is one of the most promising fields for the first half of the 21st Century. There are a number of challenges facing green energy manufacturing from an industrial perspective.

First, green energy manufacturing is a complex and technology-concentrated set of processes; therefore, it requires a very specialized and experienced workforce. Second, upgrading traditional manufacturing education to green energy manufacturing education is extremely expensive given that a huge up-front investment on special equipment and training; operation and maintenance cost must also be considered. The University of Texas at El Paso (UTEP) has invested a great amount in developing an advanced manufacturing research facility. 

In this project, we will formulate two geographically separated virtual teams at UTEP and Drexel University (DU), collaborating on a green energy-manufacturing project over the internet. Implementing a mixed method of research design, students and faculty involved in the project will be assessed in formative and summative formats to measure the efficacy of the project. The project is aimed at integrating green energy into the manufacturing engineering curriculum and to cultivate leaders in the field among minority and female engineering students. Successful completion of the project will lead to excellence in green energy and advanced engineering education.
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FY 2012 ABSTRACT

Galveston College (GC), a two-year publicly supported college in Galveston, Texas, serves more than 2,200 students (the majority low-income, 29 percent Hispanic) in an island community, still struggling to overcome the devastating impact of Hurricane Ike. The proposed project, “Modern Strategies for Student Success,” is designed to address the needs of a highly underprepared student population, with two-thirds requiring remediation in basic skills. These high-risk students are faltering at the “starting line,” failing to master developmental education courses in reading, writing, and math and/or successfully transition into college-level gateway courses.

Meanwhile, weaknesses in instructional and advising strategies, lab and classroom facilities, the technological infrastructure, and fiscal resources have prevented GC from implementing modern, effective strategies that could help its students succeed. The end result is that too many GC students are failing to complete a college credential – thus limiting their potential earnings and quality of life.

The goal of this Title V project is to increase the percent of Hispanic students (and all students) who earn a degree or certificate by (1) enhancing instructional strategies in developmental education and high risk gateway courses; (2) modernizing labs/classrooms for developmental and gateway instruction; (3) integrating new advisement tools; and (4) strengthening the technological infrastructure.

GC will address the three competitive preference priorities by increasing the success of high need students; enabling more data based decision-making (through the technological renovation and related technology-based strategies); and increase productivity by reducing down time and inefficiencies created by the outmoded infrastructure, weaknesses in course design, and the inability to use time-saving technologies.
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FY 2012 ABSTRACT
Mentoring and Academic Coaching:
Foundations for Student Success at Texas State University

Texas State University serves 34,000 students in Central Texas and is located between Austin and San Antonio. Thirty-five percent of Texas State University students are of minority descent and the university achieved its institutional goal of becoming a Hispanic-serving institution in fall 2010. This commitment to access and opportunity is also reflected in Texas State University’s recognition as the 14th ranked college for awarding bachelor’s degrees (N = 1098) and 30th ranked college for awarding master’s degrees (N = 210) to Hispanics in 2010 by Hispanic Outlook.

Activity 1: Enhancing Student Success through Mentoring. 
Activity 1 projects have been designed to enhance student retention and persistence during the first year of college. To improve academic achievement in the freshman year, mentoring will be provided to students who would benefit from an academic “nudge”. This program will target students identified according to information provided at admission, which estimates their likelihood of academic success. In addition, this new initiative will receive CRLA International Mentor Training Program Certification as programs and services are aligned with best practices standards.

Activity 2: Strengthening Achievement and Developing Financial Literacy through Academic Coaching. Activity 2 has been designed to enhance student persistence and retention during the first year of college. Academic coaching will help students assess their personal strengths and weaknesses and develop a plan for academic recovery, which will allow them to be retained to the sophomore year. Supplementing academic coaching with participation in a comprehensive financial education program for first year students will improve their awareness and understanding of budget and financial planning, overspending, dealing with debt and credit card, and preventing identity theft and other topics.

Measurable Outcomes: Project evaluation will assess achievement of the following TXST
MAC goals: Academic achievement of participants [participant aggregate GPA supported by mentoring / academic coaching compared to non-participating peers]; Persistence to the second year for activity 1 and 2 participants [total number of aggregate semester and cumulative GPA / semester credit hours completed annually following participation (goal = 2.5 percent improvement) compared to peers; Retention to the second year for activity 1 and 2 participants [percent retained compared to  percent not receiving services retained (goal = 2.5 percent improvement)]; Increased academic recovery and continuation of financial aid for at-risk groups [ percent return to good standing and eligibility compared to  percent not receiving services (goal = 2.5 percent improvement); Attitudinal changes (student satisfaction) associated with program implementation [obtained via internal surveys of participants (goal = 10 percent improvement in student response over five years)].

This Individual Development Grant proposal supports all three competitive priorities identified within the program announcement. These are: (1) Increasing Postsecondary Success, (2) Enabling More Data-Driven Decision-Making, and (3) Improving Productivity.
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FY 2012 ABSTRACT
 Project STAR (Student Transition and Retention)

The University of Houston Downtown (UHD), a Hispanic-serving institution (HSI) with an enrollment of 12,900 students, ranks 33rd among the nation’s institutions of higher education awarding bachelor degrees to Hispanic students. With 61 percent of UHD’s students receiving need-based federal financial aid, 39 percent Hispanic enrollment, and about 70 percent of its incoming first-year students and 50-70 percent of its graduates as first-generation college students, HSI funds will enable UHD to significantly improve its support systems for first-year students, especially the first-generation college students, and thus increase student achievement, persistence, and graduation rates.

Challenges facing UHD include low retention rates for first time in any college (FTIAC) students (60.94 percent for all freshmen; 67.91 percent for Hispanics), a 100 percent commuter campus, limited student knowledge about how to access UHD’s academic support and other resources, a high (80 percent) population of FTIAC students who are not college ready, as evidenced by their need for remediation courses upon enrollment, and a low six-year graduation rate (14.26 percent).

Project STAR proposes to address student needs and the HSI goals through three major activity components: 1) Summer Fast Track Institutes (Intensive ACCUPLACER Test Prep); 2) Welcome Institutes; and 3) College Acculturation and Personal Success (CAPS) Program, which consists of a) College Success Program; b) Supplemental Instruction (SI) Tutoring; c) Workshops (online and face-to-face) with built-in incentives for completion; d) Mentoring (by faculty, staff, peer/students); and e) Engagement (membership in co-curricular/activity groups and attendance at UHD events/activities). This project addresses and meets all three competitive preference priorities as indicated in program guidelines.
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SUL ROSS STATE UNIVERSITY- ALPINE TEXAS   

1. QUALITY OF COMPREHENSIVE DEVELOPMENT PLAN   



INTRODUCTION: SERVICE AREA AND INSTITUTIONAL PROFILE



Sul Ross State University (Sul Ross), a Hispanic-Serving Institution (HSI) in Alpine, Texas, stands at the gateway to Texas’ Big Bend, a multifaceted region encompassing vast expanses of the great Chihuahuan Desert, Big Bend National Park and the Davis Mountains, and  historic sites that vividly depict the region’s diverse Indian, Spanish, Mexican, and Anglo back-grounds. Yet for the people who live here, this is a land of hardship as well—frontier, geo-graphically-isolated, sparsely populated, ethnically-diverse, impoverished, and undereducated.  

[image: ]The nineteen counties that make up the Sul Ross service area along the U.S. – Mexico border comprise 47,720.9 square miles, an area larger than the state of New York.  However, whereas New York has a population over 19.3 million residents or 410.4 people per square mile, the Sul Ross target area has a total population of about 220,226 or 4.6 people per square mile (2010 U.S. Census; most recent Census data available for region). Within this vast, isolated region, Sul Ross will provide the El Camino del Lobo al Éxito (Lobo Road to Success) Title V Grant Program.

The residents of the Sul Ross service region face not only geographic isolation, but also economic and social barriers that impede the attainment of a postsecondary degree. The 2010 U.S. Census data shown in Table 1 illustrates that the service region counties have a population which is largely minority, is overwhelmingly low-income, and has a baccalaureate degree attainment level that is significantly lower than state and national averages. The demographics for the 19 county Sul Ross service region reveals overwhelming social and economic gaps. 74.9% of the target population is Hispanic and overall 77.5% of the residents are ethnic minorities. Census data shows that 67.7% of the residents speak a language other than 

		TABLE 1: DEMOGRAPHICS

		U.S.

		TX

		SERVICE REGION



		% Hispanic

		16.3%

		37.6%

		74.9%



		% Total Minority

		36.3%

		54.7%

		77.5%



		Per Capita Income

		$27,334

		$24,870

		$15,431



		% Population Below Poverty Line

		13.8%

		16.8%

		25.8%



		% Adults (25 or older) w/ Bacc. Degree

		27.9%

		25.8%

		14.6%



		U.S. Census, 2010 (latest Census data available)





English in the home (US: 20.1%; Texas: 34.2%). 25.8% of the residents in the service region live below the poverty line, which is nearly double the U.S. figure of 13.8%. Also, the area’s per capita income is only $15,431, compared to the U.S. average of $27,334 and the Texas average of $24,870.  Exacerbating these economic issues are the target area’s educational achievement gaps: only 65.7% of the adults (25 years or older) have a high school diploma (U.S.: 85.0%; TX: 80.0%) and only 14.6% have a bachelor's degree (U.S.: 27.9%; TX: 25.8%).

Founded in 1917 as a teacher’s college, Sul Ross continues to offer teacher education as one of its most popular programs. Others in high demand are business, criminal justice and agricultural and natural resource sciences.  Sul Ross, the only institution of higher education within a 135 mile radius of Alpine, is accredited by the Southern Association of Colleges and Schools (SACS) and governed by the Texas State University System Board of Regents.  A co-educational, comprehensive, liberal-admissions, 4-year public university, Sul Ross offers one 

 certificate program, 38 baccalaureate and 27 master’s degree programs. The university has three satellite campuses (Del Rio, Uvalde, and Eagle Pass) collectively known as Rio Grande College.  [Note: This application is requested for the main campus at Alpine – only.]  The demographics of the Sul Ross student body reflect its 19 county service region. Averages for the past five years (Fall 2009-Fall 2013) show that the undergraduate population was 47.3% Hispanic, the total minority population was 59.1% and 53.6% of the students were male (Texas Higher Education Coordinating Board [THECB]). More than half of the under-graduate students were low-income and received Pell grants. Table 2 data shows the most recent, comparative figures for Sul Ross, Texas and the U.S. Historically, a large percentage of Sul Ross first-time freshmen are academically under-prepared for the rigors of postsecondary education.  For example, in Fall 2011, 46.6 % of freshmen needed developmental coursework in basic reading, writing, and/or 

		TABLE 2: UNDERGRADUATE PELL RECIPIENTS



		

		Sul Ross

		TX

		U.S.



		Fall 2009

		53.5%

		35.9%

		32.0%



		Fall 2010

		58.1%

		40.4%

		36.0%



		Fall 2011

		58.9%

		41.9%

		37.0%



		(THECB & College Board, 2014)





mathematics (U.S.: 19.9%; TX: 22.5%; SROIRE & Complete College America [CCA], 2012).  52.0% of all Sul Ross minority first-time freshmen needed developmental courses (U.S.: 20.6%; TX: 33.5%; SROIRE and CCA, 2012). Sul Ross students are more than twice as likely to need developmental classes as other First Time in College (FTIC) students across the nation. Finally, a majority of students are first-generation; currently, 68.4% of Sul Ross students are first-generation (Sul Ross Student Survey [SRSS], 2014). In Fall 2011 59.2% of undergraduates were first-generation as compared to the national average of 40.3% and the state average of 58.7% (latest comparative data available: SROIRE & National Center for Educational Statistics [NCES], 2012). 

		TABLE 3: 2013-2014 SUL ROSS UNDERGRADUATE AND FACULTY PROFILE



		Undergrad Headct 

		1,310

		FT Faculty/PT Faculty

		74/38



		             Full-time  

		1,036

		Minority Faculty

		17.9%



		             Part-time   

		274

		Doctoral or Terminal Degrees

		53.6%



		Male / Female   

		703/ 607

		Male/Female

		62/50



		Hispanic     [48%]

		623

		FT Faculty/Student ratio

		1:16



		White          [38%]

		497

		Sul Ross Office of Institutional Research and Effectiveness (SROIRE) & THECB, Fall 2013 & *SRSU Student Survey (SRSS), Spring 2014.



		Minority    [62%]

		804

		



		First-generation*

		68.4%

		







INSTITUTIONAL STRENGTHS

[bookmark: 2]Sul Ross has many institutional strengths that enable it to assist its Hispanic and low-income student populations in the attainment of their baccalaureate degrees. It has outstanding academic programs, a dedicated, talented faculty, staff and administration, and, in spite of recent state cutbacks to higher education, has some strong fiscal properties. Since 1995, Sul Ross has consistently merited “Publisher’s Pick” status in The Hispanic Outlook in Higher Education and the University ranks as one of the top 100 Hispanic Serving Institutions in the country. Sul Ross is also recognized as one of the top undergraduate institutions producing future Hispanic doctorates in the physical sciences. Recently Sul Ross was acknowledged as one of the most affordable institutions of higher education in the nation. A U.S. News and World Report article (January 14, 2014) listed Sul Ross as the fourth lowest-priced institution of higher education in the U.S. in terms of in-state tuition and fees. Since no other Texas college or university made the top 10 list, Sul Ross not only ranks fourth in the nation in this category but also first in the state. 

The majority of Sul Ross faculty hold terminal degrees, and unlike nearly all larger, public institutions in the state, the vast majority of undergraduate classes are taught by tenured and tenure-track professors. Small classes with a low student-to-teacher ratio (16 to 1) and an emphasis on hands-on and field-based learning are the hallmarks of an education at Sul Ross. Sul Ross’ laboratory facilities and location provide students with a chance to study and conduct research in some of the most ecologically diverse and culturally rich regions in the world.

Table 4 presents a snapshot of additional key strengths that provide Hispanic and low-income populations opportunities to afford higher education, to be academically-prepared, and to be retained until these underserved students attain their undergraduate degrees.

		TABLE 4: INSTITUTIONAL STRENGTHS



		ACADEMIC PROGRAMS

		INSTITUTIONAL MANAGEMENT

		FISCAL STABILITY



		Grant Programs for Underserved

· TRIO Student Support Services, McNair, Talent Search,  and Upward Bound; GEAR UP 

· Promoting Postbaccalaureate Opportunities for Hispanic-Americans, HSI STEMAP: Computer Science Initiative; HSI STEMAP cooperative grant with San Antonio College, Hispanic Institutions Transfer Access Project with Midland College

· USDA-National Institute of Food and Agriculture HSI Education Grants Program

Commitment to Math & Science Education

· JAMP (Joint Admission Medical Program)

· Solar Instructor Training Network with South-Central Training Consortium

· Nursing Program – Joint RN program w/ Southwest Texas Junior College, Texas 

E-learning to Expand Access

· Over 100 Distance Education courses offered annually via Web or ITV

Education Programs

· Ranked 1st in TX among public institutions for average lower division class size = 18 (TX: 40)

· Dual credit agreements with 6 area HSs 

· Ranked 3rd  among Texas public institutions for percent of lower division courses taught by tenure/tenure-track faculty (58.5%, Fall 2012)

· Ranked 1st in TX among public institutions for percent of baccalaureate graduates who are enrolled in grad school next fall term (12.7%, TX: 5.6%)

Postsecondary Access:

· Lowest tuition  & fees among Texas four-year colleges; 4th in the nation  

		Governing Board and Texas Legislators Support

· Strong involvement from the Texas State University System Board of Regents

· Strong, long-standing support from our State and U.S. Representatives (TX-23rd congressional representative is a Sul Ross alumnus and Alpine native.)

Professional Memberships

· Agricultural Consortium of Texas; American Association of State Colleges and Universities; American Council on Education;  The College Board; National Association of College & University Business Officers; Hispanic Association of Colleges and Universities; TX Hispanic Serving Institutions Consortium; Alliance of Hispanic Serving Institutions Educators; Council for Opportunities in Education; Non-Land Grant Agricultural and Renewable Resources Universities; Yes We Must Coalition

Technology Infrastructure

· Acquisition of Banner Communication Management information system and Banner web portal in 2012 

Childcare Facility

· Opened new childcare facility in May 2007 

· 2 Year Consulting contract with Noel-Levitz on retention

		Recent Successful Fundraising Efforts:  

· $2.0 million in 2011; $2.6 million in 2012; & $3.1 million in 2013.

· Dedicated Coordinator

Sound Financial Practices

· Experienced Grants accountant with 10 years of experience with federal grants management.

· Part of the Texas A-133 Single Audit for higher education institutions

Efficient Operations:

· Fiscal operations are regularly reviewed to ensure efficient use of funds.

INSTITUTIONAL MANAGEMENT CONT’D

and graduation concerns is ongoing. 







INSTITUTIONAL ACADEMIC PROBLEMS/CHALLENGES



 Context for Academic Problems:  The Sul Ross student population faces many academic challenges and barriers to undergraduate achievement: being comprised of predominantly minority (62%), first-generation (68.4%) and low-income (58.9%) students.  These issues are further exacerbated by the large percentage of students reared in homes where English is not the primary language. 2010 U.S. Census data shows that in 67.7% of the homes within Sul Ross’ service region English is not the primary language. It is not surprising that in the Spring 2014 Sul Ross Student Survey (SRSS) 36.7% stated that English is not their primary language. Other results from the SRSS (an online survey to all undergraduate students with a 23.2% response rate) showed that 90.4% of the responding students said they were confident in their ability to read and write in English; however, only 11.3% of Sul Ross faculty, who completed the Spring 2014 Faculty Retention and Graduation Survey (FRGS), agreed that their students could read and write effectively in English. (The online FRGS was administered to all Sul Ross faculty members and had a 43.5% response rate.) Since nearly 90% of the faculty feel that their students’ English skills are below collegiate standards and the majority of students feel confident in their English abilities, a startling disconnect is evident. Moreover, English as a Second Language (ESL) courses are not being taught at Sul Ross, which proves to be a disservice to many of its at-risk students. 

Higher education academic preparedness is also a concern for many Sul Ross students who are admitted without the requisite college skills. Sul Ross admission statistics historically show that 40-50% of first-time-in-college (FTIC) students need at least one development course in math, writing or reading. Texas Success Initiative (TSI) assessment/placement tests are required of all incoming students who are not exempt based upon SAT/ACT or high school performance examinations.  Table 5 shows that the Sul Ross’ incoming freshmen are more than three times likely to need developmental coursework in at least one academic subject than their 

		TABLE 5: FTIC STUDENTS WHO REQUIRE DEVELOPMENTAL COURSEWORK



		Cohort

		Sul Ross

		TX



		Fall 2009

		53.9%

		15.3%



		Fall 2010

		48.6%

		Data not available



		Fall 2011

		51.4%

		Data not available



		Fall 2012

		43.7%

		Data not available



		                           (THECB & SROIRE, 2014)





peers at any other four-year institution of higher education across Texas.

 Another contextual issue is the reliance on students from outside of the Sul Ross service region. With a total population of only 220,226 (U.S. Census Bureau, 2010) in an area larger than the state of New York, the Sul Ross recruiters are forced to search for potential students outside of the frontier towns in the recruiting area. Many students (Fall 2013: 62.1% of all FTICs and 67.4% of all male FTICs, SROIRE, 2014) come from outside of the Sul Ross service region, including large metropolitan areas like El Paso, Dallas-Fort Worth, San Antonio, Austin, and Houston. In Spring 2014 38.4% of Sul Ross students reported that they lived more than 300 miles from Alpine, while another 29.1% stated they lived between 100-300 miles from Alpine. Often these urban students are unprepared for the “small-town” of Alpine (population 5,905, U.S. Census, 2010) and the “culture shock” of remote, frontier living (nearest commercial airport is 150 miles away and the closest shopping mall is 135 miles away).

Academic Problem/Challenge #1:  Low Retention of FTIC Sul Ross Students

 Chronic low retention rates are the main concern for the Sul Ross administration. The 2013 Sul Ross At-Risk, First-Year Students Retention Analysis Report showed that from the nine 

FTIC cohorts from Fall 2004 through Fall 2012 had a third-semester retention rate of only 

47.4% (SROIRE, 2014).  Table 6, using 2008-2011 comparative data from Sul Ross, Texas, and the U.S., illustrates clearly how Sul Ross is failing to retain its FTIC students at effective rates. Equally concerning are the two year retention rate of 31.2% and the three year retention 

		TABLE 6:  RETENTION RATES OF FTICS



		1 Year Retention Rate

		Sul Ross

		TX

		U.S.



		Fall 2008-2012 cohorts

		46.8%

		74.6%

		79.1%



		                           (NCES, THECB & SROIRE, 2014)





rate of 26.3% (Fall cohorts 2007-2011 & 2006-2010 respectively, THECB & SROIRE, 2014). 

Additional data from the 2013 Retention Analysis Report reveals that three subsets of each FTIC cohort are more likely to fail to return for their second year: male students, TSI non-compliant (non-“college ready” in math, writing and/or reading) students, and students from outside of the Sul Ross service region. For the nine FTIC cohorts from Fall 2004 through Fall 2012, male students were 18% less likely to return than their female peers; students who were TSI non-compliant were 15% less likely to return than their TSI Exempt (“college ready”) peers, and students who lived outside of the Sul Ross service region were 17% less likely to return than those who lived in the area. Table 7 shows the third semester retention gap, based upon TSI compliancy, between Fall 2009 cohort FTIC students and their Texas peers. 

		TABLE 7: RETENTION BASED UPON TEXAS SUCCESS INITIATIVE (TSI) COMPLIANCY



		Fall 2009 Cohort

		Sul Ross

		TX



		Compliant: 45.3% of Sul Ross FTIC cohort were compliant students

		74.0%

		89.2%



		Non-Compliant: 53.9% of Sul Ross FTIC cohort were non-compliant students

		55.3%

		72.7%



		                           (THECB, 2014)





Table 8 shows the retention discrepancy for the six Fall full-time, FTIC cohorts from 2007-2012 based upon gender and whether the students’ hometowns are within or outside of the Sul Ross service region. It is quite evident that female students are retained at a much higher rate than their male counterparts and that if a student’s hometown is outside of the 19 counties that make up the Sul Ross service region he/she is less likely to return to Sul Ross for their third semester. Second Year (5th semester) and Third Year (7th semester) retention rates are naturally small as well. THECB & SROIRE 2014 data shows that for the FTIC cohorts from Fall 2007-2011 the two year retention rate was only 31.2% and for the FTIC cohorts from Fall 2006-2010 the three year retention rate was 26.3%. FTIC males were retained at even a smaller percentage (2 year retention = 25.2% and 3 year retention = 20.9%).

		TABLE 8: FULL-TIME, FTIC RETENTION:  GENDER AND IN/OUT-OF SERVICE REGION



		

		

		# in 

Cohort

		Reten-tion

		In-Region Retention

		Out-of-Reg.

Retention



		Fall

2007

		Male

		150

		40.7%

		55.8%

		34.6%



		

		Female

		92

		64.1%

		60.5%

		66.7%



		Fall

2008

		Male

		191

		39.8%

		51.0%

		35.9%



		

		Female

		124

		59.7%

		75.5%

		49.3%



		Fall

2009

		Male

		239

		36.8%

		51.0%

		33.2%



		

		Female

		134

		58.2%

		62.7%

		52.9%



		Fall

2010

		Male

		176

		40.3%

		41.5%

		40.0%



		

		Female

		146

		62.3%

		66.7%

		59.3%



		Fall

2011

		Male

		220

		35.5%

		36.2%

		35.3%



		

		Female

		126

		62.7%

		60.4%

		64.4%



		Fall

2012

		Male

		147

		35.4%

		46.7%

		32.5%



		

		Female

		86

		69.8%

		62.9%

		74.5%



		SROIRE, 2014





Academic Problem/Challenge #2:  Low Graduation Rates of Sul Ross Students



 Chronic low retention of “first time in college” (FTIC) students naturally leads to Sul Ross’ second academic problem: low six-year graduation rates.  According to Texas state data (THECB 2014), the Sul Ross six-year graduation rate average for 2005-2007 FTIC cohorts was 

		TABLE 9:  6-YEAR GRADUATION RATES



		Fall 2004 Cohort

		Sul Ross

		TX*

		U.S.



		

		28.1%

		56.1%

		56.0%



		*public colleges/univs only; (NCES & THECB, 2014)





25.9%. Of great concern is that only 20.8% of Sul Ross FTIC males in these cohorts graduated within six years. The latest comparative data available shown in Table 9 states that the Sul Ross graduation rate is only half that of state and national figures. Analysis of male six-year graduation rates shows that the U.S. rate for the 2005 male cohort was 53.9% while Sul Ross’ was an alarmingly low 22.8% (NCES & THECB, 2014). Historically, only 2 of 10 Sul Ross FTICs who are not “college-ready” based upon the Texas Success Initiative (TSI) college placement tests in reading, writing and/or math graduate within six years. Sul Ross compari-sons for TSI non-compliant students versus TSI compliant students for the 2004-2007 fall 

		TABLE 10: 6-YEAR GRAD RATES BASED UPON TSI COMPLIANCY



		Cohort

		Non-compliant

		Compliant



		Fall 2004 

		18.3%

		51.7%



		Fall 2005 

		22.6%

		55.6%



		Fall 2006 

		31.4%

		36.5%



		Fall 2007 

		20.2%

		45.7%



		                           (THECB, 2014)





cohorts are illustrated in Table 10.  Also, a large portion of low-income and/or first-generation 

students are TSI non-compliant students. In Fall 2010, for example, 47.1% of the FTIC low-income students were in developmental education as well as 56.3% of the first-generation FTICs. Group subsets showed that 50.3% of low-income Hispanic students, 50.6% of low-income male students, 64.7% of first-generation Hispanic students, and 66.5% of first-generation males all needed developmental education.

Academic Opportunities/Solutions



Helping low-income, underrepresented students maintain continuous enrollment and providing academic support through baccalaureate attainment should be the primary focus of Sul Ross’ retention and graduation efforts.  Based upon THECB and Sul Ross data coupled with the results of the Spring 2014 Sul Ross Student and Faculty Surveys and the Noel-Levitz Student Satisfaction Inventory (administered in December 2013), the Sul Ross Title V Grant Planning Committee developed a multi-tracked approach to the retention and graduation problems. 

Opportunities to supersede retention and graduation barriers include the development of an ESL program headed by the ESL Coordinator (new position); the use of Supplemental Instruction (SI) and enhanced online tutoring for developmental education; the hiring of a Director of Experiential Learning (new position) to coordinate the implementation of peer mentor groups for the targeted FTIC populations of males, TSI non-compliant students, and students from outside of the Sul Ross service region, the use of a holistic Educational Career Plan, to include financial literacy, capstone courses, and the use of experiential learning (service learning, undergraduate research, study abroad, and/or internship); and the upgrade of ACE classrooms with computer and Smart Classroom technology.

INSTITUTIONAL MANAGEMENT PROBLEMS/CHALLENGES



The Title V Grant Planning Committee (Committee) assessed the results from the Spring 2014 Sul Ross Student and Faculty Surveys (SRSS & FRGS respectively) and the December 2013 Noel-Levitz Student Satisfaction Inventory (SSI) to discover any institutional management issues that could be impeding FTIC student retention and baccalaureate attainment. Three items of concern were uncovered: the lack of an effective degree audit system, inadequate faculty development, and the disorganization of success services for FTIC students.

Institutional Management Problem/Challenge #1:  Inadequate Degree Audit/Tracking System

   

SSI results showed that Sul Ross students had a lower satisfaction than other national four-year public institutions in the following areas: “My academic advisor is knowledgeable about requirements in my major” and “Major requirements are clear and reasonable.” Responses from the SRSS, showed that only 38.6% of the students agreed that they knew which courses to take to complete their undergraduate degrees by using the online degree system and that they knew how to use a degree plan to pick their courses. FRGS faculty responses concurred that the degree audit system was inadequate (only 9.7% of Sul Ross faculty members said that the system was effective and only 6.5% responded that it was user-friendly.) 

Institutional Management Problem/Challenge #2:  Inadequate Faculty Development Promoting Academic Achievement and Excellence  



The December 2013 Noel-Levitz SSI results indicated student dissatisfaction with several academic issues, including major course content, campus commitment to academic excellence, faculty training and knowledge in major areas, ability to experience intellectual growth, student accessibility to faculty, the variety of courses, the protection of freedom of expression within the classroom, the fairness of faculty, and timely feedback from faculty. All of these areas received lower satis-faction scores from Sul Ross students than did other four-year public institutions of higher education in the nation.

FRGS results also supported the concept that there is inadequate faculty development and training to promote academic excellence and integrity. For example, 79.0% of the faculty responding stated that they are interested in professional development opportunities (conferences, workshops, trainings); 85.5% said that they need to attend professional development trainings in order to stay up-to-date; and only 8.1% concurred that there is adequate funding to attend the professional development that they need.

Institutional Management Problem/Challenge #3: Organization of Student Success Services



The Committee discovered one additional Sul Ross management problem: the needed services for Sul Ross student success are scattered across the campus and report to various supervisors throughout the Sul Ross administration. Incoming FTIC students receive advising in the Lobo Den which is housed in Lawrence Hall (LH). Registration and bursar services are found in the Center for Enrollment Services also housed on the first floor of LH. However, Testing Services, along with Career Services, are located across campus in the Morgan University Center (UC); and the developmental education program and the Honors Program are located in Academic Center for Excellence (ACE), which is in the second floor of Ferguson Hall (FH). Counseling and Accessibility Services are located on the first floor of FH. Also the Office of Information Technology (OIT) has its helpdesk, needed for email and BANNER log-in passwords, in the Academic Computer Resource Center and Student ID Services are located in the Briscoe Academic Building.  Finally, the Office of Residential Living is located in Lobo Village Community Building. Sul Ross students may have to visit six different buildings scattered across the campus just to complete the admissions, advising and registration process; furthermore, they may have to visit several of them repeatedly.  Adding further confusion to the process is the fact that these services all report to different administrative officers. For example, the staff in the Lobo Den, the Center for Enrollment Services and Residential Life report to the Vice President for Enrollment Management (VPEM), but the Director of ACE reports to the Provost Vice President for Academic Affairs and Student Affairs (P/VPASA), while the Counseling and Accessibility Services staff, along with the Career and Testing Center staff, all report to the Associate Vice President for Student Life.

Institutional Management Opportunities/Solutions



Based on knowledge of Sul Ross student demographics, surveys, and research, the Committee believes that the institutional management problems/challenges can be addressed through a multi-prong approach:  (1)  the purchase of DegreeWorks, a degree audit/management system;  (2) the purchase and annual use of a retention analysis and management system to track undergraduate retention successes, challenges, and areas of concerns; (3) provide faculty and staff more academic and student services professional development and training, such as new pedagogical methodology (“flipped” learning environments, supplemental instruction, faculty externships) and engaging special population students;  (4) the moving of essential student success programs and services (ACE, Counseling and Accessibility, Testing and Career Services, Student ID Services, Residential Life Services, and a Student OIT Helpdesk) to Lawrence Hall to create the Sul Ross Student Success Center; and (5) the formation of the Student Success Council to unify student services. The Council, comprised of the Title V Project Director (PD), the Activity Director/Director of Experiential Learning (AD/DEL), the Assistant Vice President for Enrollment Management, the P/VPASA, and the Directors of ACE, Counseling and Accessibility, Testing and Career Services, Residential Living, the Associate Vice President for Student Life, will manage and/or advise on Title V and other retention/graduation efforts.

FISCAL STABILITY PROBLEMS/CHALLENGES



The Committee identified fiscal vulnerabilities that threaten Sul Ross’ ability to maintain self-sufficiency and to develop high impact practices for helping Hispanic and other low-income students succeed:  declining State funding, lost revenue, low tuition and limited resources.

   Declining State Funding.   Overall State funding has declined from the FY 2002 level of $17,167,439 to the current FY2015 level of $12,716,365.  The effect of this $4.45 million (26%) decline in state appropriations is compounded by rising costs in operations and human resources and has led to 56 positions being frozen at the Alpine campus (48 still remain frozen).  

Lost Revenue through High Attrition.  When 54.8% of FTIC Fall 2011 freshmen failed to return Fall 2012, Sul Ross lost 195 students, which meant a fiscal loss of  $433,485 in Fall 2012 tuition and fees revenue (based on 15 SCH per student), approximately $152,100 in potential state funding (instruction/operations weighted semester credit hour formula of an average of $52 per SCH) plus a loss of $521,280 for room and board (74% of third semester students live in residence halls [SRSU Residential Living, 2014]) for an estimated total revenue loss of $1,107,165.  The revolving door of freshmen attrition has forced Sul Ross to seek larger enrollments in a very limited rural market.  Despite aggressive recruitment efforts, the Fall 2013 first-time freshmen enrollment was down 18.4% (310) from the recent high of 380 in Fall 2009 (THECB & SROIRE, 2014). This decline has adversely impacted total revenue at Sul Ross.

Lower Tuition than Peer Colleges Average.  Being the 4th  “most affordable institution of higher education in the United States” (U.S. News and World Report, Jan. 14, 2014) is great for the students at Sul Ross, but it adds a great fiscal burden to the institution. FY 2014 tuition and fees are $6600, placing the university 13.7% below the Texas public colleges/ universities average of $7650 (THECB, 2014) and 60.7% below the 2012 U.S. average of $16,789 (NCES, 2013) for 4- year public institutions. In 2012 the Texas State University System Board of Regents issued a moratorium on increases in tuition and fees, thereby preventing Sul Ross from obtaining additional revenue through tuition and fees for FY 2014.

Limited Sources of Funding – Although concerted efforts to increase Sul Ross’ Endowment assets are made, the Endowment Foundation assets currently total $17.6 million which is less than 3% of the average endowment of $668.7 million for Texas four-year institutions (THECB, 2014).

Fiscal Stability Opportunities/Solutions 



 By Sul Ross increasing retention rates for the targeted FTIC populations (males, TSI non-compliant students, students from outside of the Sul Ross service region and first-generation) to equal their freshmen peers the institution will be in a much more stable fiscal situation. For example, in the Fall 2009 cohort, 173 (45.5%) of the FTIC students were TSI compliant while 206 (53.9%) were non-compliant in at least one academic area. 2010 retention data shows that 74.0% of the TSI compliant students were retained, but only 53.9% of the TSI noncompliant returned in Fall 2010.  If Sul Ross would have retained the TSI-non-complaints at just the same rate as the compliant students then that would have yielded another 38 students in Fall 2010, which would have equated to $227,665 ($104,804 in tuition and fees, $27,161 in state appropriations and $95,700 in room and board [74% of second-year students live in the dorms]) for one cohort in one semester only. Multiply these savings with the other targeted populations (i.e.: retaining Fall 2009 out-of-service region males at the 51% rate that in-service region males were retained, instead of at the 33.2% rate at which they were retained, would have yielded another 43 out-of-service region males; retaining Fall 2009 males at the  58.2% female retention rate, instead of at the 36.8%, would have yielded another 51 male students) and Sul Ross would have established a real turnaround in its fiscal stability. Another opportunity is to increase its Endowment through public and private funds. Thus the Committee chose to use the Title V Endowment match option for Years 3-5.  This effort will help the long-term fiscal stability of the institution while providing funds to support the experiential learning component of the grant.

ANALYSIS PROCESS



The 2014-2018 Sul Ross Strategic Plan, the 2013 At-Risk First-Year Students Retention Analysis, the 2013 Noel-Levitz Student Satisfaction Inventory results, the 2014 Sul Ross Student Survey and the 2014 Faculty Retention and Graduation Survey, with Texas Higher Education Coordinating Board and Sul Ross Office of Institutional Research data form the basis of analyses for the Sul Ross Title V El Camino del Lobo al Éxito Comprehensive Developmental Plan.

Strategic Plan:  A strengths, weaknesses and other threats analysis, part of the strategic planning at Sul Ross, involved 43 representatives from academic, administrative, student, alumni, and community entities and was reviewed and approved by the Texas State University System Board of Regents.  Among the five strategic goals for the Strategic Plan, these following three especially provided direction for the development of the Comprehensive Development Plan and proposed Activities: Goal 1: Academic Excellence; Objective 4: Enhance the use of academic technology for pedagogy and research; Goal 2: Strategic Enrollment Management and Retention; Objective: Increase enrollment and promote student success; and Goal 5: Solid, Diversified, and Sustainable Financial Base; Objective 1: Maximize and maintain available operating resources and Objective 4:  Leverage information technology to streamline and automate the University’s business functions. 

Title V El Camino del Lobo al Éxito Planning Committee:  The Title V Planning Committee included key student support services personnel (the Vice President for Enrollment Manage-ment and the Executive Director of the Lobo Den) and academic administrators (the Interim President, the Interim Provost/Vice President for Academic and Student Affairs, the Chief Information Officer, the Director of Sponsored Programs, and the  Director of Institutional Research and Effectiveness) and faculty representation (the Chair of Fine Arts and Communication/ Professor of Theatre). Meeting regularly for the past eight months, the Committee has discussed retention and graduation concerns with Noel-Levitz Vice President of Consulting Services Timothy D. Culver. 

Additional data sources: 363 or 19.1% of the current Sul Ross students were surveyed in December 2013 Noel-Levitz Student Satisfaction Inventory and 430 (23.2%) Spring 2014 undergraduate students completed the Sul Ross Student Survey. The final cohort queried in the planning process was the faculty; 62 (42.5%) Sul Ross faculty members completed the online Faculty Retention and Graduation Survey; responses were received from every academic department with 91.9% of the respondents saying that they teach undergraduate students.  Extensive institutional and service area research was conducted by the Director of Institutional Research and Effectiveness and Committee members, who sought input from academic and support service administrators, and relied on internal and external analyses.

INSTITUTIONAL GOALS AND OBJECTIVES



The University’s Strategic Plan and state and local data provided the framework for all 2018 institutional goals, objectives and timeframes.  The following Goals and Objectives are only those which relate directly to the Title V Project activities as instructed in the application guidelines.  Each Title V-related institutional goal is articulated with the supporting institutional objective(s) and timeframe for achievement of the objective(s).    

		Sul Ross  Title V El Camino del Lobo al Éxito Goals, Objectives & Timeframes

Sul Ross Strategic Plan 2014-2018: Goals & Objectives

Goal 1: Academic Excellence; Obj. 4: Enhance the use of academic technology for pedagogy & research; Goal 2: Strategic Enrollment Management and Retention; Obj.: Increase enrollment  & promote student success; Goal 5: Solid, Diversified, and Sustainable Financial Base; Obj. 1: Maximize & maintain available operating resources; Obj. 4:  Leverage information technology to streamline & automate the University’s business functions

Sul Ross Title V Comprehensive Development Plan Goals (2014-2019)

Goal 1: Increase undergraduate retention rates (Competitive Preference Priority 1)

Goal 2: Increase undergraduate six-year graduation rates (Competitive Pref. Priority 1)

Goal 3: Increase Sul Ross State University’s fiscal stability



		Key  Title V Academic Goals, Objectives & Timeframes



		Str.

Pl.

		Baseline Analyses/Data

		Title V CDP Goal(s)

		Proposed Title V Activity

		Objective

		Time-frame



		        Strategic Plan Goal 2: Objective & 

                   Goal 5: Objective 1



















S.P. 

Goal 2:

Obj.



&



Goal 5:

Obj. 1







		47.9% of FTIC students retained (baseline Fall 2012)

		Goals 1 & 3: Improve retention of

FTICs

		Use of educational/ career plans; peer men-toring; experi. learn.; Supplemen. Instr. (SI)

		a) 60% retained

b) 63% retained

		a) 9/2018

b) 9/2019



		

		55.3% FTIC TSI non-compliant retained (baseline Fall 2009 cohort)

		Goals 1 & 3: Improve retention of FTIC TSI non-comp. 

		Use of educational/ career plans; peer mentoring; experiential learning; SI; tutoring software

		a) 63% retained



b) 65% retained

		a) 9/2018



b) 9/2019



		

		35.4% FTIC males retained (baseline Fall 2012)

		Goals 1 & 3: Improve retention of FTIC males

		Use of educational/ career plans; peer mentoring; experiential learning; SI

		a) 48% retained

b) 50% retained

		a) 9/2018

b) 9/2019



		

		32.5% of FTIC out-of-region males retained

(baseline Fall 2012)

		Goals 1 & 3: Improve retention of FTIC out-of-region males

		Use of educational/ career plans; peer mentoring; experiential learning; SI

		a) 48% retained



b) 51% retained

		a) 9/2018



b) 9/2019



		

		30.1% of FTIC students retained for 3rd  year (baseline Fall 2011 cohort)

		Goals 1 & 3: Improve 2nd year retention of FTICs

		Use of educational/ career plans; peer mentoring; experiential learning; SI

		a) 45% retained



b) 47% retained

		a) 9/2018



b) 9/2019



		

		23.9% FTIC males retained to 3rd year (baseline Fall 2011 cohort)

		Goals 1 & 3: Improve 2nd yr retent. of FTIC males 

		Use of educ./career plans; peer mentoring; experiential learning; SI; tutoring software

		a) 38% retained

b) 40% retained

		a) 9/2018

b) 9/2019



		

		26.3% of FTIC students retained for 4th year (base-line Fall 2010 cohort)

		Goals 1 & 3: Improve 3rd year retention of FTICs

		Use of educational/ career plans; peer mentoring; experiential learning; SI

		a) 40% retained



b) 42% retained

		a) 9/2018



b) 9/2019



		

		23.3% FTIC males retained to 4th year (baseline Fall 2010 cohort)

		Goals 1 & 3: Improve 3rd year retention of FTIC males 

		Use of educational/ career plans; peer mentoring; experiential learning; SI; tutoring software

		a) 35% retained



b) 37% retained

		a) 9/2018



b) 9/2019



		

		11.3% of faculty: students read & write effectively in English

		Goals 1, 2 & 3: Improve English proficiency of FTICs

		Hire ESL Coordinator; Develop ESL program; purchase ESL software and curriculum 

		25% of faculty: stu-dents read & write effect-tively in Eng.

		Fall 2019



		

		29.4% FTIC 6-YR grad. rate (baseline Fall 2007 cohort)

		Goals 2 & 3: Improve FTICs 6-YR grad. rate

		Use of educ./ career plans; peer mentoring; exper. learn.; SI; tutor-ing soft; ESL program

		a) 35% grad. in 6 yrs 

b) 38% grad. in 6 years

		a) 9/2018

b) 9/2019



		

		18.6% FTIC males 6-YR grad. rate (baseline Fall 2007 cohort)

		Goals 2 & 3: Improve FTIC males 6-YR grad. rate

		Use of educational/ career plans; peer mentoring; experiential learning; SI; tutoring software; ESL program

		a) 26% grad. in 6 yrs 

b) 28% graduate in 6 years

		a) 9/2018



b) 9/2019



		

		20.2% FTIC TSI non-comp. 6-YR grad. rate (baseline Fall 2007 cohort)

		Goals 2 & 3: Improve FTIC TSI non-comp. 6-YR grad. rate

		Use of educational/ career plans; peer mentoring; experiential learning; SI; tutoring software; ESL program

		a) 30% graduate in 6 years

b) 32% grad. in 6 yrs

		a) 9/2018



b) 9/2019



		Key Institutional Management Goals, Objectives & Timeframes



		SP Goal 1, Obj 4 & Goal 5, Objs. 1 & 4

		38.4% of students know how to use degree software 

(baseline 2014)

		Goals 1, 2 & 3: Improve degree audit system

		Purchase, install and train students on DegreeWorks

		50% of students know how to use degree software

		Fall 2019



		

		9.7% of faculty agree degree software is effective

(baseline 2014)

		Goals 1, 2 & 3: Improve degree audit system

		Purchase, install and train faculty & staff on DegreeWorks

		60% of faculty say that degree software is effective

		Fall 2019



		

		6.5% faculty say degree software is user-friendly (baseline 2014)

		Goals 1, 2 & 3: Improve degree audit system

		Purchase, install and train faculty & staff on DegreeWorks

		60% of faculty say that degree software is user friendly

		Fall 2019



		

		8.1% of faculty say there is adequate funding for prof. dev.

(baseline 2014)

		Goals 1, 2 & 3: Improve faculty prof. developmentopportunities 

		Provide funding for academic professional development for faculty

		25% of faculty say there is enough funding for professional development

		Fall 2019



		     S.P. Goal 5: Objective 1







		Student success services in 6 separate buildings across campus (baseline 2014) 

		Goals 1, 2 & 3: Improve  accessibility to student services

		Create Student Success Center by moving ACE, Career & Testing, Coun-seling & Accessibility, ID Services, Student OIT Helpdesk, & Res. Life Services to LH

		Services all moved and working effectively

		Fall 2016



		

		Little communi-cation between acad. & student services depts.

(baseline 2014)

		Goals 1, 2 & 3: Improve productivity & student services

		Develop Student Suc-cess Council: academic & student services depts; meets monthly to discuss student services

		Council is meeting monthly & developing student success strategies

		Fall 2016



		S.P. Goal 5    

    Obj. 1

		Low student satisfaction with majors, profs, & academics (baseline 2013) 

		Goals 1, 2 & 3: Improve student satisfaction results

		Purchase Retention Analysis & Management system; institute annual Student Satisfaction Surveys

		Student satisfac-tion meets or exceeds national 4-yr public insti-tuitions’ results

		Fall 2019



		Key Fiscal Stability Goals, Objectives & Timeframes



		      S.P. Goal 5: Objectives 1 & 4

		124 FTIC students (52.1%) not retained (baseline Fall 2012)

		Goal 3: Increase fis-cal stability by FTIC retention

		Use of educ./career plans; peer mentoring; experiential learning; SI; tutoring software

		a) 60% retained



b) 63% retained

		a) 9/2018



b) 9/2019



		

		Endowment less than 3% of average for TX 4-Yrs (baseline 2013)

		Goal 3: Increase Endowment 

		Utilize Endowment match in Years 3-5

		$294,167 in Endowment funds

		Fall 2019







INSTITUTIONALIZING PRACTICES 



 The Institutionalization Plan below outlines the methods and resources that will be used to institutionalize practices developed under the proposed El Camino del Lobo al Éxito Project. 

		INSTITUTIONALIZATION PLAN



		PRACTICES 

		METHODS AND RESOURCES



		

EXPERIENTIAL LEARNING PROGRAM

		The Experiential Learning Program becomes fully integrated and expanded by Sept. 2019 and approved by Academic Council. Director of Experiential Learning & Data Tracking Specialist are institutionalized by October 1, 2019; costs for new position, training stipends for faculty and student peer mentors are included in general operating budget approved by Provost/VPASA and President July 1, 2019.



		ESL PROGRAM

		ESL Coordinator position is institutionalized by October 1, 2019. Program costs included in general operating budget approved by Director of ACE, Provost/VPASA, and President July 1, 2019.



		SOFTWARE MAINTENANCE  

		New IT software integrated into the technology upgrade and maintenance schedule/process for DegreeWorks beginning October 1, 2015 and initiated by Director of Information Technology. Technology costs included in general operating budget approved by President July 1, 2015. 



		 FUNDS TO SUPPORT PRACTICES

		Increased retention revenue by at least $294,167 by Fall 2019.

Experiential Learning Endowment interest available after year five of $17,084 managed by Advancement Office to support continued faculty professional development training, experiential learning & ESL programs.  







Increased enrollment revenues:  Through the implementation of this plan Sul Ross expects to reduce first year to second year, second year to third year, and third year to fourth year attrition.  Based on estimates by the Vice Presidents for Finance and Operations and Enrollment Management, increasing retention by 15 percentage points over baseline 47.9% (112 first-time students were retained out of 238 enrolled Fall 2012) would mean retaining 63% of FTIC students or approximately 252 of the projected 400 freshmen. The retention increase over baseline (47.9%) would yield an additional 60 students enrolling in the following Fall term and an increase in revenue of $386,085 ($198,000 in tuition and fees, $42,885 in state appropriations, and $145,200 in room and board).  A 17 percentage point increase for second to third year retention (47% retention over 30.1% baseline for the Fall 2011 cohort) would yield 188 returning third year students instead of 120 students. [VPEM anticipates that each FTIC cohorts would contain at least 400 freshmen by Fall 2018). The additional 68 students would net $273,003, based on expected semester tuition and fees revenue (15 credit hours @ $3300 and Texas appropriations of $48,603). The final cohort to add into the equation would be the returning fourth year students. If Sul Ross would retain this cohort at the projected rate of 42% instead of the baseline (Fall 2010 cohort) of 26.3% would yield an additional 63 returning 4th year students for a net revenue gain of $252,929. Therefore, Title V initiatives would result in conservatively $912,017 in projected revenue per semester for project institutionalization.  

Gradual assumption of personnel, training, equipment maintenance and upgrades: Sul Ross will begin to assume the salaries of the Activity Director/Director of Experiential Learning, the ESL Coordinator, and the Data Tracking Specialist beginning in Year 3 of the grant at 20%, Year 4 at 40%, and Year 5 at 60%.  The Study Abroad Coordinator’s 25% teaching release time salary will be assumed after Year 5.  The remaining 40% of salaries to be institutionalized as part of the general operating budget at the end of the grant period will be $51,863.  Continuing the targeted Peer Mentor program will include 30 mentors ($30,000) annually.   A faculty development/externship budget of $30,000 will increase the current monies set aside for faculty development.  Equipment maintenance and upgrades will be carried in appropriate department budgets at the rate of 10% of the purchase price annually (approximately $36,000) for proposed technology equipment.    Remaining Post-Grant Institutionalization Cost = $147,863.  

Endowment:  A $260,000 endowment request, matched with Sul Ross funds raised by the Advancement office during the five year project, will yield $294,167 at 5% interest by 2019, increasing the Sul Ross Endowment to $17,918,535 over baseline $17,624,368.  One-half of accrued interest after Year 5 or approximately $17,084 will be available to Sul Ross and in 20 years, the total Endowment request plus institutional match will total $611,552.

The Sul Ross State University Five Year Plan 2014-2018, on the next page, to improve assistance to Hispanic and other low-income students includes the next five years’ strategic goals that relate to the Comprehensive Development Plan goals of this Title V application.

		
Sul Ross State University  Strategic Five Year Plan: 2014–2018



		Sul Ross State University’s Five Year Plan is driven by our Mission and Vision for the future.



		Sul Ross Mission: Enable optimal teaching and learning through quality faculty and staff, exceptional facilities, technology, instructional resources, and effective student support services; Support research which advances knowledge, enriches teaching, encourages professional development, and utilizes the distinctive environment of the Big Bend and Middle Rio Grande areas of Texas; and serve as a resource for the enrichment of the cultural, intellectual, social, and economic lives of citizens of the region.



		Vision: Distinguish Sul Ross nationally through the success and contributions of our graduates, the scholarship of our faculty, and the innovation and quality of our instruction, and our learning facilities



		



		Sul Ross State University Strategic Goals 2014-2018

Goal 1: Academic Excellence

Goal 2: Strategic Enrollment Management and Retention

Goal 3: Enhanced Brand Identity

Goal 4: Community Engagement

Goal 5: Solid, Diversified, and Sustainable Financial Base

With strategic planning and programming addressing these goals over the next five years, Sul Ross intends to be fiscally sound, with competitive academic programs and an outstanding faculty and student body.

Sul Ross will continue to give all Hispanic and other low-income students in our service region and throughout the southwest an affordable and outstanding education.  We are committed to continue pursuing all federal, state, local, and private funding available to keep higher educational costs at a minimum. We are pledged to continue our TRiO programming: Talent Search, Upward Bound, Student Support Services, and McNair Scholars Program, as well as our GEAR UP program to enable underserved students in the Big Bend region to have access to quality higher education.

Furthermore, Sul Ross is committed to raising our retention and graduation rates through an aggressive strategic enrollment management plan.  Our goal for 2018 is to raise 1 year retention rates to 60%, 2 year rates to 45%, and 3 year rates to 40%.  We pledge to raise our 4 year graduation rates to 16% and our 6 year rate to 35%.  This will ensure financial stability to our institution and allow us to expand services, increase academic programming and to keep abreast of the many technological changes that occur in our fast-changing world.

Finally, we intend to raise our Endowment level to $25 million by 2018. Through an aggressive, ambitious advancement plan our endowment has been growing an average of $2.5 million per year. This added revenue in the Endowment coffers underwrites many scholarships to our student body, which is primarily underrepresented and underserved by higher education.
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 2. QUALITY OF ACTIVITY OBJECTIVES



In response to student needs and to the gaps and weaknesses in Sul Ross services and infrastructure, Sul Ross has established clear, specific activities with realistic and measurable objectives that relate to the institutional problems and goals defined in the Sul Ross Title V El Camino del Lobo al Éxito Comprehensive Developmental Plan (CDP). The overarching outcome to be achieved by this project is to improve the academic attainment of Hispanic students and to expand and enhance the program quality and Sul Ross’ institutional stability in its mission to help Hispanic and low-income students complete postsecondary degrees. Specific goals based upon the CDP for Sul Ross’ Title V El Camino del Lobo al Éxito Program are:

Goal 1: Increase undergraduate retention rates (Competitive Preference Priority 1); 

Goal 2: Increase undergraduate six-year graduation rates (Competitive Preference Priority 1); and Goal 3: Increase Sul Ross State University’s fiscal stability

To achieve these three CDP-based goals the Committee has developed two activities: 1) Develop a Comprehensive Educational Career Program and 2) Develop a Comprehensive Student Success Environment.  Each of these activities has realistic, measurable objectives/ performance indicators which relate to specific problems discussed in the CDP.

		2014 SRSU Title V Project  Five Year Activity Plan



		YR

		Objective

		Results/

Performance Indicators

		Problem Solved

		CDP Goal



		   Year 1:    

 2014-2015















		Activity #1: Develop a Comprehensive Educational Career Program



		

		Develop College of Agricul-tural & Natural Resource Sciences (ANRS) Educa-tional Career Program (ECP)

		By 8/2015, 100% ANRS’ ECP components have been developed

		Unfocused FTICs in ANRS

		Goals 1, 2

& 3



		

		Develop Career Planning Component for First Year Seminar (FYS) courses

		By 9/2015, 100% of FYS courses will have developed career component

		No career planning for FTICs

		Goals 1, 2

& 3



		

		Develop a comprehensive Educational Career Faculty Development Program

		By 10/2015, 80% of educational career faculty development components are developed

		Lack of academic fac. dev.

		Goals 1, 2

& 3



		

		Conduct ANRS Experiential Learning (EL) Professional Development

		By 8/2015, 40% of ANRS fac. attended Experiential Learning Professional Development

		Lack of academic fac. dev.

		Goals 1, 2

& 3



		

		Establish Experiential Learning Endowment

		By 9/2015, Experiential Learning Endowment established; fundraising started

		Inadequate Sul Ross Endow.

		Goal 3



		

		Activity #2: Develop a Comprehensive Student Success Environment



		

		Renovate Lawrence Hall (LH) into Student Success Center (SSC): Convert LH 200 into ACE’s TSI computer classroom with Smart Class technology; Convert LH 210 & 211 into Student Counseling & Accessibility Services; & Convert LH 303 & 306 into Student Tutoring Center

		1) By 8/2015, 80% of renovations for ACE completed;

2) By 8/2015, 90% of new SSC services developed & complete

3) By 10/2015, 80% of ACE Department moved to SSC.

4)  By 10/2015, 100% of Counseling & Accessibility and Career Services & Testing Services move to SSC

		Scattered student success services for FTICs and TSI non- compliant students

		Goals 1, 2

& 3



		

		Develop an Effective ESL Program

		1) By 8/2015, 100% of the ESL curriculum & tutoring components are developed;

2) By 8/2015, 100% of the ESL fac./staff trained in ESL software

		No ESL training for students

		Goals 1, 2

& 3



		

		Develop a TSI non-compliant peer mentoring program

		By 8/2015 100% of TSI peer mentoring program developed

		Low reten. of TSI cohort

		Goals 1, 2

& 3



		

		Acquire and Install Degree Audit/Tracking System (DegreeWorks)

		By 9/2015, 90% of degree audit/ tracking system is acquired and installed

		Ineffective degree audit syst.

		Goals 1 & 2





		

		Acquire and Administer Retention Analysis & Management services

		By 8/2015 100% of Retention services acquired and administered

		Ineffective FTIC ass-essment

		Goals 1, 2

& 3



		  Year 2:  

2015-2016















		Activity #1: Develop a Comprehensive Educational Career Program



		

		Pilot ANRS Educational Career Program (ECP)

		By 8/2016, 100% of ANRS ECP components piloted

		Unfocused FTICs in ANRS

		Goals 1, 2

& 3



		

		Pilot Career Planning Component for First Year Seminar courses

		By 9/2016, 100% FYS career planning component piloted

		No career planning for FTICs

		Goals 1, 2

& 3



		

		Develop ECP for Coll. of Arts & Sciences Depts: Fine Arts & Comm. (FAC), Languages & Literature (LL); & Behav. & Social Sciences (BSS)

		By 8/2016, 100% of components for FAC, LL & BSS’s ECPs have been developed

		Unfocused FTICs in FAC, LL & BSS

		Goals 1, 2

& 3



		

		Conduct A&S Experiential Learning (EL) Professional Development

		By 8/2016, 40% of FAC, LL & BSS fac. attended Experiential Learning Professional Dev.

		Lack of academic fac. dev.

		Goals 1, 2

& 3



		

		Grow Experiential Learning Endowment (ELE)

		By 9/2016, 25% of $140K ELE fundraising goal met

		Inadequate Endow.

		Goal 3



		

		Activity #2: Develop a Comprehensive Student Success Environment



		

		Pilot an Effective ESL Program

		1) By 9/2016, the number of students enrolled in ESL Program will increase from 0 to 5.   Baseline: Fall 2013 

2) By 12/2016, 100% of ESL curriculum & tutoring piloted

		No ESL training for students

		Goals 1, 2

& 3



		

		Pilot TSI non-compliant peer mentoring program

		By 9/2016 100% of TSI peer mentoring program piloted

		Low retent. of TSI cohort

		Goals 1, 2

& 3



		

		Develop a male peer mentoring program

		By 8/2016 100% of male peer mentoring program developed

		Low FTIC males retention

		Goals 1, 2

& 3



		

		Acquire and Install Degree Audit/Tracking System

		By 9/2016, 100% of degree audit/track. system is installed

		Ineffective system

		Goals 1 & 2



		

		Acquire and Install ACE tutoring software

		By 8/2016 100% of ACE tutoring software is installed

		Inadequate tutoring

		Goals

1,2&3



		

		Conduct Faculty/Staff  Professional Development for DegreeWorks 

		By 9/2016, 70% of FAC, LL & BSS faculty & appropriate staff attended DegreeWorks Professional Development 

		Lack of info about deg. system

		Goals 1, 2

& 3



		     Year 3:

  2016-2017













		Activity #1: Develop a Comprehensive Educational Career Program



		

		Pilot Educational Career Program for FAC, LL & BSS

		By 8/2017, 100% of components for FAC, LL & BSS’s Educational Career Programs piloted

		Unfocused FAC, LL & BSS FTICs

		Goals 1, 2

& 3



		

		Develop ECPs for the College of Arts and Sciences Depts: Computer Science & Math (CSM) Biology, Geology and Physical Sciences (BGPS)

		By 8/2017, 100% of  ECP components for CSM & BGPS have been developed

		Unfocused CSM & BGPS FTICs

		Goals 1, 2

& 3



		

		Conduct A&S Experiential Learning (EL) Professional Development

		By 8/2017, 40% of CSM & BGPS fac. attended Experiential Learning Professional Development

		Lack of academic faculty develop.

		Goals 1, 2

& 3



		

		Grow Experiential Learning Endowment (ELE)

		By 9/2017, 50% of $140K ELE fundraising goal met

		Inadequate Endow.

		Goal 3



		

		Activity #2: Develop a Comprehensive Student Success Environment



		

		Renovate LH into Stu. Succ. Cntr (SSC): Renov. & equip LH 300 into 2 Smart Class-rooms, 1 w/student computers

		By 8/2017, 80% of renovations to LH 300 complete

		Lack of adequate Classroom technology

		Goals 1, 2

& 3



		

		Pilot a male peer mentoring program

		By 9/2017 100% of male peer mentoring program piloted

		Low FTIC male reten. 

		Goals 1,2&3



		

		Faculty/Staff  Professional Development for DegreeWorks 

		By 8/2017, 70% of CSM & BGPS faculty attended DegreeWorks Prof. Dev

		Lack of info about  deg. system

		Goals 1, 2

& 3



		

		Develop a peer mentoring program for out-of-region FTICS

		By 8/2017 100% of out-of-region peer mentoring program developed

		Low out-of-region FTIC reten.

		Goals 1, 2

& 3



		                                                            Year 4: 

                                                          2017-2018

















		Activity #1: Develop a Comprehensive Educational Career Program



		

		Pilot Educational Career Program for CSM & BGPS

		By 8/2018, 100% of components for CSM & BGPS’s Educational Career Programs piloted

		Unfocused CSM & BGPS FTICs

		Goals 1, 2

& 3



		

		Develop EPCs for the College of Professional Studies (PS)

		By 8/2018, 100% of  ECP components for PS developed

		Unfocused PS FTICS

		Goals 1,2&3



		

		Conduct Professional Studies Experiential Learning (EL) Professional Development

		By 8/2018, 40% of PS faculty attended Experiential Learning Professional Dev.

		Lack of academic fac. dev.

		Goals 1, 2

& 3



		

		Grow Experiential Learning Endowment (ELE)

		By 9/2018, 75% of $140K ELE fundraising goal met

		Inadequate Endow.

		Goal 3



		

		Activity #2: Develop a Comprehensive Student Success Environment



		

		Renovate LH into Student Success Center (SSC): Equip LH 309 into  Smart Classroom

		By 8/2018, 90% of renovations to LH 309 complete

		Lack of Classroom technology

		Goals 1, 2

& 3



		

		Pilot a peer mentoring program for out-of-region FTICS

		By 9/2018 100% of out-of-region peer mentoring program piloted

		Low out-of-region FTIC reten

		Goals 1, 2

& 3



		

		Develop a peer mentoring program for First-generation FTICS

		By 8/2018 100% of first-generation peer mentoring program developed

		Low first-gen FTIC 

retention

		Goals 1, 2

& 3



		

		Conduct Faculty/Staff  Professional Development for DegreeWorks 

		By 8/2018, 70% of PS faculty attended DegreeWorks Professional Development

		Lack of info about deg. system

		Goals 1, 2

& 3



		

		Upgrade Administer Retention Analysis & Management services

		By 8/2018 100% of Retention Analysis & Management services upgraded

		Ineffective FTIC assessment

		Goals 1, 2

& 3



		      Year 5:

    2018-2019





		Activity #1: Develop a Comprehensive Educational Career Program



		

		Pilot Educational Career Program for Professional Studies (PS)

		By 8/2019, 100% of components for PS Educa-tional Career Programs piloted

		Unfocused PS FTICs

		Goals 1, 2

& 3



		

		Conduct Experiential Learning (EL) Professional Development

		By 8/2019, 40% of new faculty attended EL Professional Dev.

		Lack of academic prof. dev.

		Goals 1, 2

& 3



		

		Grow Experiential Learning Endowment (ELE)

		By 9/2019, 100% of $140K ELE fundraising goal met

		Inadequate Endow.

		Goal 3



		

		Activity #2: Develop a Comprehensive Student Success Environment



		

		Conduct Faculty/Staff  Professional Development for DegreeWorks 

		By 8/2019, 70% of new faculty/ staff attended DegreeWorks Professional Development

		Lack of info about deg. system

		Goals 1, 2

& 3



		

		Pilot a peer mentoring program for First-Generation FTIC students

		By 9/2019 100% of first-generation peer mentoring program piloted

		Low first gen FTIC 

retention

		Goals 1, 2

& 3







3. QUALITY OF IMPLEMENTATION STRATEGY



RATIONALE FOR THE IMPLEMENTATION STRATEGY



 “Our own Sul Ross State University was recently ranked among the ten most affordable in-state tuition universities in the country by U.S. News & World Report. By getting a quality and affordable education at places like Sul Ross, people can pursue a college degree at a reasonable cost. And many who could not otherwise afford college have a chance to climb the ladder of success. Having graduated from Sul Ross, I know that not only is it affordable, but it also truly provides a quality education.”

The Honorable Pete P. Gallego, U. S. Representative (TX-23) & Sul Ross Alumnus

                                                                       Alpine Daily Planet, February 10, 2014



After extensive analysis of the retention and graduation data, the Sul Ross Title V El Camino del Lobo al Éxito Planning Committee explored options that institutions of higher education throughout the U.S. have been using to overcome barriers to undergraduate degree attainment by Hispanics and other low-income underrepresented populations.  Research led the Committee to develop two strategies to assist Sul Ross students in the persistence and attainment of their baccalaureate degrees: a comprehensive Educational Career Program and a comprehensive Student Success Environment. Through the successful implementation of these strategic activities Sul Ross will significantly increase its undergraduate retention and graduation rates and, with its renewed fiscal stability, will be able to enhance the affordable, quality education it offers to the underserved populations in southwest Texas.

EDUCATIONAL CAREER PROGRAM IMPLEMENTATION STRATEGY 



Noel-Levitz’s 2014 National Freshman Attitudes Report, which focused on career decision-making toward the goal of college completion, was the core component of the Sul Ross Title V El Camino del Lobo al Éxito Planning Committee’s strategy in combating low baccalaureate degree attainment for its underserved population. According to the Report’s data nearly half (49.6%) of all FTIC students at four-year public institutions would “like some help selecting an occupation that is well suited to my interests and abilities.” Noel-Levitz’s first recommendation for institutions of higher learning is to “help students develop a holistic educational plan every year until graduation” (2014 National Freshman Attitudes Report, Noel-Levitz). 

Sul Ross’ proposed Educational Career Program would have at its center an individualized Educational Career Plan (ECP) for every incoming student.  The plan, developed by the Lobo Den professional advising staff, would be based upon the results of assessment tools, such as the Myers-Briggs Type Indicator, Learning and Study Strategies Inventory (LASSI), Systems of Integrated Guidance and Information, 3rd generation (SIGI3), and StrengthsQuest.  The plan would incorporate career exploration and planning, academic degree requirements, time management trainings, financial literacy components, and academic degree plans. In order to be current and accurate, the ECP will be reviewed and updated annually by Lobo Den advisors and/or the student’s major advisor. The ECP will be stored in Sul Ross’ BANNER system using DegreeWorks.  This will make student data, such as transcripts, degree audits, academic advising and career counseling notes, easily accessible to appropriate grant project staff as well as academic advisors. The 2014 National Freshman Attitudes Report supports FTICs’ desire for an ECP. Among U.S. 4-year public institutions 69.8% of the Fall 2013 FTIC students said that they “would like some help selecting an educational plan that will prepare me to get a good job”, while 67.6% “would like to talk with someone about the qualifications needed for certain occupations” and 22.6% “become very confused when I try to choose an occupation”. The majority of Hispanic freshman want assistance as well: 55.4% “would like some help selecting an occupation that is well suited to my interests and abilities”; 74.5% “would like some help selecting an educational plan that will prepare me to get a good job”; and 69.8% “would like to talk with someone about the qualifications needed for certain occupations”. 

		ECP COMPONENT MODEL: 



		Bridgewater College’s (VA) – Personal Development Portfolio Program, which in six years improved FTIC retention rate from 65 to 79%. (Noel-Levitz, 2013)





 According to the 2014 National Freshman Attitudes Report recommendations, the written, educational career plan will connect students to their academic programs, identify opportunities for students to gain relevant experience and develop skills that are transferable to a variety of settings through service experiences, leadership roles, work-study assignments, assisting professors with projects, and placements both on and off campus. Sul Ross will ensure that high-quality, credit-bearing internships (or, as relevant, clinical and practical experiences) are available to students and will make FTICs aware of these opportunities.

Other Noel-Levitz recommendations to be incorporated into the ECP will be the differentiation of the needs of varying cohorts of students (first-generation, low-income, TSI non-compliant, and out-of-service region students) and to target communications and resources accordingly. Appropriate faculty and staff members will embed career development programming into the existing, required SRSU 1101 First Year Seminar (FYS) course and will help students see the connection between ‘boring coursework’ and career possibilities. Furthermore, in the FYS course, a financial literacy component will be presented in order to address students’ concerns about financing their education.

One of the key parts of the ECP will be the Experiential Learning (EL) component, which will provide all students with deep learning activities, including Undergraduate Research, Internships, Service Learning, Study Abroad, culminating in a Capstone project/course.

“The relationships between selected high-impact activities, deep learning, and in self-reported gains and in clusters of effective educational practices illustrates that the strong benefits for freshman involved in service learning and for seniors who are involved in study abroad, student-faculty research, service learning, and/or a capstone experience.” High Impact Educational Practices: What They Are, Who Has Access to Them, and Why They Matter¸ George D. Kuh, AAC&U, 2008)



		EXPERIENTIAL LEARNING MODELS: 



		Office of Student Engagement & Experiential Learning, Northern Illinois University (DeKalb, IL) & University of Texas – Pan American, (Edinburg, TX).; Silver Lake College (Manitowoc, WI); Clark University LEEP Program (Worcester, MA) 





According to Alice Y. Kolb & David A. Kolb (“Learning Styles and Learning Spaces: Enhancing Experiential Learning in Higher Education”, Academy of Management Learning & Education, 2005), EL theory is built on six propositions: 1. Learning is best conceived as a process, not in terms of outcomes; 2. All learning is relearning; 3. Learning requires the resolution of conflicts between the dialectically opposed modes of adaptation to the world; 4. Learning is a holistic process of adaptation to the world; 5. Learning results from synergetic transactions between the person and the environment; and 6. Learning is the process of creating knowledge.   The steps of experiential learning include Experiencing/ Exploring (“Doing”); Sharing/ Reflecting (“What Happened?”); Processing/Analyzing (“What’s Important?”); Generalizing (“So What?”); and Application (“Now What?”).  Using these pedagogical processes Sul Ross will better engage its Hispanic and other low- income students in the collegiate experience and keep them on the road to academic success.  Students will have a variety of EL opportunities from which to choose in the completion of their ECP and Capstone course/project. 

		UNDERGRADUATE RESEARCH MODELS: 



		Northern Arizona University (Flagstaff, AZ); Northern Michigan University (Marquette, MI); State Fair Community (Sedalia, MO); and Lebanon Valley College (Annville, PA)





Undergraduate Research Opportunity: The Title V team headed by the Project Director (PD) and the Activity Director/Director of Experiential Learning (AD/DEL) will work with faculty from each academic department at Sul Ross to develop and pilot Undergraduate Research opportunities for Sul Ross students. Participating faculty will receive stipends to work on these student-engaging projects. The Council on Undergraduate Research (CUR) notes the benefits of undergraduate research: it enhances student learning through mentoring relationship with faculty; increases retention; increases enrollment in graduate education and provides effective career preparation; develops critical thinking, creativity, problem solving and intellectual independence; develops an understanding of research methodology; and promotes an innovation-oriented culture. Data supports the impact on retention and graduation rates for institutions utilizing this experiential learning practice. At Northern Michigan University 92.7% of the FTICs in the Freshman Fellows program were retained compared to 81.6 % of the FTICs in the control group and State Fair Community College science courses that used undergraduate research had an overall retention rate of more than 90% compared to rates of less than 60% prior to the use of undergraduate research (CUR, Winter 2011 and Fall 2012, respectfully). 69.3% of Sul Ross undergraduates said that they would be interested in conducting research with a faculty mentor (SRSS, 2014) and 69.4% of the faculty said that they would be interested in developing and piloting research projects with undergraduates (FRGS, 2014).

Service Learning Opportunity: The Sul Ross Title V Project will incorporate Service Learning (SL), one of the key EL components, in two phases. First, SRSU 1101 First Year Seminar instructors will develop a SL module in their curriculum and then pilot it with all FTIC students in the second year of the grant. By combining classroom instruction with meaningful community service students will be given the chance to use critical thinking and personal 

		SERVICE LEARNING MODELS: 



		Office of Student Engagement & Experiential Learning, Northern Illinois University (DeKalb, IL) & University of Texas – Pan American, (Edinburg, TX).





reflection skills while developing a sense of civic engagement and personal responsibility. 77.2% of Sul Ross undergrads have not participated in a service learning project during their college experience and 51.9% said that they would be interested in one (SRSS, 2014).  71% of the Sul Ross faculty stated that they did not incorporate it into their classroom teaching and only 14.5% disagreed that it should be incorporated into the curriculum for undergraduates (FRGS, 2014).

Zakk Revelle: “This is something that I think should be continued; it will help Sul Ross connect to the Alpine community on a different level”; Kimberly Archuleta: “After you’re done you get a sense of satisfaction knowing you’re helping the community”; and Allie Hassenflu:“ Not only did it help out certain volunteer-based companies, but it provides an opportunity to build your resume for future education/jobs.” Responses from Dr. Esther Rumsey’s Small Group Communication class after their Service Learning component was completed in Spring 2014.



		STUDY ABROAD MODELS: 



		University of Indianapolis (IN); Tufts Programs Abroad, Tufts University (Boston, MA); Ithaca College (Ithaca, NY)





Study Abroad Opportunity: Through Title V Activity 1, the Sul Ross faculty will be given the chance to develop a Study Abroad program. Beginning in Year 2 a faculty member will be given 25% release time (one course per semester) to develop and pilot a Study Abroad program for the various Colleges of the University. Study Abroad opportunities may be group or indivi-dual experiences, which may last a short period (weeklong) to a semester or year abroad. 

Hispanic students are greatly underrepresented in the numbers of Study Abroad students: 2011-2012: U.S. Study Abroad students by race/ ethnicity: Caucasian: 76.4%; Hispanic: 7.6%, (NAFSA: Assn. of International Educators, 2012). Cost need not be a barrier to Study Abroad participation as Idealist.org lists numerous programs that cost little or nothing for college students.

“Study abroad programs are rich with possibilities for meaningful and transformative learning. By living, studying, and working in an unfamiliar culture, students are challenged to make sense of the novelty and ambiguity with which they are regularly confronted. As a result to this sense-making process, students adopt new ways of thinking, acting and relating in the world.” Angela M. Passarelli & David A. Kolb, “Using Experiential Learning Theory to Promote Student Learning and Development”, Student Learning Abroad, Stylus Publishing, 2012.



Study Abroad programs give students valuable career tools. According to the The Institute for the International Education of Students 2012 survey of over 1000 study abroad alumni: 50% felt the overseas experience helped them acquire their first jobs; 84% felt that studying abroad helped them develop valuable job skills such as foreign language knowledge, cultural training, tolerance for ambiguity, adaptability, and communication.

Only 20.9% of Sul Ross students said there are Study Abroad opportunities in their major and 54.7% stated they would be interested in a study abroad program (SRSS, 2014). 51.7% of Sul Ross faculty agreed that it would be desirable to have a program in their field and 43.5%  stated that they would be interested in working with a program; however, 40.3% said that they don’t know how to organize a Study Abroad program.

“Studying abroad isn’t just a fun way to spend a semester; it is quickly becoming the key to suc-cess in our global economy. Because getting ahead in today’s workplaces isn’t just about getting good grades or test scores in school, which are important. It’s also about having real experience with the world beyond your borders- experience with languages, cultures and societies very dif-ferent from your own.” First Lady Michelle Obama, Peking University, Beijing, March 22, 2014.



		INTERNSHIP MODELS: 



		College of the Atlantic (Bar Harbor, ME); Taylor University (Upland, IN) & Delaware Valley College (Doylestown, PA).





Internships Opportunities: Title V staff working with Sul Ross faculty industry represent-tatives will develop and pilot an Internship Program in all appropriate fields of study. Internships will give students an opportunity to make career decisions, learn valuable on-the-job skills, learn to market themselves in the public and/or private sector, and bring new ideas and perspectives back to the campus. Internships could be for the summer, during a long semester or even for a year, while externships could be for 1-4 weeks. Only 12.9% of the Sul Ross faculty said that there are internship opportunities for their students; 92% stated that internships would be desirable for their majors; and 64.6% were interested in developing an internship program; 67% of undergraduates think that a major-based internship is important to their future employment and 71.9% would be interested in participating in one (SRSS & FRGS, 2014).  

		CAPSTONE EXPERIENCE MODELS: 



		, Northern Illinois University (DeKalb, IL) & University of Texas – Pan American, (Edinburg, TX).; Clark University LEEP Program (Worcester, MA)





Capstone Opportunities: Working closely with each department across the campus Title V staff will develop and pilot a required Capstone Experience for all majors.  This culminating course will include any of the major EL components: Undergraduate Research, Service Learning, Study Abroad, and Internships along with other appropriate discipline-based assessments. The Capstone Experience should reflect the student’s individual creative and/or critical thinking endeavors spanning the scope of their baccalaureate studies. 85.5% of the Sul Ross faculty said that a Capstone experience would be beneficial for their students while only 14.5% said that they would not interested in developing a major-based Capstone program (FRGS, 2014).  72.8% of Sul Ross undergraduates did not know if one was required for their degree plan.

Experiential Learning Endowment: The final component of Activity 1 is the establishment of an EL Endowment utilizing Title V funds totaling $260,000. The Endowment to support EL activities will be developed in Year 1; fundraising goals of $65,000 per year for Years 2-5 will be established in order to meet the one-to-one match requirement for drawdowns in Years 3-5.

STUDENT SUCCESS ENVIRONMENT IMPLEMENTATION STRATEGY 



Sul Ross’ El Camino del Lobo al Éxito Title V grant’s second activity is “Developing a Comprehensive Student Success Environment” and has several key objectives: the creation of the Lobo Student Success Center, the development of ESL and Peer Mentor Programs, the creation of an Experiential Learning Professional Development Program, the acquisition and use of productivity-improving software and retention management systems, and the creation of an Experiential Learning Endowment. These objectives are CDP-based and are tied directly to Sul Ross’ Strategic Plan goals of improving retention and graduation rates and increasing the institution’s fiscal stability. 

Student Success Center Creation: The Title V Planning Committee analyzed the student success services offered at the University and noted the inefficient and unproductive dissemination of essential student success programs/services across the campus. By moving the Academic Center for Excellence (ACE is comprised of the Developmental Education and Honors Programs), Counseling and Accessibility Services, Career and Testing Services, Student ID Services, Residential Life Services, and a Student OIT Helpdesk to Lawrence Hall (LH), which already houses Lobo Den First Year Experience services, recruiting, admissions and financial aid, all essential undergraduate services will be housed in the new Sul Ross Student Success Center (SSC). This move will facilitate the administration of student success services to FTIC and returning students.  The Center will also be home to Title V Grant staff, including the Project Director, Activity Director/Director of Experiential Learning, the ESL Coordinator, the Data Tracking Specialist, and all student workers and Peer Mentors. Renovations to several LH rooms will be made to create ACE Smart Classrooms (some with student computer workstations) and the Student Counseling and Accessibility Center and the Student Tutoring Center.

The SSC’s operations will be overseen by the Student Success Council (SSC), comprised of the Title V PD, the AD/DEL, the Assistant VPEM, the Provost/VPASA, and the Directors of ACE, the Counseling and Accessibility Center, the Career Services and Testing Center, Residential Living, and the Associate Vice President for Student Life and chaired by the VPEM. The Council will be able to manage the procedures/policies governing student success services, thereby avoiding the pitfalls of having the various personnel/offices in multiple reporting silos.

 “To understand your students’ issues more clearly, and to develop a relevant sophomore retention strategy, assess the attitudes and motivations of your second-year students, including how receptive these students are to institutional resources in specific areas, including academic assistance, advising, career planning, finances, and personal support.”

 2013 Noel-Levitz Research Report The Attitudes of Second-Year College Students



Retention Management System: Assessment of student success services must be made regularly in order to understand students’ attitudes toward the academic and non-academic programming that lead to baccalaureate achievement. To aid in this assessment the Committee decided to utilize a Retention Management System, which includes analytical tools and predictive modeling, which will be used by Title V staff and the Student Success Council to analyze the effectiveness of SSC procedures, policies and programming. These actions will lead to an increase in retention of all cohorts through graduation by analyzing the responses to various analytical tools and using the predictive modeling to ascertain what changes need to be made to the programming/services for a particular cohort of students. The System, having modules for FTICs, Second-Year Students, and upperclassmen, will enable the SSC to make more informed decisions concerning services leading to undergraduate baccalaureate attainment.

 “Supplemental resources and instruction such as classroom-based peer mentoring programs and structured tutoring opportunities can help institutions to create a more engaging and active classroom experience for their students.” (Supporting First-Generation College Students Through Classroom-Based Practices, Institute for Higher Education Policy, 2012)



Peer Mentoring: The Experiential Learning Program will incorporate the successful strategy of peer mentoring in order to engage at-risk cohorts: TSI non-compliant students, males, out-of- service region students, and first-generation students. Each year a different cohort will be targeted using models from successful programs at other institutions of higher education. (For example, the Community College of Philadelphia Center for Male Engagement (CME) uses the cohort and service models to assist in retention of male students. CME students overwhelming persist at much higher rates than non-CME students: Fall 2010 cohort: 1 year persistence rate of 93% compared to 41% non-CME minority males & 49% of total FTIC students; Noel-Levitz, 2013). Peer mentors will be guided by the AD/DEL to work with First Year Seminar and developmental course instructors, Res. Life staff, and other academic and student support programs to create an environment for success.

		PEER MENTORING MODELS: 



		TSI Non-Compliant:  Texas A & M University–Texarkana (TX); UT-Austin (TX)  



		Males:  Community College of Philadelphia (PA);  Atlantic Cape Community College’s (NJ) Men of Atlantic Cape; San Jacinto College District’s (TX) Men of Honor program; University of Alabama at Birmingham BMEN Program; Monroe Community College (Rochester, NY) Latino Male Retention Initiative; Union County College, (Cranford, NJ) Clave Latino Male Empowerment Program



		Out-of-Region: St. Catherine University (MN) Peer Mentor Program



		First-Generation:  The College of New Jersey’s Minority Mentoring Program





 “The issues of insufficient ‘college knowledge’ combined with the typical barriers faced by other underserved students – family and/or work obligations, low financial resources, and academic preparation, to name a few, make first-generation students a critical but complicated population to serve without new and innovative approaches.” (Supporting First-Generation College Students Through Classroom-Based Practices, Institute for Higher Education Policy, 2012)



		ESL PROGRAM MODEL: 



		Georgia Perimeter College: 78.4% pass rate in student proficiency in academic writing (essay format, organizational patterns, editing, and grammar knowledge in alignment with common course outcomes), Spring 2010, GPC website, 2014





ESL: Without an ESL Program in place and 36.7% of its student population whose primary language is not English, Sul Ross is in desperate need of services to assist these underserved students.  Title V staff in conjunction with the Director of ACE will hire an ESL Coordinator who will use strategies from successful ESL programs to develop and pilot a program beginning in Year 2. ESL will use several methods to identify potential ESL Program students: Texas Success Initiative Assessment (TSIA) personal questions, Pre-Assessment Activity (PAA); ACT Compass ESL; and TOEFL (Test of English as a Foreign Language).

ACE Tutoring Center: The Committee assessed the need for an ACE Tutoring Lab to focus on TSI non-Compliant FTIC students. LH Rooms 303 and 306 will be converted into an ACE Tutoring Center equipped with 10 student computer workstations. The tutorial lab’s computers will be loaded with My Pearson Tutorial Labs, online programs offering adaptive learning opportunities in reading, writing, and math.  Students can receive help that is specific to their real time needs as classroom learners. Because the MyLab products can be tailored to the individual needs of a student, individualized assignments that supplement the daily coursework can be easily assigned. The online grading aspect allows instructors to know immediately how well the students are doing and which students need additional help. The students get the practice that they need and instructors have greater freedom to concentrate on the class as a whole. 

		FINANCIAL LITERACY MODEL: 



		Savannah State University (GA), Curriculum Integration and Financial Literacy in the First Year – “embedding financial literacy into an existing retention strategy helped garner more support and engaged more campus constituents” Financial Literacy at Minority-Serving Institutions, IHEP, 2011





Financial Literacy: With a student body that is 68.4% first-generation, 62.5% minority, and 58.9% Pell recipients, Sul Ross students are at risk of non-persistence due to financial distress. Noel-Levitz’s 2014 National Freshman Attitudes Report reported that the Fall 2013 cohort of first-generation, FTICs had serious financial concerns about completing college. Only 38.5% said they “have the financial resources that I need to finish college”; only 30.4% reported they “don’t have any financial problems that will interfere with my schoolwork” while 38.1% stated they “have financial problems that are very distracting and troublesome”. In the Spring 2014 survey, 38.1% of Sul Ross students said that “not having enough money” would be the main reason that they would not finish their degrees at Sul Ross. FYS instructors will receive a stipend to develop financial literacy components into their SRSU 1101 courses. Among the tools available to them are USA Funds-supported online courses, Webcasts, workshops, and financial aid experts to integrate financial literacy and default prevention strategies on campus according to Shannon M. Looney in Financial Literacy at Minority-Serving Institutions (IHEP, 2011).

Degree Audit and Tracking System: In the 2014 surveys both faculty and students agreed that the Sul Ross BANNER system is wholly inadequate as a degree audit and tracking measure. Therefore, the Committee identified the BANNER add-on DegreeWorks as a perfect solution to the University’s productivity issues. DegreeWorks provides premium academic advising and degree audit functionality; includes tabbed pages on screens for easy maneuvering between the different audits and capabilities; a dashboard view with meaningful icons such as checkmarks for completed requirements; the ability to select a population of students instead of just one at a time; the ability to click on listed course in degree audit and see when it is being offered and other section parameters; strong online advising features for clear audit trail; GPA calculation features; financial aid award audit; athletic eligibility audit; user-defined audits (pre-nursing audit, pre-pharmacy audit, final graduation audit, etc.); a student educational planner for multiple semesters; a powerful course planning tool; a petitions and exceptions requests feature; degree audits saved as PDFs, and prospect student access for transfer student self-articulation. With the addition of DegreeWorks in Year 2, ECP degree maintenance will be very manageable.

“DegreeWorks is an essential tool to promote the academic success of students on several levels.”  Dr. Dennis G. Jones, Former Dean of General Studies (Advising Center and First Year Experience) Tarleton State University, Stephenville, TX.



Professional Development: To develop a comprehensive student success environment Sul Ross faculty must receive professional development (PfD) training in their disciplines and in pedagogical methods geared toward Hispanic and other low-income students’ academic success. 

This need is very apparent when demographics show that 62% of Fall 2013 undergraduates are minority and only 17.9% of the faculty are ethnic minorities. Additional professional development training/workshops/externships are necessary for faculty to keep up-to-date in their academic fields and in the latest pedagogical methodology, such as flipped classrooms and other innovative methodologies. Title V funding will aid in this endeavor as only 8.1% of the Sul Ross faculty agreed that there was adequate PfD funds while 85.5% stated that they need to attend workshops in their academic fields. Additional PfD training in the use of DegreeWorks will be conducted for faculty and staff throughout the grant period.

		PROF. DEVELOPMENT MODELS: 



		Mount St. Mary’s College (MD)’s cultural sensitivity-training workshops; University of North Carolina’s Flipped Classroom model; National College’s and York Technical College’s Externships for Educators





“Teaching students to be life-long learners in general; masters of their own destiny. A flipped classroom is a step in that direction.” Dr. Russell J. Mumper, Vice Dean of Eshelman School of Pharmacy, University of North Carolina, Flipping without Flopping; a Three Year Study, Echo360 Active Learning, 2014.



IMPLEMENTATION STRATEGY TIMETABLE

 

The following implementation timetable is realistic and was carefully constructed by those at the University who will be primary participants, including the Human Resources Office.   The timeframe is based on successful implementation of activities for a previous Title V grant.

		Project Task

		Responsible Person(s)

		Time

		Milestone



		YEAR ONE: 2014-2015



		Hire and Orient Project Staff

		Project Director (PD), SRSU Exec. Cabinet

		Upon grant award

		Positions filled and staff oriented.



		Appoint/Convene Committees:  Internal Monitoring. Ext. Evaluator

		PD, Exec. Committee

		10/14-9/15

		Team identified, first meeting held, & responsib. outlined in Policy Manual



		 Prepare Policy Manual   

		PD & Data Tr. Spec. 

		10/14-12/14

		On file in Title V office. 



		Renovate Space for New Student Success Center, LH 200, 210, 211, 303 & 306. 

		PD, VP of Facilities and Operation (VPFO)

		10/14-9/15

		Contract with builder and progress reports filed by VPFO



		Develop Educational Career Program (ECP) for College of Agricultural and Natural Resources (ANRS) and fac. dev. for experiential learning

		AD/DEL, PD, and faculty

		10/14-9/15

		ECP components developed and training for faculty scheduled.



		Develop Career planning component for FYS course.

		AD/DEL, PD, and faculty

		10/14-8/15

		Syllabi with integration of career planning.



		Develop comprehensive Educational Career Faculty Development Program  

		AD/DEL, PD, and faculty

		10/14-9/15

		Faculty Dev. outlined, workshops, conferences and externships identified



		Establish Endowment

		Sul Ross Advancement Coordinator

		10/15-9/15

		Fundraising begins and goal for year met.



		Develop the ESL Program

		PD, ESL Coordinator

		10/14-9/15

		ESL curriculum and tutoring components dev. 



		Develop the TSI Peer Mentoring (PM) Program

		AD/DEL, PD, faculty

		10/14-8/15

		PM program outlined, training sched. for PMs



		Acquire and Install Degree Audit/tracking System

		PD, CIO, VPEM

		10/14-9/15

		Deg Aud. Program identified, vendor selected 



		Acquire and Admin. Reten-tion Analysis & Mgt. Services

		PD, VPEM 

		12/14-9/15

		Reten. services acquired & instruments administered  



		Midyear Evaluation Report

		PD, AD/DEL

		3/15-4/15

		Report distrib & submitted. 



		Conduct end-of-year evaluations 

		PD, AD/DEL, External Evaluator

		7/15-9/15

		Formative evaluative changes needed; feedback, improvements, rcvd.



		Annual Performance Report  

		PD, AD/DEL

		9/15-1/16

		Complete eval; submit rpt.  



		YEAR TWO: 2015-2016



		Pilot ECP for ANRS

		AD/DEL, PD & faculty

		10/15-9/16

		ECP comp. piloted eval. 



		Pilot Career plan. comp for FYS course.

		AD/DEL, PD  and faculty

		10/15-12/15

		Career planning piloted in FYS classes.



		Develop ECP and Fac. Dev. for experient. learning for Arts and Sciences Depts: Fine Arts & Comm. (FAC), Lang & Lit. (LL) & Behv.&Soc Sci. (BSS)

		AD/DEL, PD and faculty

		10/15-9/16

		ECP components developed and Faculty Development outlined, workshops, conferences and externships identified



		Grow Endowment

		Advance. Coordinator

		10/15-9/16

		Fundraising and goal met 



		Pilot the ESL Program

		PD, ESL Coordinator

		10/15-9/16

		ESL curriculum and tutoring components dev.



		Pilot the TSI PM Program

		AD/DEL PD, PMs

		10/15-9/16

		PM program piloted.



		Develop the Male PM Prog.

		AD/DEL PD, PMs

		10/15-8/16

		PM program outlined, training sched. for PM’s



		Install and prov. trng. For Degree Audit/tracking System 

		PD, AD/DEL,  CIO, VPEM

		10/15-9/16

		Deg Aud. Prog. purchased and installed. Trng Sched. 



		Acquire and Install ACE Tutoring Software

		PD, AD/DEL, ACE Director 

		12/15-9/16

		Tutoring software installed and training scheduled.   



		Conduct end-of-year evaluations 

		PD, External Evaluator

		7/15-9/16

		Formative evaluative changes needed; feedback, improvements, rcvd.



		Annual Performance Report  

		PD, AD/DEL, DTS

		9/16-1/17

		Complete eval; submit rpt.  



		YEAR THREE: 2016-2017



		Pilot ECP for A&S, FAC, LL, and BSS

		AD/DEL, PD, and faculty

		10/16-9/17

		ECP components piloted and evaluated.



		Develop ECP and fac. Dev. for exper. learning for A&S: Computer Science & Math (CSM) Biology, Geology and Physical Sciences (BGPS)

		AD/DEL, PD, and faculty

		10/16-9/17

		ECP components developed and Fac. Dev. outlined, workshops, conferences and externships identified



		Grow Endowment

		Advance. Coordinator

		10/16-9/17

		Fundraising and goal met



		Renovate LH for SSC:  LH 300 into 2 smart classrooms with student workstations.

		PD, VP of Facilities and Operation (VPFO)

		10/16-9/17

		Contract with builder and progress reports filed by VPFO



		Pilot the Male PM Program

		AD/DEL, PD, Peer Mentors

		10/16-9/17

		PM program piloted.



		Develop PM Prog for Out of region students

		AD/DEL, PD, Peer Mentors

		10/16-8/17

		PM program outlined, training sched. for PM’s



		Trng for fac/staff for Deg Aud

		PD, CIO, VPEM

		10/16-9/17

		Deg Aud. Trng. Sched. 



		Conduct end-of-year evaluations 

		PD, External Evaluator

		7/16-9/17

		Formative evaluative changes needed; feedback, improvements, rcvd.



		Annual Performance Report  

		PD, AD/DEL

		9/17-1/18

		Complete eval; submit rpt.  



		YEAR FOUR: 2017-2018



		Pilot ECP for CSM & BGPS

		AD/DEL, PD & faculty

		10/17-9/18

		ECP comp. piloted eval.



		Develop ECP and faculty development for experiential learning for College of Professional Studies

		AD/DEL, PD, and faculty

		10/17-9/18

		ECP components devel-oped & Fac. Dev. outlined, workshops, conferences & externs identified



		Grow Endowment

		Advance. Coordinator

		10/17-9/18

		Fundraising and goal met



		Renovate LH for SSC:  LH 309 into a smart classroom with student workstations.

		PD, VP of Facilities and Operation (VPFO)

		10/17-9/18

		 Contract with builder and progress reports filed by VPFO



		Pilot Out of Region PM Prog.

		AD/DEL, PD, PMs

		10/17-9/18

		PM program piloted.



		Develop PM Prog for First Gen. Students.

		AD/DEL, PD, PMs

		

		PM program outlined, training sched. for PM’s



		Trng for fac/staff for Deg Aud

		PD, CIO, VPEM

		10/17-9/18

		Deg Aud. Trng. Sched.



		Upgrade Retention Analysis and Management Services

		PD, VPEM

		12/17-9/18

		Retention services acquired and instruments administ.  



		Conduct end-of-year evaluations 

		PD, External Evaluator

		7/17-9/18

		Formative evaluative changes needed; feedback, improvements, rcvd.



		Annual Performance Report  

		PD, AD/DEL

		9/18-1/19

		Complete eval; submit rpt.  



		YEAR FIVE: 2018-2019



		Pilot ECP for PS

		AD, PD, and faculty

		10/18-9/19

		ECP comp. piloted eval.



		Experiential Learning Professional Development

		AD, PD, and faculty

		10/18-9/19

		Fac Dev outlined, work-shops, conferences & externships identified



		Grow Endowment

		Advance. Coordinator

		10/18-9/19

		Fundraising and goal met



		Piloting PM Prog First Gen.

		AD/DEL, PD, PMs

		10/18-9/19

		PM program piloted.



		Trng for fac/staff for Deg Aud

		PD, CIO, VPEM

		10/18-9/19

		Deg Aud. Trng. Sched.



		Conduct end-of-year evaluations including 5 year outcomes

		PD, External Evaluator

		7/18-9/19

		Formative evaluative changes needed; feedback, improvements, rcvd.



		Annual & Final Perf. Report  

		PD, AD/DEL

		9/19-1/20

		Complete eval; submit rpt.  







4. QUALITY OF KEY PERSONNEL

Sul Ross State University encourages applications from persons who are members of traditionally underrepresented groups. It has a clearly-stated and implemented non-discrimination policy and actively pursues job candidates from its region and by publicizing openings in publications and other venues. To ensure a broad search for qualified employees, available university positions are advertised nationally, for example, at www.higheredjobs.com, and locally as postings in area newspapers, on the SRSU Employment Opportunities webpage, on employment bulletin boards on campuses, and other employment outlets. Additionally, SRSU pledges to advertise available key personnel positions on listservs and publications geared for the underrepresented groups in higher education, such as Insight into Diversity and the American Association of Hispanics in Higher Education website.

 Helen Crane is recommended as the Title V Project Director at .75 FTE/12 mos.   Qualifications, Skills, Knowledge:  Crane has a Masters in Social Work, is a licensed clinical social worker and has directed Sul Ross’ Title V Lobo Den grant and its Hispanic Serving Institutions STEM Articulation Program. She is currently serving as Director of the Lobo Den.  She has 10 years expertise in federal compliance procedures, maintaining budgets, supervising staff, and performing project evaluations.  Crane also has experience advising and administering programs for low-income, first-generation Hispanic students at Sul Ross. She is a key member of the core Title V El Camino del Lobo al Éxito Planning Committee.  Beginning October 1, 2014 she will be released 75% from her current duties, which will be reassigned internally, so that on October 1, 2014 she may fulfill her new duties as listed in the following job description.

		       TITLE V PROJECT DIRECTOR (12 MOS.  75%, ALL YEARS)



		PRIMARY RESPONSIBILITIES

		QUALIFICATIONS



		· Provide comprehensive oversight of Title V El Camino del Lobo al Éxito activities 

· Supervise and evaluate project personnel

· Establish & supervise fiscal management, activity reporting, and evaluation systems for the project

· Supervise project design and faculty development

· Oversee the Education Career Plan components

· Hold bi-weekly project staff meetings to assess Title V efforts and ensure they are on target

· Assist External Evaluator and Internal Monitoring Team in ongoing project evaluation

· Assure that the program operates in compliance with Dept. of Education rules and regulations 

· Authorize all expenditures and maintain responsibility for appropriate utilization of funds 

· Oversee preparation of fiscal and progress reports for the Department of Education, including Annual Performance Report

· Develop and administer evaluations and direct collection of all project data related to activities

· Member of Student Success Council

		· At least a master’s in education, counsel-ing, social work, admin. or equivalent  

· At least 5 years of administrative experience, preferably at an HSI college, including project, personnel, and budget management including program evaluation, budgets & grants mgt.

· Familiarity with Title V program and a commitment to enhancing the success of disadvantaged students

· Experience in program development and assessment preferred

· Strong interpersonal and oral & written communication skills 

· Demonstrated team leadership ability

· Experience in project evaluation 

· Excellent rapport with college-wide communities

· Ability to work independently and as part of a team

· Bilingual Spanish/English preferred







The Activity Director/Director of Experiential Learning (100%, all years) will be in charge of all development and oversight of activities and personnel of the Experiential Learning Program. The responsibilities and qualifications for the AD/DEL appear below. Sul Ross will conduct an open search, following procedures prescribed in university policy, to hire the best qualified individual available to fill this position according to the following qualifications.

		       ACTIVITY DIRECTOR/DIRECTOR OF EXPERIENTIAL LEARNING (12 MOS., 100%; ALL YEARS; INSTITUTIONALIZED BEGINNING IN YEAR 3)



		PRIMARY RESPONSIBILITIES

		QUALIFICATIONS



		· Assume day-to-day implementation of activity components

· Responsible for timely completion of all implementation tasks and developing/ administering other evaluation instruments  

· Supervise and evaluate all activity staff and collect/review project reports from staff 

· Submit biweekly Activity project reports to the Title V staff and Project Director

· Assist the Project Director with Annual Performance Reports and other reports

· Develop, manage,  & assess the Experiential Learning Program (ELP); work in collaboration with faculty and staff members

· Develop partnerships with public and private sector businesses for ELP (including internships and externships) 

· Assist PD  with evaluations and direct collection of all project data related to Activity Objectives

· Member of Student Success Council

		· Master’s degree required

· 3 years of experience teaching in higher education preferred

· Familiarity with Title V program and a commitment to enhancing the success of disadvantaged students

· Experience in experiential program development and assessment preferred

· Strong interpersonal & oral & written communication skills 

· Demonstrated team leadership ability

· Experience in project evaluation 

· Excellent rapport with college-wide communities

· Ability to work independently and as part of a team

· Experience in personnel management and evaluation, 

· Background similar to students preferred

· Bilingual Spanish/English preferred







Non-key personnel include an ESL Coordinator (100%, institutionalized beginning in Yr 3) to work with the Director of ACE and other personnel to develop, administer and assess the ESL Program; a Study Abroad Coordinator (25%, ¼  teaching release time, beginning in Yr 2), a Sul Ross faculty member will be selected to develop, administer and assess the Study Abroad component of the ELP;  and a Data Tracking Specialist (75%, institutionalized beginning in Year 3) to collect, record, and report data for the project and to assist Title V staff with communications and reports. Beginning October 1, 2014 she will be released 75% from her current duties, which will be reassigned internally, so that she may fulfill the duties of her new job description. (See Budget “Other” for faculty and peer mentor stipends.) 

5. QUALITY OF PROJECT MANAGEMENT

	

	The Title V Project Director (PD) will have full authority to manage the project and expend funds. The PD will be responsible for fiscal management and recordkeeping in accordance with OMB and EDGAR federal rules and regulations.  The Activity Director/ Director of Experiential Learning (AD/DEL), Data Tracking Specialist, ESL Coordinator and Study Abroad Coordinator will report directly to and be evaluated by the PD who will report directly to and be evaluated by the Sul Ross President. All peer mentors and student workers will report to and be evaluated by the AD/DEL who will also have direct access to the President and sufficient authority to implement the project.  The Internal Monitoring Committee and the Student Success Council will report results to the President.Title V Project Director

President

Texas State University System Board of Regents

ESL Coordinator 



Activity Director/

Dir. of Exp. Learning

 Peer Mentors & Student Workers

PROJECT ORGANIZATIONAL CHART

Study Abroad Coordinator

Data Tracking Specialist

Internal Monitoring & 

Student Success Council



	The following table of project management procedures is based on other successful Title V projects, including previous Title V & III grants and HSISTEMAP and PPOHA grants.

		EL CAMINO DEL LOBO AL ÉXITO PROJECT MANAGEMENT PROCEDURES



		Project Policies and Procedures Manual

·  Within four months of the grant award

		Comprehensive manual specifies all standard operating guidelines, policies and procedures, staff responsibilities and lines of authority, job descriptions for all Title V staff, examples of all required forms, and reporting procedures and timelines.  Paper and online copies.

Title V staff and the President’s Executive Cabinet, receive copies. Other University personnel have ready access to the document in the project office and online at the Title V website.



		Grant Staff Meetings

·  Biweekly

		Meetings among project staff to review progress & prepare for up-coming efforts; Minutes recorded & filed in Progress Report folder.



		Time/Effort Reports

· Monthly

		Reports from each employee paid by Title V funds detail the time & effort spent on the Title V project submitted to & signed by the PD.  



		Monthly Activity Progress Reports

  

		Monthly Activity Progress Report from each project staff member to the AD/DEL & PD shows progress toward implementing the activity, including travel, use of consultants, acquisition/installation of equipment, piloting of new practices  



		Quarterly Activity Reports

 

		Quarterly Reports from the PD summarizing progress toward achieving objectives to form the basis of quarterly briefings for the President, Board, administration, and staff, as appropriate.



		Annual Performance Reports (APR)

		APR submitted to ED and report summary from the PD distributed to the President, Board, administration, and staff, as appropriate.   



		Fiscal and Accounting Reports

· Monthly

		Monthly reports of project expenses and budget status from the Business Office’s Grant Accountant (GA) to the PD. Monitoring G5 drawdowns; inventory of all equipment purchased or leased; Annual report from GA for all federal funds received and disbursed.  



		Title V Expenditure Compliance

· Annual Review

		Documentation to ensure federal funds not used to replace or supplant funds that would otherwise support such activities and will be reviewed by GA to verify that no supplanting exists.



		Record Keeping

· Monthly Updates

		PD maintains records about project staff including resumes, job descriptions and other data including monthly and other reports; evaluation plan and instruments



		Recruitment/Hiring

· First year

· As needed



		University procedures and policies followed for filling Title V positions including open competition for vacancies and adherence to all required affirmative action policies.  (See University Affirmative Action Policies in the GEPA document uploaded separately)  All new positions advertised as mandated by the University in accordance with state laws. When applicable, preference given those with backgrounds similar to students served.



		Representation within University organization

		PD meets periodically with the President, Provost/VPASA & VPEM. The PD will brief VPs, deans, department chairs and directors at the President’s request.   



		Campus Newsletter & Web page

· Monthly



		Monthly Title V Newsletter describing progress and upcoming events distributed by email to all administrators, faculty, and staff, and posted on bulletin boards and the University’s web site for student and public access and mailed to representatives of local media to inform the community about the Title V project.



		Quarterly Title V Update

		Title V Update distributed to the University community 4 times per year, feature special topics such as exemplary pilot projects, new practices, achievements and articles written by administrators including the President, students, Title V staff and faculty.  



		Reports to President & Board of Regents  

· Biannually

· End of Project Year

		President presents information about the Title V project to the Board of Regents at its regularly scheduled meetings.

At the end of each project year, the PD reports on the previous year’s progress and coming year’s plans for the Board.    







6. QUALITY OF EVALUATION PLAN

   

Evaluation is an integral part of the proposed Activity and components.  Sul Ross is committed to rigorous, objective assessing of the progress of the Project by measuring achievement of proposed Activity Objectives and Performance Indicators.  Appointed by the President, the Title V Internal Monitoring Team (IMT), chaired by the Provost/VPASA and consisting of the PD, the AD/DEL, the VPEM, the Grants Accountant and the Director of Sponsored Programs, will provide continuity and internal monitoring of the implementation of the project, and the collection and analysis of data tied to the proposed Activity Objectives.  For this evaluation plan, resources, such as the American Evaluation Association (AEA), the W.K. Kellogg Foundation Evaluation Handbook, and the National Science Foundation’s User-Friendly Handbook for Project Evaluation, were used. 

Sul Ross will utilize a qualified External Evaluator from Ramona Munsell Associates (RMA), to review the evaluation plan, assist with designing new data collection instruments if necessary, provide a thorough, objective, expert opinion on overall success and validate progress toward achievement of objectives. The external evaluator will make annual site visits to analyze and evaluate project progress, monitor compliance, meet with key personnel and the Internal Monitoring Team, and report project status orally and in writing, providing specific recommendations for improvement. The evaluator will be available for consultation via email and telephone. RMA External Evaluators have conducted Title V program evaluations since 2000, Title III for 25 years and are members of AEA. 

Sul Ross will collect and analyze data for both formative and summative evaluations.  Formative evaluations will guide the implementation of activity components and summative (or year-end) evaluations will provide summary information about meeting annual objectives. Formative evaluation will be ongoing with reports due twice a year to identify problems that may be hindering progress and to guide project staff in making needed adjustments. Summative evaluations will occur at the end of each project year and will focus on total accomplishments relevant to Activity objectives and institutional development goals. The Title V Team will review the findings and recommendations and document and implement proposed corrective actions as needed within three weeks of the review.  

The evaluation plan helps measure progress toward the project’s measurable objectives and identifies anticipated results to measure performance, enabling grant staff to adjust the project based on data if necessary. Measurable outcome objectives are related directly to the CDP goals. Periodic assessments include the reporting described in the management plan, in addition to pre- and post-tests administered at the beginning and end of faculty development activities and surveys to assess student satisfaction with academic support and transfer services. As shown below, a feedback loop links results from project evaluation with Sul Ross institutional planning:Institutional planning, goal setting, & budgeting 

Implement Title V to achieve grant objectives 

Evaluate project’s impact on goals using formative and summative analysis 

Institutionalize improvements; implement new practices/services 











The evaluation methods are tied to objective performance measures that are clearly related to the project’s intended outcomes. Sul Ross is committed to data-gathering and analysis to report information required by the Department of Education and the GPRA performance indicators. Student data related to demographics, access, academic progress and success, and the effectiveness of new academic support and student success services will be collected and analyzed to enable grant staff to measure the attainment of activity objectives.

		SUMMARY OF QUANTITATIVE DATA ELEMENTS 



		Enrollment Data: 

		· Student enrollment in Sul Ross; 

· Hispanic and other low-income student enrollment, including TSI non-compliant, male, out-of-service region & first generation cohorts



		Outcomes Data: 

		· Examples of outcomes data include academic success, retention, persistence, progress toward completion of degree, baccalaureate attainment



		Completion Data: 

		· Examples of completion data include number of all students, by demographic cohorts, completing courses or degrees, time to completion, successful transfer



		Program Data: 

		· Examples include number of faculty receiving training on new equipment and indicators of improved effectiveness for non-student-related elements



		SUMMARY OF QUALITATIVE DATA ELEMENTS



		Outcomes Data:

		· Surveys, questionnaires, and focus groups on program services, training, equipment, value and user-friendliness of tutoring, etc.



		Program Data:

		· Focus groups to explore satisfaction with equipment, software, DegreeWorks, peer mentors, professional development, etc.







Data will be collected continuously as each main milestone is completed. Most quantitative data, including academic success, course and program completion, retention, and student data, will be collected from Sul Ross’ BANNER system which will include the DegreeWorks component. Additional quantitative and qualitative data will be collected, including new survey instruments and other protocols if needed. The following table lists the data elements for each Activity Objective of the evaluation plan, including (1) types of data to be collected; (2) when data will be collected; (3) what methods will be used; (4) what instruments will used; (5) how data will be analyzed; (6) when reports and outcomes will be available; and (7) how the information will be used to monitor progress of the project.

		DATA ELEMENTS  & COLLECTION OF THE EVALUATION PLAN



		Data Types, Schedule, Methods

		Instruments & Analysis

		Reports & Use of Information



		Activity 1 Objective: Educational Career Program

Data Types: Educ Career plans, degree plans; course components developed; enrollment data; prof development pre- & post-tests; surveys; endowment data;

Schedule: Each semester 

Methods: fac./staff progress reports

		Instruments: Course syllabi; course evalua-tions; class rosters; grade reports; DegreeWorks reports; financial reports;   

Analysis:  Compare activity obj. completion to proposed schedule; enrollments of cohorts

		Reports: Sept. all years

Used to: Keep ECP component development on schedule; evaluate quality of piloted components to adjust if necessary; analyze enrollment and student success; analyze progress of endowment fundraising



		Activity 2 Objective: 

Student Success Environment

Data Types: Bid sheets, Purchase orders & Inventory; renovation schedules; employee records & time sheets; peer mentor cohort data; surveys; enrollment data; council & team minutes/reports;

Schedule: Throughout the project

Methods: PD authorizes purchases & maintains inventory; AD/DEL develops PM data tools; staff ensures services in place as sched.; PD monitors student success

		Instruments: standard Sul Ross forms; grade reports; sign-in sheets; surveys; academic reports;

Analysis: PD tracks orders, arrivals, installation to assure on-time availability;

PD & AD/DEL compare success of cohort members to non-cohort members 

		Reports: Monthly Activity Reports to P/VPASA, Internal Monitoring Team, Student Success Council; and quarterly to Exec. Cabinet; usage of success services; Semester grade reports

to Provost

Used to: Assure equipment is in place as needed for desired instructional outcomes; Ensure that student success services result in higher rates of student persistence and degree attainment





		7.  QUALITY OF BUDGET



		PERSONNEL: Salaries are based upon current pay scales with a 3% annual COLA for non-student salaries. Project Director (.75 FTE; 12 mos./Yrs1-5) Will be responsible for overall project management and evaluation.  See Personnel for details.  Activity Director/Director of Experiential Learning (Yr 1: ¾ year only & 100% FTE Yrs 2-5) Will be responsible for over-seeing the Activity objectives & implementation. See Personnel for details.  Salary institu-tionalized Yr 3 20%, Yr 4 40%, & Yr 5 60%.  Data Tracking Specialist – (75% FTE Yrs 1-5)  Salary institutionalized Yr3 20%, Yr 4 40%, & Yr 5 60% Collect and manage data for specific student populations such as first-generation, under-prepared, minority, ESL, & low-income and tracking programming & control group outcomes.  ESL Coordinator (Yr 1: ½ year only, Yrs 2-5 100%) Salary institutionalized Yr 3 20%, Yr 4 40%, & Yr 5 60%Will be responsible for developing, administering & assessing the ESL program.  Study Abroad Coordinator (25% FTE - ¼ fac. load release time Yrs 2-5) Sul Ross faculty member will be selected to develop, administer & assess the Study Abroad component. Faculty Stipends for professional development & developing ECP components. Student Workers- OIT Helpdesk (Yr 1 estimate of 45 hrs/wk for 34 wks at $7.25/hr; Yrs 2-5 estimate of 45 hrs/wk for 49 wks at $7.25/hr. Peer Mentors (Yr 2 10 students at $500/semester; Yrs 3-5 30 students at $500/sem.).



		Personnel 100% FTE or noted

		Year 1

		Year 2

		Year 3

		Year 4

		Year 5



		Project Director  75% FTE

		$52,500

		$54,075

		$55,697

		$57,368

		$59,089



		Activity Dir./Dir. of Exp. Learn.

		$40,500

		$54,000

		$44,496

		$34,373

		$23,603



		Data Track. Specialist 75% FTE

		$19,785

		$20,379

		$16,792

		$12,972

		$8,907



		ESL Coordinator

		$21,493

		$44,276

		$36,483

		$28,183

		$19,352



		Study Abroad Coord. 25% FTE

		$0

		$19,200

		$19,776

		$20,369

		$20,980



		Faculty Devel/Activities Stipends

		$15,000

		$28,000

		$33,000

		$28,000

		$19,000



		Student  Helpdesk Work Studies  

		$12,000

		$16,000

		$16,000

		$16,000

		$16,000



		Peer Mentors

		$0

		$10,000

		$30,000

		$30,000

		$30,000



		Total Personnel

		$161,278

		$245,930

		$252,244

		$227,265

		$196,931



		FRINGE BENEFITS: Sul Ross Human Resources estimates 30% of faculty/staff salaries for health, retirement, worker’s compensation, etc. (does not apply to student salaries)



		Yr 1: $44,783

		Yr 2: $65,979

		Yr 3: $61,873

		Yr 4: $54,380

		Yr 5: $45,279



		TOTAL PERSONNEL SALARIES & FRINGE BENEFITS



		Yr 1: $206,061

		Yr 2: $311,909

		Yr 3: $314,117

		Yr 4: $281,645

		Yr 5: $242,210



		TRAVEL:  Project related travel is tied to the Educational Career Program development sequence according to discipline focus. The average conference price per person is $2,150 and is based on $700 airfare; $300 = meals; lodging x 4 days=$800 (including hotel tax in a major city); ground transportation/airport mileage =$350. The following are examples of appropriate travel for the project:  Title V Director’s Meeting –PD &/or AD/DEL attend Yrs 1-5; University of New Mexico Mentoring Institute’s Annual Mentoring Conference – Yr. 2 PD& AD; Yr. 3 ESL Coord; Yr. 4PD & AD; Yr. 5 ESL Coord.; Institute on First-Generation College Students – Yrs 4-5  AD & Fac; Educause Annual Conference – Yr. 1 Chief Information Officer; Yr. 2 V.P. of EM; Ellucian Annual Summit – Yr 1 Chief Information Officer; V.P. of EM; Teaching Professors Technology Conference – Yrs. 2-5; 2 faculty involved in the ECP to learn innovative teaching methods; Noel-Levitz Annual Conference on Retention – Yrs. 2-5; PD, AD, ESL Coordinator and 2 faculty will attend this premier conference on retention.



		Yr 1: $6,500

		Yr 2: $14,000

		Yr 3: $14,000

		Yr 4: $14,000

		Yr 5: $14,000



		EQUIPMENT:  DegreeWorks software license will be purchased in Yr. 1 ($52,000) degree audit system and purchase will be completed in Yr. 2 ($145,000); Yrs. 2-5 maintenance for DegreeWorks ($7,800/yr); retention analysis and management predictive model w/ surveys in Yr. 1 ($27,100)  updated Yr. 4 ($27,100); Smart Boards ($6,500 ea): 1 in Yrs 1 & 3; 2 in Yr 4



		Yr 1: $85,600

		Yr 2: $152,800

		Yr 3: $14,300

		Yr 4: $47,900

		Yr 5: $7,800



		SUPPLIES:  Yr. 1:  LH 303 Student tutoring lab – 10 computer workstations @ $1325= $13,250.  LH 200 30 student computer workstations @ $1325=$39,750.  LH 200 Smart Tech-nology (lectern - $3400, amplifier - $400, speakers - $100, projector $3800, DVD/VCR combo - $450, switcher - $250, computer - $825, installation materials - $1150) = $10,375.  Computers for ESL faculty and Activity Director $1650.  Yrs. 2-5:  My Lab software for ACE student computer workstations & Tutoring lab; 100 licenses @$85=$8,500/yr.  Yr. 3:  30 student computer workstations for LH 300A @ $1325=$39,750.  Yr. 3:  Smart Technology for LH 300A (see Yr 1) = $10,375; Yr. 4:  Smart Technology (see Yr 1) for LH 300B & 309= $20,750.  Office supplies, printing/copying and telephones, Yr. 1: $12,000; Yr. 2: $4200; Yr. 3: $10,000; Yr. 4:  $9950; Yr. 5:  $9000.



		Yr 1: $77,025

		Yr 2: $12,700

		Yr 3: $68,625

		Yr 4: $39,200

		Yr 5: $17,500



		 CONTRACTUAL:  There are no contractual costs with this proposal.



		Yr 1: $0

		Yr 2: $0

		Yr 3: $0

		Yr 4: $0

		Yr 5: $0



		CONSTRUCTION:  Renovate Lawrence Hall into a Comprehensive Student Success Center.  In Yr. 1:  Convert LH 200 into the Academic Center for Excellence computer classroom incl. electrical upgrade = $76,800; Convert LH 210 & 211 into student Counseling and Accessibil-ity Services = $2,500; and Convert LH 303 & 306 into the student tutoring center = $15,000.  Yr. 3:  Convert LH 300 into 2 classrooms; 300A w/ Smart technology & 30 student computer workstations = $40,000; Yr 4:  Convert LH 309 into a Smart technology classroom = $20,000.



		Yr 1: $94,300

		Yr 2: $0

		Yr 3: $40,000

		Yr 4: $20,000

		Yr 5: $0



		OTHER :  Yrs 1-5:  Faculty Development &Externships Yr 1: $35,000; Yr 2: $19,500; Yrs 3 & 4: $45,000/yr; Yr 5: $35,000/yr; External Evaluator $12,750/yr. Incl travel & 2 days for an onsite visit for both compliance audit & assessment of progress toward annual objectives; Conference registrations Yr 1: $7000; Yr 2: $1000; Yr 3: $6000; Yr 4: $4500; Yr 5: $5000

Endowment: Title V Exper Learn Endowment : Yr 3: $10,000; Yr 4: $60,000; Yr 5: $190,000.



		Yr 1: $54,750

		Yr 2: $33,250

		Yr 3: $73,750

		Yr 4: $122,250

		Yr 5: $242,750



		TOTAL PROJECT REQUEST  including ENDOWMENT = $2,622,942



		Yr 1: $524,236

		Yr 2: $524,659

		Yr 3: $524,792

		Yr 4: $524,995

		Yr 5: $524,260







COMPETITIVE PREFERENCE PRIORITY #1: Increasing Postsecondary Success



Sul Ross’ El Camino del Lobo al Éxito Title V proposal meets all of the requirements of this priority: the entire proposal is centered on the three CDP goals of increasing undergraduate retention and six-year graduation rates and increasing Sul Ross’ fiscal stability (refer to CDP goals & activity objectives found on pages 19-22). To that end, the following table outlines the specific interventions that will be implemented to increase postsecondary success, the research/ data that supports the use of these interventions, the systems in place to track the Title V activities and their effects on persistence and completion. 

		Postsecondary Success Goal

		Sul Ross Title V Activity Interventions

		Intervention Model with Supporting research/data

		Track. system



		60% of FTICs retained for 2nd year

		1. Use of Educational Career Plans; 





2. Targeted Peer Mentoring; 





3. Use of Tutoring software & Supplemental Instruction; 





4. Development of ESL program; 





5. Use of Experiential 

Learning components: 

  a) undergraduate research;

  b) service learning;

  c) study abroad 

  d) internships

  e) Capstone course





6. Financial Literacy





7. Use of Retention Analysis & 

Management & Predictive Modeling system



8. EL Professional Development



9. Purchase and use of effective degree audit & management system

		Bridgewater College’s PDP Program; FTIC retention rate rose from 65% to 79% in 6 years

St. Catherine University Peer Mentor Program; retention PMP FTICs 96%, overall FTICs 77.85%; 

The College of New Jersey’s Minority Mentoring Program graduation rates for MMP students was 77% at an average of 4.41 years; state-wide average for students of color (29-30% at an average of 5.05 years 

 Georgia Perimeter College 78.4% pass rate on exit ESL exam

Northern Mich. Univ. Freshman Fellows; 92.7% retained vs. 81.6% of non-Freshman Fellows;

 State Fair CC; 90% retention rate vs under 60% prior to start of program

Northern Illinois Univ. Off. Of Student Engagement & Experi-ential Learning: Baccalaureate Review Program;

Ithaca College Study Abroad Program;

84% of study abroad alumni felt they developed job skills while in program;

College of the Atlantic;

67% of students felt that internship is important to future jobs;

85.5% of faculty think capstone experience is beneficial

Mount St. Mary’s College cultural training;

Univ. of North Carolina’s Flipped classroom model

		ECPs;

Satisfac-tion Survey results; Enroll-ment data;

Grad. data;

Mentor-ing reports; 

Course grades; tutoring reports;

ESL exit exam results; 

EL projects & reports; 

Student & Fac. surveys;

Pre- & post- Prof. Dev. Tests;





		45% of FTICs retained for 3rd year

		

		

		



		40% of FTICs retained for 4th year

		

		

		



		25% of fac. report students read & write effectively in English

		

		

		



		35% of FTICs graduate in 6 years of less

		

		

		



		Over $290K in EL Endowment

		 Establishment of Endowment & fundraising efforts

		  Office of Advancement’s  mini-mum of $2 million dollar fund-raising for each of the past 3 years

		Advancement reports







COMPETITIVE PREFERENCE PRIORITY #2: Increasing Productivity

Sul Ross’ Title V proposal uses three productivity-increasing elements: the purchase and use of DegreeWorks, the use of the Noel-Levitz Retention Management System and the creation of the Student Success Center.  The many manpower and time-saving functionality tools found in DegreeWorks will greatly increase the productivity of faculty, staff and students.  From the transfer student who can complete a degree self-articulation, to the FTIC student who can ascertain when missing courses will be offered, to the FYS instructor who wants to communicate a student’s recurring absence, to the major advisor who can check the completion of a student’s ECP components, to the staff member who needs to do a final graduation audit, DegreeWorks will lead to an incredible increase in productivity.  The RMS, discussed on page 37, will allow for annual assessment of students’ satisfaction in a myriad of retention issues and give current data results to Sul Ross faculty and staff who then can make changes to enhance persistence and graduation achievement. Currently, Sul Ross is without a regular mechanism to assess retention measures. This system will be incredibly valuable. Finally, creating the Student Success Center (described on page 36), under the guidance of the Student Success Council, will save hours of frustration for students, staff and faculty alike by removing “silos” to essential student services. It is imperative that Sul Ross combine all undergraduate success services into one facility.
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 S U L  R O S S  S T A T E  U N I V E R S I T Y -  A L P I N E ,  T E X A S       1  


1 .  Q U A L I T Y  O F  C O M P R E H E N S I V E  D E V E L O P M E N T  P L A N     
 


I N T R O D U C T I O N :  S E R V I C E  A R E A  A N D  I N S T I T U T I O N A L  P R O F I L E  
 


Sul Ross State University (Sul Ross), a Hispanic-Serving Institution (HSI) in Alpine, 


Texas, stands at the gateway to Texas’ Big Bend, a multifaceted region encompassing vast 


expanses of the great Chihuahuan Desert, Big Bend National Park and the Davis Mountains, and  


historic sites that vividly depict the region’s diverse Indian, Spanish, Mexican, and Anglo back-


grounds. Yet for the people who live here, this is a land of hardship as well—frontier, geo-


graphically-isolated, sparsely populated, ethnically-diverse, impoverished, and undereducated.   


The nineteen counties that make up the Sul Ross service area along the U.S. – Mexico 


border comprise 47,720.9 square miles, an area larger 


than the state of New York.  However, whereas New York 


has a population over 19.3 million residents or 410.4 people 


per square mile, the Sul Ross target area has a total 


population of about 220,226 or 4.6 people per square mile 


(2010 U.S. Census; most recent Census data available for 


region). Within this vast, isolated region, Sul Ross will 


provide the El Camino del Lobo al Éxito (Lobo Road to Success) Title V Grant Program. 


The residents of the Sul Ross service region face not only geographic isolation, but also 


economic and social barriers that impede the attainment of a postsecondary degree. The 2010 


U.S. Census data shown in Table 1 illustrates that the service region counties have a population 


which is largely minority, is overwhelmingly low-income, and has a baccalaureate degree 


attainment level that is significantly lower than state and national averages. The demographics 


for the 19 county Sul Ross service region reveals overwhelming social and economic gaps. 


Mexico
Gulf


Texas


SRSU


SRSU Service Area
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74.9% of the target population is Hispanic and overall 77.5% of the residents are ethnic 


minorities. Census data shows that 67.7% of the residents speak a language other than  


English in the home (US: 


20.1%; Texas: 34.2%). 25.8% 


of the residents in the service 


region live below the poverty 


line, which is nearly double 


the U.S. figure of 13.8%. Also, 


the area’s per capita income is only $15,431, compared to the U.S. average of $27,334 and the 


Texas average of $24,870.  Exacerbating these economic issues are the target area’s educational 


achievement gaps: only 65.7% of the adults (25 years or older) have a high school diploma 


(U.S.: 85.0%; TX: 80.0%) and only 14.6% have a bachelor's degree (U.S.: 27.9%; TX: 25.8%). 


Founded in 1917 as a teacher’s college, Sul Ross continues to offer teacher education as one 


of its most popular programs. Others in high demand are business, criminal justice and 


agricultural and natural resource sciences.  Sul Ross, the only institution of higher education 


within a 135 mile radius of Alpine, is accredited by the Southern Association of Colleges and 


Schools (SACS) and governed by the Texas State University System Board of Regents.  A co-


educational, comprehensive, liberal-admissions, 4-year public university, Sul Ross offers one  


 certificate program, 38 baccalaureate and 27 master’s degree programs. The university has three 


satellite campuses (Del Rio, Uvalde, and Eagle Pass) collectively known as Rio Grande College.  


[Note: This application is requested for the main campus at Alpine – only.]  The demographics 


of the Sul Ross student body reflect its 19 county service region. Averages for the past five years 


(Fall 2009-Fall 2013) show that the undergraduate population was 47.3% Hispanic, the total 


TA B L E  1:  


DE M OGR A PHI C S  
U.S.  TX SE R V I C E 


RE GI ON 
% Hispanic 16.3% 37.6% 74.9% 
% Total Minority 36.3% 54.7% 77.5% 
Per Capita Income $27,334 $24,870 $15,431 
% Population Below 
Poverty Line 


13.8% 16.8% 25.8% 


% Adults (25 or older) 
w/ Bacc. Degree 


27.9% 25.8% 14.6% 


U.S. Census, 2010 (latest Census data available) 
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minority population was 59.1% and 53.6% of the students were male (Texas Higher 


Education Coordinating Board [THECB]). More than half of the under-graduate students were 


low-income and received Pell grants. Table 2 data shows the most recent, comparative figures 


for Sul Ross, Texas and the U.S. Historically, a large percentage of Sul Ross first-time freshmen 


are academically under-prepared for the rigors of postsecondary education.  For example, in Fall 


2011, 46.6 % of freshmen needed developmental coursework in basic reading, writing, and/or  


mathematics (U.S.: 19.9%; TX: 


22.5%; SROIRE & Complete 


College America [CCA], 2012).  


52.0% of all Sul Ross minority 


first-time freshmen needed developmental courses (U.S.: 20.6%; TX: 33.5%; SROIRE and CCA, 


2012). Sul Ross students are more than twice as likely to need developmental classes as other 


First Time in College (FTIC) students across the nation. Finally, a majority of students are 


first-generation; currently, 68.4% of Sul Ross students are first-generation (Sul Ross Student 


Survey [SRSS], 2014). In Fall 2011 59.2% of undergraduates were first-generation as compared 


to the national average of 40.3% and the state average of 58.7% (latest comparative data 


available: SROIRE & National Center for Educational Statistics [NCES], 2012).  


TA B L E  3:  2013-2014 SU L  ROS S  UN D E R G R A D U A T E  A N D  FA C U L T Y  PR O FI L E  


Undergrad Headct  1,310 FT Faculty/PT Faculty 74/38 


             Full-time   1,036 Minority Faculty 17.9% 
             Part-time    274 Doctoral or Terminal Degrees 53.6% 
Male / Female    703/ 607 Male/Female 62/50 
Hispanic     [48%] 623 FT Faculty/Student ratio 1:16 
White          [38%] 497 Sul Ross Office of Institutional Research and Effectiveness 


(SROIRE) & THECB, Fall 2013 & *SRSU Student Survey 
(SRSS), Spring 2014. 


Minority    [62%] 804 
First-generation* 68.4% 


 
I N S T I T U T I O N A L  S T R E N G T H S  


TA B L E  2:  UN D E R GR A D U A T E  PE L L  RE C I PI E N T S  
 Sul Ross TX U.S. 
Fall 2009 53.5% 35.9% 32.0% 
Fall 2010 58.1% 40.4% 36.0% 
Fall 2011 58.9% 41.9% 37.0% 


(THECB & College Board, 2014) 
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Sul Ross has many institutional strengths that enable it to assist its Hispanic and low-income 


student populations in the attainment of their baccalaureate degrees. It has outstanding academic 


programs, a dedicated, talented faculty, staff and administration, and, in spite of recent state 


cutbacks to higher education, has some strong fiscal properties. Since 1995, Sul Ross has 


consistently merited “Publisher’s Pick” status in The Hispanic Outlook in Higher Education and 


the University ranks as one of the top 100 Hispanic Serving Institutions in the country. Sul 


Ross is also recognized as one of the top undergraduate institutions producing future Hispanic 


doctorates in the physical sciences. Recently Sul Ross was acknowledged as one of the most 


affordable institutions of higher education in the nation. A U.S. News and World Report article 


(January 14, 2014) listed Sul Ross as the fourth lowest-priced institution of higher education in 


the U.S. in terms of in-state tuition and fees. Since no other Texas college or university made the 


top 10 list, Sul Ross not only ranks fourth in the nation in this category but also first in the state.  


The majority of Sul Ross faculty hold terminal degrees, and unlike nearly all larger, public 


institutions in the state, the vast majority of undergraduate classes are taught by tenured and 


tenure-track professors. Small classes with a low student-to-teacher ratio (16 to 1) and an 


emphasis on hands-on and field-based learning are the hallmarks of an education at Sul Ross. 


Sul Ross’ laboratory facilities and location provide students with a chance to study and conduct 


research in some of the most ecologically diverse and culturally rich regions in the world. 


Table 4 presents a snapshot of additional key strengths that provide Hispanic and low-income 


populations opportunities to afford higher education, to be academically-prepared, and to be 


retained until these underserved students attain their undergraduate degrees. 


TA B L E  4:  IN S T I T U T ION A L  ST R E N GT HS 


AC A D E M I C  PR O GR A M S 
IN S T I T U T I ON A L  


MA N A GE M E N T 
FI S C A L  


ST A B I L I T Y 
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Grant Programs for Underserved 
 TRIO Student Support Services, 


McNair, Talent Search,  and Upward 
Bound; GEAR UP  
 Promoting Postbaccalaureate 


Opportunities for Hispanic-Americans, 
HSI STEMAP: Computer Science 
Initiative; HSI STEMAP cooperative 
grant with San Antonio College, 
Hispanic Institutions Transfer Access 
Project with Midland College 
 USDA-National Institute of Food and 


Agriculture HSI Education Grants 
Program 


Commitment to Math & Science 
Education 
 JAMP (Joint Admission Medical 


Program) 
 Solar Instructor Training Network with 


South-Central Training Consortium 
 Nursing Program – Joint RN program w/ 


Southwest Texas Junior College, Texas  
E-learning to Expand Access 
 Over 100 Distance Education courses 


offered annually via Web or ITV 
Education Programs 
 Ranked 1st in TX among public 


institutions for average lower division 
class size = 18 (TX: 40) 
 Dual credit agreements with 6 area HSs  
 Ranked 3rd  among Texas public 


institutions for percent of lower division 
courses taught by tenure/tenure-track 
faculty (58.5%, Fall 2012) 
 Ranked 1st in TX among public 


institutions for percent of baccalaureate 
graduates who are enrolled in grad 
school next fall term (12.7%, TX: 5.6%) 


Postsecondary Access: 
 Lowest tuition  & fees among Texas 


four-year colleges; 4th in the nation   


Governing Board and Texas 
Legislators Support 
 Strong involvement from the 


Texas State University 
System Board of Regents 
 Strong, long-standing support 


from our State and U.S. 
Representatives (TX-23rd 
congressional representative 
is a Sul Ross alumnus and 
Alpine native.) 


Professional Memberships 
 Agricultural Consortium of 


Texas; American Association 
of State Colleges and 
Universities; American 
Council on Education;  The 
College Board; National 
Association of College & 
University Business Officers; 
Hispanic Association of 
Colleges and Universities; 
TX Hispanic Serving 
Institutions Consortium; 
Alliance of Hispanic 
Serving Institutions 
Educators; Council for 
Opportunities in Education; 
Non-Land Grant Agricultural 
and Renewable Resources 
Universities; Yes We Must 
Coalition 


Technology Infrastructure 
 Acquisition of Banner 


Communication Management 
information system and 
Banner web portal in 2012  


Childcare Facility 
 Opened new childcare 


facility in May 2007  
 2 Year Consulting contract 


with Noel-Levitz on retention 


Recent 
Successful 
Fundraising 
Efforts:   
 $2.0 million 
in 2011; $2.6 
million in 2012; 
& $3.1 million 
in 2013. 
 Dedicated 
Coordinator 
Sound 
Financial 
Practices 
 Experienced 
Grants 
accountant with 
10 years of 
experience with 
federal grants 
management. 
 Part of the 
Texas A-133 
Single Audit for 
higher 
education 
institutions 
Efficient 
Operations: 
 Fiscal 
operations are 
regularly 
reviewed to 
ensure efficient 
use of funds. 
INSTITUTIONAL 


MANAGEMENT 


CONT’D 
and graduation 
concerns is 
ongoing.  


 
I N S T I T U T I O N A L  A C A D E M I C  P R O B L E M S / C H A L L E N G E S  
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 Context for Academic Problems:  The Sul Ross student population faces many academic 


challenges and barriers to undergraduate achievement: being comprised of predominantly 


minority (62%), first-generation (68.4%) and low-income (58.9%) students.  These issues 


are further exacerbated by the large percentage of students reared in homes where English is not 


the primary language. 2010 U.S. Census data shows that in 67.7% of the homes within Sul 


Ross’ service region English is not the primary language. It is not surprising that in the Spring 


2014 Sul Ross Student Survey (SRSS) 36.7% stated that English is not their primary 


language. Other results from the SRSS (an online survey to all undergraduate students with a 


23.2% response rate) showed that 90.4% of the responding students said they were confident in 


their ability to read and write in English; however, only 11.3% of Sul Ross faculty, who 


completed the Spring 2014 Faculty Retention and Graduation Survey (FRGS), agreed that their 


students could read and write effectively in English. (The online FRGS was administered to 


all Sul Ross faculty members and had a 43.5% response rate.) Since nearly 90% of the faculty 


feel that their students’ English skills are below collegiate standards and the majority of students 


feel confident in their English abilities, a startling disconnect is evident. Moreover, English as a 


Second Language (ESL) courses are not being taught at Sul Ross, which proves to be a 


disservice to many of its at-risk students.  


Higher education academic preparedness is also a concern for many Sul Ross students who 


are admitted without the requisite college skills. Sul Ross admission statistics historically show 


that 40-50% of first-time-in-college (FTIC) students need at least one development course in 


math, writing or reading. Texas Success Initiative (TSI) assessment/placement tests are 


required of all incoming students who are not exempt based upon SAT/ACT or high school 
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performance examinations.  Table 5 shows that the Sul Ross’ incoming freshmen are more than 


three times likely to need developmental coursework in at least one academic subject than their  


peers at any other four-year institution 


of higher education across Texas. 


 Another contextual issue is the 


reliance on students from outside of 


the Sul Ross service region. With a 


total population of only 220,226 (U.S. Census Bureau, 2010) in an area larger than the state of 


New York, the Sul Ross recruiters are forced to search for potential students outside of the 


frontier towns in the recruiting area. Many students (Fall 2013: 62.1% of all FTICs and 67.4% 


of all male FTICs, SROIRE, 2014) come from outside of the Sul Ross service region, 


including large metropolitan areas like El Paso, Dallas-Fort Worth, San Antonio, Austin, and 


Houston. In Spring 2014 38.4% of Sul Ross students reported that they lived more than 300 


miles from Alpine, while another 29.1% stated they lived between 100-300 miles from 


Alpine. Often these urban students are unprepared for the “small-town” of Alpine (population 


5,905, U.S. Census, 2010) and the “culture shock” of remote, frontier living (nearest commercial 


airport is 150 miles away and the closest shopping mall is 135 miles away). 


Academic Problem/Challenge #1:  Low Retention of FTIC Sul Ross Students 
 Chronic low retention rates are the main concern for the Sul Ross administration. The 2013 


Sul Ross At-Risk, First-Year Students Retention Analysis Report showed that from the nine  


FTIC cohorts from Fall 2004 through Fall 2012 had a third-semester retention rate of only  


47.4% (SROIRE, 2014).  Table 6, using 2008-2011 comparative data from Sul Ross, Texas, and 


the U.S., illustrates clearly how Sul Ross is failing to retain its FTIC students at effective rates. 


Equally concerning are the two year retention rate of 31.2% and the three year retention  


TA B L E  5:  FTIC ST U D E N T S  WHO RE Q U I R E  


DE V E L OPM E N T A L  COU R S E W OR K  
Cohort Sul Ross TX 


Fall 2009 53.9% 15.3% 
Fall 2010 48.6% Data not available 
Fall 2011 51.4% Data not available 
Fall 2012 43.7% Data not available 


                           (THECB & SROIRE, 2014) 
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rate of 26.3% (Fall cohorts 2007-2011 & 2006-2010 respectively, THECB & SROIRE, 2014).  


Additional data from the 2013 Retention Analysis Report reveals that three subsets of each FTIC 


cohort are more likely to fail to 


return for their second year: 


male students, TSI non-


compliant (non-“college ready” in math, writing and/or reading) students, and students from 


outside of the Sul Ross service region. For the nine FTIC cohorts from Fall 2004 through Fall 


2012, male students were 18% less likely to return than their female peers; students who were 


TSI non-compliant were 15% less likely to return than their TSI Exempt (“college ready”) 


peers, and students who lived outside of the Sul Ross service region were 17% less likely to 


return than those 


who lived in the 


area. Table 7 


shows the third 


semester 


retention gap, based upon TSI compliancy, between Fall 2009 cohort FTIC students and their 


Texas peers.  


Table 8 shows the retention discrepancy for the six Fall full-time, FTIC cohorts from 2007-


2012 based upon gender and whether the students’ hometowns are within or outside of the Sul 


Ross service region. It is quite evident that female students are retained at a much higher rate 


than their male counterparts and that if a student’s hometown is outside of the 19 counties that 


make up the Sul Ross service region he/she is less likely to return to Sul Ross for their third 


semester. Second Year (5th semester) and Third Year (7th semester) retention rates are naturally 


TA B L E  6:   RE T E N TION  RA T E S  OF FTICS 
1 Year Retention Rate Sul Ross TX U.S. 
Fall 2008-2012 cohorts 46.8% 74.6% 79.1% 


                           (NCES, THECB & SROIRE, 2014) 


TA B L E  7:  RE T E N T I ON  BA S E D  UPON  TE X A S  SU C C E S S  


IN I T I A T IV E  (TSI)  COM PL I A N C Y 
Fall 2009 Cohort Sul Ross TX 


Compliant: 45.3% of Sul Ross FTIC cohort were 
compliant students 


74.0% 89.2% 


Non-Compliant: 53.9% of Sul Ross FTIC cohort 
were non-compliant students 


55.3% 72.7% 


                           (THECB, 2014) 
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small as well. THECB & 


SROIRE 2014 data shows 


that for the FTIC cohorts 


from Fall 2007-2011 the 


two year retention rate 


was only 31.2% and for 


the FTIC cohorts from 


Fall 2006-2010 the three 


year retention rate was 


26.3%. FTIC males were 


retained at even a smaller 


percentage (2 year retention = 25.2% and 3 year retention = 20.9%). 


Academic Problem/Challenge #2:  Low Graduation Rates of Sul Ross Students 
 
 Chronic low retention of “first time in college” (FTIC) students naturally leads to Sul Ross’ 


second academic problem: low six-year graduation rates.  According to Texas state data 


(THECB 2014), the Sul Ross six-year graduation rate average for 2005-2007 FTIC cohorts was  


25.9%. Of great concern is that only 20.8% of Sul Ross FTIC males in these cohorts graduated 


within six years. The latest 


comparative data available shown in 


Table 9 states that the Sul Ross 


graduation rate is only half that of state and national figures. Analysis of male six-year 


graduation rates shows that the U.S. rate for the 2005 male cohort was 53.9% while Sul Ross’ 


was an alarmingly low 22.8% (NCES & THECB, 2014). Historically, only 2 of 10 Sul Ross 


TA B L E  8:  FU L L-TI M E,  FTIC RE T E N T I ON:   GE N D E R  


A N D  IN/OU T-OF SE R V I C E  RE GI ON 
  # in  


Cohort 
Reten-


tion 
In-Region 
Retention 


Out-of-Reg. 
Retention 


Fall 
2007 


Male 150 40.7% 55.8% 34.6% 
Female 92 64.1% 60.5% 66.7% 


Fall 
2008 


Male 191 39.8% 51.0% 35.9% 
Female 124 59.7% 75.5% 49.3% 


Fall 
2009 


Male 239 36.8% 51.0% 33.2% 
Female 134 58.2% 62.7% 52.9% 


Fall 
2010 


Male 176 40.3% 41.5% 40.0% 
Female 146 62.3% 66.7% 59.3% 


Fall 
2011 


Male 220 35.5% 36.2% 35.3% 
Female 126 62.7% 60.4% 64.4% 


Fall 
2012 


Male 147 35.4% 46.7% 32.5% 
Female 86 69.8% 62.9% 74.5% 


SROIRE, 2014 


TA B L E  9:   6-YE A R  GR A D U A T I ON  R A T E S  
Fall 2004 
Cohort 


Sul Ross TX* U.S. 
28.1% 56.1% 56.0% 


*public colleges/univs only; (NCES & THECB, 2014) 
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FTICs who are not “college-ready” based upon the Texas Success Initiative (TSI) college 


placement tests in reading, writing and/or math graduate within six years. Sul Ross compari-


sons for TSI non-compliant students versus TSI compliant students for the 2004-2007 fall  


cohorts are illustrated in Table 10.  Also, a large 


portion of low-income and/or first-generation  


students are TSI non-compliant students. In 


Fall 2010, for example, 47.1% of the FTIC low-


income students were in developmental 


education as well as 56.3% of the first-generation FTICs. Group subsets showed that 50.3% of 


low-income Hispanic students, 50.6% of low-income male students, 64.7% of first-generation 


Hispanic students, and 66.5% of first-generation males all needed developmental education. 


Academic Opportunities/Solutions 
 
Helping low-income, underrepresented students maintain continuous enrollment and 


providing academic support through baccalaureate attainment should be the primary focus of Sul 


Ross’ retention and graduation efforts.  Based upon THECB and Sul Ross data coupled with the 


results of the Spring 2014 Sul Ross Student and Faculty Surveys and the Noel-Levitz Student 


Satisfaction Inventory (administered in December 2013), the Sul Ross Title V Grant Planning 


Committee developed a multi-tracked approach to the retention and graduation problems.  


Opportunities to supersede retention and graduation barriers include the development of an 


ESL program headed by the ESL Coordinator (new position); the use of Supplemental 


Instruction (SI) and enhanced online tutoring for developmental education; the hiring of a 


Director of Experiential Learning (new position) to coordinate the implementation of peer 


mentor groups for the targeted FTIC populations of males, TSI non-compliant students, and 


TA B L E  10:  6-YE A R  GR A D  RA T E S  


BA S E D  UPON  TSI  COM PL I A N C Y  
Cohort Non-compliant Compliant 


Fall 2004  18.3% 51.7% 
Fall 2005  22.6% 55.6% 
Fall 2006  31.4% 36.5% 
Fall 2007  20.2% 45.7% 


                           (THECB, 2014) 
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students from outside of the Sul Ross service region, the use of a holistic Educational Career 


Plan, to include financial literacy, capstone courses, and the use of experiential learning (service 


learning, undergraduate research, study abroad, and/or internship); and the upgrade of ACE 


classrooms with computer and Smart Classroom technology. 


I N S T I T U T I O N A L  M A N A G E M E N T  P R O B L E M S / C H A L L E N G E S  
 


The Title V Grant Planning Committee (Committee) assessed the results from the Spring 


2014 Sul Ross Student and Faculty Surveys (SRSS & FRGS respectively) and the December 


2013 Noel-Levitz Student Satisfaction Inventory (SSI) to discover any institutional management 


issues that could be impeding FTIC student retention and baccalaureate attainment. Three items 


of concern were uncovered: the lack of an effective degree audit system, inadequate faculty 


development, and the disorganization of success services for FTIC students. 


Institutional Management Problem/Challenge #1:  Inadequate Degree Audit/Tracking System 
    


SSI results showed that Sul Ross students had a lower satisfaction than other national four-


year public institutions in the following areas: “My academic advisor is knowledgeable about 


requirements in my major” and “Major requirements are clear and reasonable.” Responses from 


the SRSS, showed that only 38.6% of the students agreed that they knew which courses to 


take to complete their undergraduate degrees by using the online degree system and that they 


knew how to use a degree plan to pick their courses. FRGS faculty responses concurred that the 


degree audit system was inadequate (only 9.7% of Sul Ross faculty members said that the 


system was effective and only 6.5% responded that it was user-friendly.)  


Institutional Management Problem/Challenge #2:  Inadequate Faculty Development 
Promoting Academic Achievement and Excellence   


 
The December 2013 Noel-Levitz SSI results indicated student dissatisfaction with several 


academic issues, including major course content, campus commitment to academic excellence, 







E L  C A M I N O  D E L  L O B O  A L  É X I T O  ( L O B O  R O A D  T O  S U C C E S S ) :  
E F F E C T I V E  S T R A T E G I E S  T O  E N H A N C E  B A C C A L A U R E A T E  A T T A I N M E N T  


 S U L  R O S S  S T A T E  U N I V E R S I T Y -  A L P I N E ,  T E X A S       12  


faculty training and knowledge in major areas, ability to experience intellectual growth, student 


accessibility to faculty, the variety of courses, the protection of freedom of expression within the 


classroom, the fairness of faculty, and timely feedback from faculty. All of these areas received 


lower satis-faction scores from Sul Ross students than did other four-year public institutions of 


higher education in the nation. 


FRGS results also supported the concept that there is inadequate faculty development and 


training to promote academic excellence and integrity. For example, 79.0% of the faculty 


responding stated that they are interested in professional development opportunities 


(conferences, workshops, trainings); 85.5% said that they need to attend professional 


development trainings in order to stay up-to-date; and only 8.1% concurred that there is 


adequate funding to attend the professional development that they need. 


Institutional Management Problem/Challenge #3: Organization of Student Success Services 


 
The Committee discovered one additional Sul Ross management problem: the needed 


services for Sul Ross student success are scattered across the campus and report to various 


supervisors throughout the Sul Ross administration. Incoming FTIC students receive advising in 


the Lobo Den which is housed in Lawrence Hall (LH). Registration and bursar services are found 


in the Center for Enrollment Services also housed on the first floor of LH. However, Testing 


Services, along with Career Services, are located across campus in the Morgan University Center 


(UC); and the developmental education program and the Honors Program are located in 


Academic Center for Excellence (ACE), which is in the second floor of Ferguson Hall (FH). 


Counseling and Accessibility Services are located on the first floor of FH. Also the Office of 


Information Technology (OIT) has its helpdesk, needed for email and BANNER log-in 


passwords, in the Academic Computer Resource Center and Student ID Services are located in 
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the Briscoe Academic Building.  Finally, the Office of Residential Living is located in Lobo 


Village Community Building. Sul Ross students may have to visit six different buildings 


scattered across the campus just to complete the admissions, advising and registration process; 


furthermore, they may have to visit several of them repeatedly.  Adding further confusion to the 


process is the fact that these services all report to different administrative officers. For 


example, the staff in the Lobo Den, the Center for Enrollment Services and Residential Life 


report to the Vice President for Enrollment Management (VPEM), but the Director of ACE 


reports to the Provost Vice President for Academic Affairs and Student Affairs (P/VPASA), 


while the Counseling and Accessibility Services staff, along with the Career and Testing Center 


staff, all report to the Associate Vice President for Student Life. 


Institutional Management Opportunities/Solutions 
 
Based on knowledge of Sul Ross student demographics, surveys, and research, the 


Committee believes that the institutional management problems/challenges can be addressed 


through a multi-prong approach:  (1)  the purchase of DegreeWorks, a degree audit/management 


system;  (2) the purchase and annual use of a retention analysis and management system to track 


undergraduate retention successes, challenges, and areas of concerns; (3) provide faculty and 


staff more academic and student services professional development and training, such as new 


pedagogical methodology (“flipped” learning environments, supplemental instruction, faculty 


externships) and engaging special population students;  (4) the moving of essential student 


success programs and services (ACE, Counseling and Accessibility, Testing and Career Services, 


Student ID Services, Residential Life Services, and a Student OIT Helpdesk) to Lawrence Hall to 


create the Sul Ross Student Success Center; and (5) the formation of the Student Success 


Council to unify student services. The Council, comprised of the Title V Project Director (PD), 
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the Activity Director/Director of Experiential Learning (AD/DEL), the Assistant Vice President 


for Enrollment Management, the P/VPASA, and the Directors of ACE, Counseling and 


Accessibility, Testing and Career Services, Residential Living, the Associate Vice President for 


Student Life, will manage and/or advise on Title V and other retention/graduation efforts. 


F I S C A L  S T A B I L I T Y  P R O B L E M S / C H A L L E N G E S  
 
The Committee identified fiscal vulnerabilities that threaten Sul Ross’ ability to maintain 


self-sufficiency and to develop high impact practices for helping Hispanic and other low-income 


students succeed:  declining State funding, lost revenue, low tuition and limited resources. 


   Declining State Funding.   Overall State funding has declined from the FY 2002 level of 


$17,167,439 to the current FY2015 level of $12,716,365.  The effect of this $4.45 million 


(26%) decline in state appropriations is compounded by rising costs in operations and human 


resources and has led to 56 positions being frozen at the Alpine campus (48 still remain frozen).   


Lost Revenue through High Attrition.  When 54.8% of FTIC Fall 2011 freshmen failed to 


return Fall 2012, Sul Ross lost 195 students, which meant a fiscal loss of  $433,485 in Fall 2012 


tuition and fees revenue (based on 15 SCH per student), approximately $152,100 in potential 


state funding (instruction/operations weighted semester credit hour formula of an average of $52 


per SCH) plus a loss of $521,280 for room and board (74% of third semester students live in 


residence halls [SRSU Residential Living, 2014]) for an estimated total revenue loss of 


$1,107,165.  The revolving door of freshmen attrition has forced Sul Ross to seek larger 


enrollments in a very limited rural market.  Despite aggressive recruitment efforts, the Fall 2013 


first-time freshmen enrollment was down 18.4% (310) from the recent high of 380 in Fall 2009 


(THECB & SROIRE, 2014). This decline has adversely impacted total revenue at Sul Ross. 
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Lower Tuition than Peer Colleges Average.  Being the 4th  “most affordable institution of 


higher education in the United States” (U.S. News and World Report, Jan. 14, 2014) is great for 


the students at Sul Ross, but it adds a great fiscal burden to the institution. FY 2014 tuition and 


fees are $6600, placing the university 13.7% below the Texas public colleges/ universities 


average of $7650 (THECB, 2014) and 60.7% below the 2012 U.S. average of $16,789 (NCES, 


2013) for 4- year public institutions. In 2012 the Texas State University System Board of 


Regents issued a moratorium on increases in tuition and fees, thereby preventing Sul Ross from 


obtaining additional revenue through tuition and fees for FY 2014. 


Limited Sources of Funding – Although concerted efforts to increase Sul Ross’ Endowment 


assets are made, the Endowment Foundation assets currently total $17.6 million which is less 


than 3% of the average endowment of $668.7 million for Texas four-year institutions 


(THECB, 2014). 


Fiscal Stability Opportunities/Solutions  
 
 By Sul Ross increasing retention rates for the targeted FTIC populations (males, TSI 


non-compliant students, students from outside of the Sul Ross service region and first-


generation) to equal their freshmen peers the institution will be in a much more stable fiscal 


situation. For example, in the Fall 2009 cohort, 173 (45.5%) of the FTIC students were TSI 


compliant while 206 (53.9%) were non-compliant in at least one academic area. 2010 retention 


data shows that 74.0% of the TSI compliant students were retained, but only 53.9% of the TSI 


noncompliant returned in Fall 2010.  If Sul Ross would have retained the TSI-non-complaints at 


just the same rate as the compliant students then that would have yielded another 38 students in 


Fall 2010, which would have equated to $227,665 ($104,804 in tuition and fees, $27,161 in state 


appropriations and $95,700 in room and board [74% of second-year students live in the dorms]) 







E L  C A M I N O  D E L  L O B O  A L  É X I T O  ( L O B O  R O A D  T O  S U C C E S S ) :  
E F F E C T I V E  S T R A T E G I E S  T O  E N H A N C E  B A C C A L A U R E A T E  A T T A I N M E N T  


 S U L  R O S S  S T A T E  U N I V E R S I T Y -  A L P I N E ,  T E X A S       16  


for one cohort in one semester only. Multiply these savings with the other targeted populations 


(i.e.: retaining Fall 2009 out-of-service region males at the 51% rate that in-service region males 


were retained, instead of at the 33.2% rate at which they were retained, would have yielded 


another 43 out-of-service region males; retaining Fall 2009 males at the  58.2% female retention 


rate, instead of at the 36.8%, would have yielded another 51 male students) and Sul Ross would 


have established a real turnaround in its fiscal stability. Another opportunity is to increase its 


Endowment through public and private funds. Thus the Committee chose to use the Title V 


Endowment match option for Years 3-5.  This effort will help the long-term fiscal stability of the 


institution while providing funds to support the experiential learning component of the grant. 


A N A L Y S I S  P R O C E S S  
 
The 2014-2018 Sul Ross Strategic Plan, the 2013 At-Risk First-Year Students Retention 


Analysis, the 2013 Noel-Levitz Student Satisfaction Inventory results, the 2014 Sul Ross Student 


Survey and the 2014 Faculty Retention and Graduation Survey, with Texas Higher Education 


Coordinating Board and Sul Ross Office of Institutional Research data form the basis of analyses 


for the Sul Ross Title V El Camino del Lobo al Éxito Comprehensive Developmental Plan. 


Strategic Plan:  A strengths, weaknesses and other threats analysis, part of the strategic planning 


at Sul Ross, involved 43 representatives from academic, administrative, student, alumni, and 


community entities and was reviewed and approved by the Texas State University System 


Board of Regents.  Among the five strategic goals for the Strategic Plan, these following three 


especially provided direction for the development of the Comprehensive Development Plan and 


proposed Activities: Goal 1: Academic Excellence; Objective 4: Enhance the use of academic 


technology for pedagogy and research; Goal 2: Strategic Enrollment Management and 


Retention; Objective: Increase enrollment and promote student success; and Goal 5: Solid, 
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Diversified, and Sustainable Financial Base; Objective 1: Maximize and maintain available 


operating resources and Objective 4:  Leverage information technology to streamline and 


automate the University’s business functions.  


Title V El Camino del Lobo al Éxito Planning Committee:  The Title V Planning Committee 


included key student support services personnel (the Vice President for Enrollment Manage-


ment and the Executive Director of the Lobo Den) and academic administrators (the Interim 


President, the Interim Provost/Vice President for Academic and Student Affairs, the Chief 


Information Officer, the Director of Sponsored Programs, and the  Director of Institutional 


Research and Effectiveness) and faculty representation (the Chair of Fine Arts and 


Communication/ Professor of Theatre). Meeting regularly for the past eight months, the 


Committee has discussed retention and graduation concerns with Noel-Levitz Vice President of 


Consulting Services Timothy D. Culver.  


Additional data sources: 363 or 19.1% of the current Sul Ross students were surveyed in 


December 2013 Noel-Levitz Student Satisfaction Inventory and 430 (23.2%) Spring 2014 


undergraduate students completed the Sul Ross Student Survey. The final cohort queried in the 


planning process was the faculty; 62 (42.5%) Sul Ross faculty members completed the online 


Faculty Retention and Graduation Survey; responses were received from every academic 


department with 91.9% of the respondents saying that they teach undergraduate students.  


Extensive institutional and service area research was conducted by the Director of Institutional 


Research and Effectiveness and Committee members, who sought input from academic and 


support service administrators, and relied on internal and external analyses. 


I N S T I T U T I O N A L  G O A L S  A N D  O B J E C T I V E S  
 







E L  C A M I N O  D E L  L O B O  A L  É X I T O  ( L O B O  R O A D  T O  S U C C E S S ) :  
E F F E C T I V E  S T R A T E G I E S  T O  E N H A N C E  B A C C A L A U R E A T E  A T T A I N M E N T  


 S U L  R O S S  S T A T E  U N I V E R S I T Y -  A L P I N E ,  T E X A S       18  


The University’s Strategic Plan and state and local data provided the framework for all 


2018 institutional goals, objectives and timeframes.  The following Goals and Objectives are 


only those which relate directly to the Title V Project activities as instructed in the 


application guidelines.  Each Title V-related institutional goal is articulated with the supporting 


institutional objective(s) and timeframe for achievement of the objective(s).     


Sul Ross  Title V El Camino del Lobo al Éxito Goals, Objectives & Timeframes 
Sul Ross Strategic Plan 2014-2018: Goals & Objectives 


Goal 1: Academic Excellence; Obj. 4: Enhance the use of academic technology for pedagogy 
& research; Goal 2: Strategic Enrollment Management and Retention; Obj.: Increase 
enrollment  & promote student success; Goal 5: Solid, Diversified, and Sustainable Financial 
Base; Obj. 1: Maximize & maintain available operating resources; Obj. 4:  Leverage 
information technology to streamline & automate the University’s business functions 


Sul Ross Title V Comprehensive Development Plan Goals (2014-2019) 
Goal 1: Increase undergraduate retention rates (Competitive Preference Priority 1) 
Goal 2: Increase undergraduate six-year graduation rates (Competitive Pref. Priority 1) 
Goal 3: Increase Sul Ross State University’s fiscal stability 


Key  Title V Academic Goals, Objectives & Timeframes 
Str. 
Pl. 


Baseline 
Analyses/Data 


Title V CDP 
Goal(s) 


Proposed Title V 
Activity 


Objective Time-
frame 
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47.9% of FTIC 
students retained 
(baseline Fall 
2012) 


Goals 1 & 3: 
Improve 
retention of 
FTICs 


Use of educational/ 
career plans; peer men-
toring; experi. learn.; 
Supplemen. Instr. (SI) 


a) 60% 
retained 
b) 63% 
retained 


a) 
9/2018 
b) 
9/2019 


55.3% FTIC TSI 
non-compliant 
retained (baseline 
Fall 2009 cohort) 


Goals 1 & 3: 
Improve 
retention of 
FTIC TSI 
non-comp.  


Use of educational/ 
career plans; peer 
mentoring; experiential 
learning; SI; tutoring 
software 


a) 63% 
retained 
 
b) 65% 
retained 


a) 
9/2018 
 
b) 
9/2019 


35.4% FTIC 
males retained 
(baseline Fall 
2012) 


Goals 1 & 3: 
Improve 
retention of 
FTIC males 


Use of educational/ 
career plans; peer 
mentoring; experiential 
learning; SI 


a) 48% 
retained 
b) 50% 
retained 


a) 
9/2018 
b) 
9/2019 


32.5% of FTIC 
out-of-region 
males retained 
(baseline Fall 
2012) 


Goals 1 & 3: 
Improve 
retention of 
FTIC out-of-
region males 


Use of educational/ 
career plans; peer 
mentoring; experiential 
learning; SI 


a) 48% 
retained 
 
b) 51% 
retained 


a) 
9/2018 
 
b) 
9/2019 


30.1% of FTIC 
students retained 
for 3rd  year 


Goals 1 & 3: 
Improve 2nd 
year 


Use of educational/ 
career plans; peer 
mentoring; experiential 
learning; SI 


a) 45% 
retained 
 


a) 
9/2018 
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(baseline Fall 
2011 cohort) 


retention of 
FTICs 


b) 47% 
retained 


b) 
9/2019 


23.9% FTIC 
males retained to 
3rd year (baseline 
Fall 2011 cohort) 


Goals 1 & 3: 
Improve 2nd 
yr retent. of 
FTIC males  


Use of educ./career 
plans; peer mentoring; 
experiential learning; 
SI; tutoring software 


a) 38% 
retained 
b) 40% 
retained 


a) 
9/2018 
b) 
9/2019 


26.3% of FTIC 
students retained 
for 4th year 
(base-line Fall 
2010 cohort) 


Goals 1 & 3: 
Improve 3rd 
year 
retention of 
FTICs 


Use of educational/ 
career plans; peer 
mentoring; experiential 
learning; SI 


a) 40% 
retained 
 
b) 42% 
retained 


a) 
9/2018 
 
b) 
9/2019 


23.3% FTIC 
males retained to 
4th year (baseline 
Fall 2010 cohort) 


Goals 1 & 3: 
Improve 3rd 
year 
retention of 
FTIC males  


Use of educational/ 
career plans; peer 
mentoring; experiential 
learning; SI; tutoring 
software 


a) 35% 
retained 
 
b) 37% 
retained 


a) 
9/2018 
 
b) 
9/2019 


11.3% of faculty: 
students read & 
write effectively 
in English 


Goals 1, 2 & 
3: Improve 
English 
proficiency 
of FTICs 


Hire ESL Coordinator; 
Develop ESL program; 
purchase ESL software 
and curriculum  


25% of 
faculty: stu-
dents read & 
write effect-
tively in Eng. 


Fall 
2019 


29.4% FTIC 6-
YR grad. rate 
(baseline Fall 
2007 cohort) 


Goals 2 & 3: 
Improve 
FTICs 6-YR 
grad. rate 


Use of educ./ career 
plans; peer mentoring; 
exper. learn.; SI; tutor-
ing soft; ESL program 


a) 35% grad. 
in 6 yrs  
b) 38% grad. 
in 6 years 


a) 
9/2018 
b) 
9/2019 


18.6% FTIC 
males 6-YR grad. 
rate (baseline Fall 
2007 cohort) 


Goals 2 & 3: 
Improve 
FTIC males 
6-YR grad. 
rate 


Use of educational/ 
career plans; peer 
mentoring; experiential 
learning; SI; tutoring 
software; ESL program 


a) 26% grad. 
in 6 yrs  
b) 28% 
graduate in 6 
years 


a) 
9/2018 
 
b) 
9/2019 


20.2% FTIC TSI 
non-comp. 6-YR 
grad. rate 
(baseline Fall 
2007 cohort) 


Goals 2 & 3: 
Improve 
FTIC TSI 
non-comp. 6-
YR grad. rate 


Use of educational/ 
career plans; peer 
mentoring; experiential 
learning; SI; tutoring 
software; ESL program 


a) 30% 
graduate in 6 
years 
b) 32% grad. 
in 6 yrs 


a) 
9/2018 
 
b) 
9/2019 


Key Institutional Management Goals, Objectives & Timeframes 
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38.4% of 
students know 
how to use 
degree software  
(baseline 2014) 


Goals 1, 2 & 
3: Improve 
degree audit 
system 


Purchase, install and 
train students on 
DegreeWorks 


50% of students 
know how to use 
degree software 


Fall 
2019 


9.7% of faculty 
agree degree 
software is 
effective 
(baseline 2014) 


Goals 1, 2 & 
3: Improve 
degree audit 
system 


Purchase, install and 
train faculty & staff on 
DegreeWorks 


60% of faculty 
say that degree 
software is 
effective 


Fall 
2019 
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6.5% faculty say 
degree software 
is user-friendly 
(baseline 2014) 


Goals 1, 2 & 
3: Improve 
degree audit 
system 


Purchase, install and 
train faculty & staff on 
DegreeWorks 


60% of faculty 
say that degree 
software is user 
friendly 


Fall 
2019 


8.1% of faculty 
say there is 
adequate funding 
for prof. dev. 
(baseline 2014) 


Goals 1, 2 & 
3: Improve 
faculty prof. 
development
opportunities  


Provide funding for 
academic professional 
development for faculty 


25% of faculty 
say there is 
enough funding 
for professional 
development 


Fall 
2019 
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Student success 
services in 6 
separate 
buildings across 
campus (baseline 
2014)  


Goals 1, 2 & 
3: Improve  
accessibility 
to student 
services 


Create Student Success 
Center by moving ACE, 
Career & Testing, Coun-
seling & Accessibility, 
ID Services, Student 
OIT Helpdesk, & Res. 
Life Services to LH 


Services all 
moved and 
working 
effectively 


Fall 
2016 


Little communi-
cation between 
acad. & student 
services depts. 
(baseline 2014) 


Goals 1, 2 & 
3: Improve 
productivity 
& student 
services 


Develop Student Suc-
cess Council: academic 
& student services 
depts; meets monthly to 
discuss student services 


Council is 
meeting monthly 
& developing 
student success 
strategies 


Fall 
2016 
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Low student 
satisfaction with 
majors, profs, & 
academics 
(baseline 2013)  


Goals 1, 2 & 
3: Improve 
student 
satisfaction 
results 


Purchase Retention 
Analysis & 
Management system; 
institute annual Student 
Satisfaction Surveys 


Student satisfac-
tion meets or 
exceeds national 
4-yr public insti-
tuitions’ results 


Fall 
2019 


Key Fiscal Stability Goals, Objectives & Timeframes 
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124 FTIC students 
(52.1%) not retained 
(baseline Fall 2012) 


Goal 3: 
Increase fis-
cal stability 
by FTIC 
retention 


Use of educ./career 
plans; peer mentoring; 
experiential learning; 
SI; tutoring software 


a) 60% 
retained 
 
b) 63% 
retained 


a) 
9/2018 
 
b) 
9/2019 


Endowment less than 
3% of average for TX 
4-Yrs (baseline 2013) 


Goal 3: 
Increase 
Endowment  


Utilize Endowment 
match in Years 3-5 


$294,167 in 
Endowment 
funds 


Fall 
2019 


 
I N S T I T U T I O N A L I Z I N G  P R A C T I C E S   


 
 The Institutionalization Plan below outlines the methods and resources that will be used to 


institutionalize practices developed under the proposed El Camino del Lobo al Éxito Project.  


I N S T I T U T I O N A L I Z A T I O N  P L A N  


PR A C T I C E S   M E T H O D S  A N D  R E S O U R C E S  
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EX P ER IEN TIA L 


LE A R N IN G  


PR O G R A M 


The Experiential Learning Program becomes fully integrated and expanded 
by Sept. 2019 and approved by Academic Council. Director of 
Experiential Learning & Data Tracking Specialist are institutionalized by 
October 1, 2019; costs for new position, training stipends for faculty and 
student peer mentors are included in general operating budget approved by 
Provost/VPASA and President July 1, 2019. 


ESL 


PR O G R A M 
ESL Coordinator position is institutionalized by October 1, 2019. Program 
costs included in general operating budget approved by Director of ACE, 
Provost/VPASA, and President July 1, 2019. 


SO FTWA R E 


MA IN TE N A N C E   
New IT software integrated into the technology upgrade and maintenance 
schedule/process for DegreeWorks beginning October 1, 2015 and 
initiated by Director of Information Technology. Technology costs 
included in general operating budget approved by President July 1, 2015.  


 FU N D S  TO  


SU P P O R T 


PR A C TIC ES  


Increased retention revenue by at least $294,167 by Fall 2019. 
Experiential Learning Endowment interest available after year five of 
$17,084 managed by Advancement Office to support continued faculty 
professional development training, experiential learning & ESL programs.   


 
Increased enrollment revenues:  Through the implementation of this plan Sul Ross expects to 


reduce first year to second year, second year to third year, and third year to fourth year attrition.  


Based on estimates by the Vice Presidents for Finance and Operations and Enrollment 


Management, increasing retention by 15 percentage points over baseline 47.9% (112 first-time 


students were retained out of 238 enrolled Fall 2012) would mean retaining 63% of FTIC 


students or approximately 252 of the projected 400 freshmen. The retention increase over 


baseline (47.9%) would yield an additional 60 students enrolling in the following Fall term and 


an increase in revenue of $386,085 ($198,000 in tuition and fees, $42,885 in state 


appropriations, and $145,200 in room and board).  A 17 percentage point increase for second to 


third year retention (47% retention over 30.1% baseline for the Fall 2011 cohort) would yield 


188 returning third year students instead of 120 students. [VPEM anticipates that each FTIC 


cohorts would contain at least 400 freshmen by Fall 2018). The additional 68 students would 


net $273,003, based on expected semester tuition and fees revenue (15 credit hours @ $3300 and 


Texas appropriations of $48,603). The final cohort to add into the equation would be the 
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returning fourth year students. If Sul Ross would retain this cohort at the projected rate of 42% 


instead of the baseline (Fall 2010 cohort) of 26.3% would yield an additional 63 returning 4th 


year students for a net revenue gain of $252,929. Therefore, Title V initiatives would result in 


conservatively $912,017 in projected revenue per semester for project institutionalization.   


Gradual assumption of personnel, training, equipment maintenance and upgrades: Sul 


Ross will begin to assume the salaries of the Activity Director/Director of Experiential Learning, 


the ESL Coordinator, and the Data Tracking Specialist beginning in Year 3 of the grant at 20%, 


Year 4 at 40%, and Year 5 at 60%.  The Study Abroad Coordinator’s 25% teaching release time 


salary will be assumed after Year 5.  The remaining 40% of salaries to be institutionalized as part 


of the general operating budget at the end of the grant period will be $51,863.  Continuing the 


targeted Peer Mentor program will include 30 mentors ($30,000) annually.   A faculty 


development/externship budget of $30,000 will increase the current monies set aside for faculty 


development.  Equipment maintenance and upgrades will be carried in appropriate department 


budgets at the rate of 10% of the purchase price annually (approximately $36,000) for proposed 


technology equipment.    Remaining Post-Grant Institutionalization Cost = $147,863.   


Endowment:  A $260,000 endowment request, matched with Sul Ross funds raised by the 


Advancement office during the five year project, will yield $294,167 at 5% interest by 2019, 


increasing the Sul Ross Endowment to $17,918,535 over baseline $17,624,368.  One-half of 


accrued interest after Year 5 or approximately $17,084 will be available to Sul Ross and in 20 


years, the total Endowment request plus institutional match will total $611,552. 


The Sul Ross State University Five Year Plan 2014-2018, on the next page, to improve 


assistance to Hispanic and other low-income students includes the next five years’ strategic goals 


that relate to the Comprehensive Development Plan goals of this Title V application. 
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Sul Ross State University  Strategic Five Year Plan: 2014–2018 
Sul Ross State University’s Five Year Plan is driven by our Mission and Vision for the 


future. 
Sul Ross Mission: Enable optimal teaching and learning through quality faculty and staff, 
exceptional facilities, technology, instructional resources, and effective student support 
services; Support research which advances knowledge, enriches teaching, encourages 
professional development, and utilizes the distinctive environment of the Big Bend and 
Middle Rio Grande areas of Texas; and serve as a resource for the enrichment of the cultural, 
intellectual, social, and economic lives of citizens of the region. 
Vision: Distinguish Sul Ross nationally through the success and contributions of our 
graduates, the scholarship of our faculty, and the innovation and quality of our instruction, 
and our learning facilities 
 


Sul Ross State University Strategic Goals 2014-2018 
Goal 1: Academic Excellence 
Goal 2: Strategic Enrollment Management and Retention 
Goal 3: Enhanced Brand Identity 
Goal 4: Community Engagement 
Goal 5: Solid, Diversified, and Sustainable Financial Base 


With strategic planning and programming addressing these goals over the next five years, 
Sul Ross intends to be fiscally sound, with competitive academic programs and an 
outstanding faculty and student body. 


Sul Ross will continue to give all Hispanic and other low-income students in our service 
region and throughout the southwest an affordable and outstanding education.  We are 
committed to continue pursuing all federal, state, local, and private funding available to keep 
higher educational costs at a minimum. We are pledged to continue our TRiO programming: 
Talent Search, Upward Bound, Student Support Services, and McNair Scholars Program, as 
well as our GEAR UP program to enable underserved students in the Big Bend region to have 
access to quality higher education. 


Furthermore, Sul Ross is committed to raising our retention and graduation rates through 
an aggressive strategic enrollment management plan.  Our goal for 2018 is to raise 1 year 
retention rates to 60%, 2 year rates to 45%, and 3 year rates to 40%.  We pledge to raise 
our 4 year graduation rates to 16% and our 6 year rate to 35%.  This will ensure 
financial stability to our institution and allow us to expand services, increase academic 
programming and to keep abreast of the many technological changes that occur in our fast-
changing world. 


Finally, we intend to raise our Endowment level to $25 million by 2018. Through an 
aggressive, ambitious advancement plan our endowment has been growing an average of $2.5 
million per year. This added revenue in the Endowment coffers underwrites many 
scholarships to our student body, which is primarily underrepresented and underserved by 
higher education. 


 
[Per Title V Instructions, this page does not apply to total page count.] 
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 2 .  Q U A L I T Y  O F  A C T I V I T Y  O B J E C T I V E S  
 


In response to student needs and to the gaps and weaknesses in Sul Ross services and 


infrastructure, Sul Ross has established clear, specific activities with realistic and measurable 


objectives that relate to the institutional problems and goals defined in the Sul Ross Title V El 


Camino del Lobo al Éxito Comprehensive Developmental Plan (CDP). The overarching 


outcome to be achieved by this project is to improve the academic attainment of Hispanic 


students and to expand and enhance the program quality and Sul Ross’ institutional stability in 


its mission to help Hispanic and low-income students complete postsecondary degrees. Specific 


goals based upon the CDP for Sul Ross’ Title V El Camino del Lobo al Éxito Program are: 


Goal 1: Increase undergraduate retention rates (Competitive Preference Priority 1);  


Goal 2: Increase undergraduate six-year graduation rates (Competitive Preference Priority 


1); and Goal 3: Increase Sul Ross State University’s fiscal stability 


To achieve these three CDP-based goals the Committee has developed two activities: 1) 


Develop a Comprehensive Educational Career Program and 2) Develop a Comprehensive 


Student Success Environment.  Each of these activities has realistic, measurable objectives/ 


performance indicators which relate to specific problems discussed in the CDP. 


2014 SRSU Title V Project  Five Year Activity Plan 


YR Objective Results/ 
Performance Indicators 


Problem 
Solved 


CDP 
Goal 


   
Y


ea
r 


1:
   


  
 2


01
4-


20
15


 
       


Activity #1: Develop a Comprehensive Educational Career Program 
Develop College of Agricul-
tural & Natural Resource 
Sciences (ANRS) Educa-
tional Career Program (ECP) 


By 8/2015, 100% ANRS’ ECP 
components have been 
developed 


Unfocused 
FTICs in 
ANRS 


Goals 
1, 2 
& 3 


Develop Career Planning 
Component for First Year 
Seminar (FYS) courses 


By 9/2015, 100% of FYS 
courses will have developed 
career component 


No career 
planning 
for FTICs 


Goals 
1, 2 
& 3 


Develop a comprehensive 
Educational Career Faculty 
Development Program 


By 10/2015, 80% of educational 
career faculty development 
components are developed 


Lack of 
academic 
fac. dev. 


Goals 
1, 2 
& 3 
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Conduct ANRS Experiential 
Learning (EL) Professional 
Development 


By 8/2015, 40% of ANRS fac. 
attended Experiential Learning 
Professional Development 


Lack of 
academic 
fac. dev. 


Goals 
1, 2 
& 3 


Establish Experiential 
Learning Endowment 


By 9/2015, Experiential 
Learning Endowment 
established; fundraising started 


Inadequate 
Sul Ross 
Endow. 


Goal 3 


Activity #2: Develop a Comprehensive Student Success Environment 
Renovate Lawrence Hall (LH) 
into Student Success Center 
(SSC): Convert LH 200 into 
ACE’s TSI computer 
classroom with Smart Class 
technology; Convert LH 210 
& 211 into Student 
Counseling & Accessibility 
Services; & Convert LH 303 
& 306 into Student Tutoring 
Center 


1) By 8/2015, 80% of 
renovations for ACE 
completed; 
2) By 8/2015, 90% of new SSC 
services developed & complete 
3) By 10/2015, 80% of ACE 
Department moved to SSC. 
4)  By 10/2015, 100% of 
Counseling & Accessibility and 
Career Services & Testing 
Services move to SSC 


Scattered 
student 
success 
services 
for FTICs 
and TSI 
non- 
compliant 
students 


Goals 
1, 2 
& 3 


Develop an Effective ESL 
Program 


1) By 8/2015, 100% of the ESL 
curriculum & tutoring 
components are developed; 
2) By 8/2015, 100% of the ESL 
fac./staff trained in ESL 
software 


No ESL 
training 
for 
students 


Goals 
1, 2 
& 3 


Develop a TSI non-compliant 
peer mentoring program 


By 8/2015 100% of TSI peer 
mentoring program developed 


Low reten. 
of TSI 
cohort 


Goals 
1, 2 
& 3 


Acquire and Install Degree 
Audit/Tracking System 
(DegreeWorks) 


By 9/2015, 90% of degree 
audit/ tracking system is 
acquired and installed 


Ineffective 
degree 
audit syst. 


Goals 
1 & 2 


 
Acquire and Administer 
Retention Analysis & 
Management services 


By 8/2015 100% of Retention 
services acquired and 
administered 


Ineffective 
FTIC ass-
essment 


Goals 
1, 2 
& 3 


  Y
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Activity #1: Develop a Comprehensive Educational Career Program 
Pilot ANRS Educational 
Career Program (ECP) 


By 8/2016, 100% of ANRS 
ECP components piloted 


Unfocused 
FTICs in 
ANRS 


Goals 
1, 2 
& 3 


Pilot Career Planning 
Component for First Year 
Seminar courses 


By 9/2016, 100% FYS career 
planning component piloted 


No career 
planning 
for FTICs 


Goals 
1, 2 
& 3 


Develop ECP for Coll. of Arts 
& Sciences Depts: Fine Arts 
& Comm. (FAC), Languages 
& Literature (LL); & Behav. 
& Social Sciences (BSS) 


By 8/2016, 100% of 
components for FAC, LL & 
BSS’s ECPs have been 
developed 


Unfocused 
FTICs in 
FAC, LL & 
BSS 


Goals 
1, 2 
& 3 


Conduct A&S Experiential By 8/2016, 40% of FAC, LL & Lack of Goals 
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Learning (EL) Professional 
Development 


BSS fac. attended Experiential 
Learning Professional Dev. 


academic 
fac. dev. 


1, 2 
& 3 


Grow Experiential Learning 
Endowment (ELE) 


By 9/2016, 25% of $140K 
ELE fundraising goal met 


Inadequate 
Endow. 


Goal 3 


Activity #2: Develop a Comprehensive Student Success Environment 
Pilot an Effective ESL 
Program 


1) By 9/2016, the number of 
students enrolled in ESL 
Program will increase from 0 
to 5.   Baseline: Fall 2013  
2) By 12/2016, 100% of ESL 
curriculum & tutoring piloted 


No ESL 
training for 
students 


Goals 
1, 2 
& 3 


Pilot TSI non-compliant peer 
mentoring program 


By 9/2016 100% of TSI peer 
mentoring program piloted 


Low retent. 
of TSI 
cohort 


Goals 
1, 2 
& 3 


Develop a male peer 
mentoring program 


By 8/2016 100% of male peer 
mentoring program developed 


Low FTIC 
males 
retention 


Goals 
1, 2 
& 3 


Acquire and Install Degree 
Audit/Tracking System 


By 9/2016, 100% of degree 
audit/track. system is installed 


Ineffective 
system 


Goals 
1 & 2 


Acquire and Install ACE 
tutoring software 


By 8/2016 100% of ACE 
tutoring software is installed 


Inadequate 
tutoring 


Goals 
1,2&3 


Conduct Faculty/Staff  
Professional Development for 
DegreeWorks  


By 9/2016, 70% of FAC, LL & 
BSS faculty & appropriate 
staff attended DegreeWorks 
Professional Development  


Lack of 
info about 
deg. system 


Goals 
1, 2 
& 3 
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Activity #1: Develop a Comprehensive Educational Career Program 
Pilot Educational Career 
Program for FAC, LL & BSS 


By 8/2017, 100% of 
components for FAC, LL & 
BSS’s Educational Career 
Programs piloted 


Unfocused 
FAC, LL & 
BSS FTICs 


Goals 
1, 2 
& 3 


Develop ECPs for the College 
of Arts and Sciences Depts: 
Computer Science & Math 
(CSM) Biology, Geology and 
Physical Sciences (BGPS) 


By 8/2017, 100% of  ECP 
components for CSM & BGPS 
have been developed 


Unfocused 
CSM & 
BGPS 
FTICs 


Goals 
1, 2 
& 3 


Conduct A&S Experiential 
Learning (EL) Professional 
Development 


By 8/2017, 40% of CSM & 
BGPS fac. attended 
Experiential Learning 
Professional Development 


Lack of 
academic 
faculty 
develop. 


Goals 
1, 2 
& 3 


Grow Experiential Learning 
Endowment (ELE) 


By 9/2017, 50% of $140K 
ELE fundraising goal met 


Inadequate 
Endow. 


Goal 3 


Activity #2: Develop a Comprehensive Student Success Environment 
Renovate LH into Stu. Succ. 
Cntr (SSC): Renov. & equip 
LH 300 into 2 Smart Class-
rooms, 1 w/student computers 


By 8/2017, 80% of renovations 
to LH 300 complete 


Lack of 
adequate 
Classroom 
technology 


Goals 
1, 2 
& 3 







E L  C A M I N O  D E L  L O B O  A L  É X I T O  ( L O B O  R O A D  T O  S U C C E S S ) :  
E F F E C T I V E  S T R A T E G I E S  T O  E N H A N C E  B A C C A L A U R E A T E  A T T A I N M E N T  


 S U L  R O S S  S T A T E  U N I V E R S I T Y -  A L P I N E ,  T E X A S       27  


Pilot a male peer mentoring 
program 


By 9/2017 100% of male peer 
mentoring program piloted 


Low FTIC 
male reten.  


Goals 
1,2&3 


Faculty/Staff  Professional 
Development for 
DegreeWorks  


By 8/2017, 70% of CSM & 
BGPS faculty attended 
DegreeWorks Prof. Dev 


Lack of 
info about  
deg. system 


Goals 
1, 2 
& 3 


Develop a peer mentoring 
program for out-of-region 
FTICS 


By 8/2017 100% of out-of-
region peer mentoring program 
developed 


Low out-
of-region 
FTIC reten. 


Goals 
1, 2 
& 3 
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Activity #1: Develop a Comprehensive Educational Career Program 
Pilot Educational Career 
Program for CSM & BGPS 


By 8/2018, 100% of 
components for CSM & 
BGPS’s Educational Career 
Programs piloted 


Unfocused 
CSM & 
BGPS 
FTICs 


Goals 
1, 2 
& 3 


Develop EPCs for the College 
of Professional Studies (PS) 


By 8/2018, 100% of  ECP 
components for PS developed 


Unfocused 
PS FTICS 


Goals 
1,2&3 


Conduct Professional Studies 
Experiential Learning (EL) 
Professional Development 


By 8/2018, 40% of PS faculty 
attended Experiential Learning 
Professional Dev. 


Lack of 
academic 
fac. dev. 


Goals 
1, 2 
& 3 


Grow Experiential Learning 
Endowment (ELE) 


By 9/2018, 75% of $140K 
ELE fundraising goal met 


Inadequate 
Endow. 


Goal 3 


Activity #2: Develop a Comprehensive Student Success Environment 
Renovate LH into Student 
Success Center (SSC): Equip 
LH 309 into  Smart 
Classroom 


By 8/2018, 90% of renovations 
to LH 309 complete 


Lack of 
Classroom 
technology 


Goals 
1, 2 
& 3 


Pilot a peer mentoring 
program for out-of-region 
FTICS 


By 9/2018 100% of out-of-
region peer mentoring program 
piloted 


Low out-
of-region 
FTIC reten 


Goals 
1, 2 
& 3 


Develop a peer mentoring 
program for First-generation 
FTICS 


By 8/2018 100% of first-
generation peer mentoring 
program developed 


Low first-
gen FTIC  
retention 


Goals 
1, 2 
& 3 


Conduct Faculty/Staff  
Professional Development for 
DegreeWorks  


By 8/2018, 70% of PS faculty 
attended DegreeWorks 
Professional Development 


Lack of 
info about 
deg. system 


Goals 
1, 2 
& 3 


Upgrade Administer 
Retention Analysis & 
Management services 


By 8/2018 100% of Retention 
Analysis & Management 
services upgraded 


Ineffective 
FTIC 
assessment 


Goals 
1, 2 
& 3 
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Activity #1: Develop a Comprehensive Educational Career Program 
Pilot Educational Career 
Program for Professional 
Studies (PS) 


By 8/2019, 100% of 
components for PS Educa-
tional Career Programs piloted 


Unfocused 
PS FTICs 


Goals 
1, 2 
& 3 


Conduct Experiential 
Learning (EL) Professional 
Development 


By 8/2019, 40% of new faculty 
attended EL Professional Dev. 


Lack of 
academic 
prof. dev. 


Goals 
1, 2 
& 3 


Grow Experiential Learning By 9/2019, 100% of $140K Inadequate Goal 3 
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Endowment (ELE) ELE fundraising goal met Endow. 
Activity #2: Develop a Comprehensive Student Success Environment 


Conduct Faculty/Staff  
Professional Development for 
DegreeWorks  


By 8/2019, 70% of new 
faculty/ staff attended 
DegreeWorks Professional 
Development 


Lack of 
info about 
deg. system 


Goals 
1, 2 
& 3 


Pilot a peer mentoring 
program for First-Generation 
FTIC students 


By 9/2019 100% of first-
generation peer mentoring 
program piloted 


Low first 
gen FTIC  
retention 


Goals 
1, 2 
& 3 


 
3 .  Q U A L I T Y  O F  I M P L E M E N T A T I O N  S T R A T E G Y  


 
R A T I O N A L E  F O R  T H E  I M P L E M E N T A T I O N  S T R A T E G Y  


 


  
After extensive analysis of the retention and graduation data, the Sul Ross Title V El Camino 


del Lobo al Éxito Planning Committee explored options that institutions of higher education 


throughout the U.S. have been using to overcome barriers to undergraduate degree attainment by 


Hispanics and other low-income underrepresented populations.  Research led the Committee to 


develop two strategies to assist Sul Ross students in the persistence and attainment of their 


baccalaureate degrees: a comprehensive Educational Career Program and a comprehensive 


Student Success Environment. Through the successful implementation of these strategic 


activities Sul Ross will significantly increase its undergraduate retention and graduation rates 


and, with its renewed fiscal stability, will be able to enhance the affordable, quality education it 


offers to the underserved populations in southwest Texas. 


“Our own Sul Ross State University was recently ranked among the ten most affordable in-
state tuition universities in the country by U.S. News & World Report. By getting a quality 
and affordable education at places like Sul Ross, people can pursue a college degree at a 
reasonable cost. And many who could not otherwise afford college have a chance to climb the 
ladder of success. Having graduated from Sul Ross, I know that not only is it affordable, but it 
also truly provides a quality education.” 


The Honorable Pete P. Gallego, U. S. Representative (TX-23) & Sul Ross Alumnus 
                                                                       Alpine Daily Planet, February 10, 2014 
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E D U C A T I O N A L  C A R E E R  P R O G R A M  I M P L E M E N T A T I O N  


S T R A T E G Y   
 


Noel-Levitz’s 2014 National Freshman Attitudes Report, which focused on career decision-


making toward the goal of college completion, was the core component of the Sul Ross Title V 


El Camino del Lobo al Éxito Planning Committee’s strategy in combating low baccalaureate 


degree attainment for its underserved population. According to the Report’s data nearly half 


(49.6%) of all FTIC students at four-year public institutions would “like some help selecting an 


occupation that is well suited to my interests and abilities.” Noel-Levitz’s first recommendation 


for institutions of higher learning is to “help students develop a holistic educational plan 


every year until graduation” (2014 National Freshman Attitudes Report, Noel-Levitz).  


Sul Ross’ proposed Educational Career Program would have at its center an individualized 


Educational Career Plan (ECP) for every incoming student.  The plan, developed by the Lobo 


Den professional advising staff, would be based upon the results of assessment tools, such as the 


Myers-Briggs Type Indicator, Learning and Study Strategies Inventory (LASSI), Systems of 


Integrated Guidance and Information, 3rd generation (SIGI3), and StrengthsQuest.  The plan 


would incorporate career exploration and planning, academic degree requirements, time 


management trainings, financial literacy components, and academic degree plans. In order to be 


current and accurate, the ECP will be reviewed and updated annually by Lobo Den advisors 


and/or the student’s major advisor. The ECP will be stored in Sul Ross’ BANNER system using 


DegreeWorks.  This will make student data, such as transcripts, degree audits, academic advising 


and career counseling notes, easily accessible to appropriate grant project staff as well as 


academic advisors. The 2014 National Freshman Attitudes Report supports FTICs’ desire for an 


ECP. Among U.S. 4-year public institutions 69.8% of the Fall 2013 FTIC students said that they 


“would like some help selecting an educational plan that will prepare me to get a good job”, 
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while 67.6% “would like to talk with someone about the qualifications needed for certain 


occupations” and 22.6% “become very confused when I try to choose an occupation”. The 


majority of Hispanic freshman want assistance as well: 55.4% “would like some help selecting 


an occupation that is well suited to my interests and abilities”; 74.5% “would like some help 


selecting an educational plan that will prepare me to get a good job”; and 69.8% “would like to 


talk with someone about the qualifications needed for certain occupations”.  


 According to the 2014 National Freshman Attitudes Report recommendations, the written, 


educational career plan will connect students to their academic programs, identify opportunities 


for students to gain relevant experience and develop skills that are transferable to a variety of 


settings through service experiences, 


leadership roles, work-study 


assignments, assisting professors with 


projects, and placements both on and off campus. Sul Ross will ensure that high-quality, credit-


bearing internships (or, as relevant, clinical and practical experiences) are available to students 


and will make FTICs aware of these opportunities. 


Other Noel-Levitz recommendations to be incorporated into the ECP will be the 


differentiation of the needs of varying cohorts of students (first-generation, low-income, TSI 


non-compliant, and out-of-service region students) and to target communications and resources 


accordingly. Appropriate faculty and staff members will embed career development 


programming into the existing, required SRSU 1101 First Year Seminar (FYS) course and will 


help students see the connection between ‘boring coursework’ and career possibilities. 


Furthermore, in the FYS course, a financial literacy component will be presented in order to 


address students’ concerns about financing their education. 


ECP COM PON E N T  MOD E L:   
Bridgewater College’s (VA) – Personal Development 
Portfolio Program, which in six years improved FTIC 
retention rate from 65 to 79%. (Noel-Levitz, 2013) 
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One of the key parts of the ECP will be the Experiential Learning (EL) component, which 


will provide all students with deep learning activities, including Undergraduate Research, 


Internships, Service Learning, Study Abroad, culminating in a Capstone project/course. 


“The relationships between selected high-impact activities, deep learning, and in self-reported 
gains and in clusters of effective educational practices illustrates that the strong benefits for 
freshman involved in service learning and for seniors who are involved in study abroad, student-
faculty research, service learning, and/or a capstone experience.” High Impact Educational 
Practices: What They Are, Who Has Access to Them, and Why They Matter¸ George D. Kuh, 
AAC&U, 2008) 


 
According to Alice Y. Kolb & David A. Kolb (“Learning Styles and Learning Spaces: 


Enhancing Experiential Learning in Higher Education”, Academy of Management Learning & 


Education, 2005), EL theory is built on six propositions: 1. Learning is best conceived as a 


process, not in terms of outcomes; 2. All learning is relearning; 3. Learning requires the 


resolution of conflicts between the dialectically opposed modes of adaptation to the world; 4. 


Learning is a holistic process of adaptation to the world; 5. Learning results from synergetic 


transactions between the person and 


the environment; and 6. Learning is 


the process of creating knowledge.   


The steps of experiential learning 


include Experiencing/ Exploring (“Doing”); Sharing/ Reflecting (“What Happened?”); 


Processing/Analyzing (“What’s Important?”); Generalizing (“So What?”); and Application 


(“Now What?”).  Using these pedagogical processes Sul Ross will better engage its Hispanic and 


other low- income students in the collegiate experience and keep them on the road to academic 


success.  Students will have a variety of EL opportunities from which to choose in the 


completion of their ECP and Capstone course/project.  


EXPE R I E N T I A L  LE A R N I N G MOD E L S:   
Office of Student Engagement & Experiential 
Learning, Northern Illinois University (DeKalb, IL) 
& University of Texas – Pan American, (Edinburg, 
TX).; Silver Lake College (Manitowoc, WI); Clark 
University LEEP Program (Worcester, MA)  
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Undergraduate Research Opportunity: The Title V team headed by the Project Director 


(PD) and the Activity Director/Director of Experiential Learning (AD/DEL) will work with 


faculty from each academic department at Sul Ross to develop and pilot Undergraduate Research 


opportunities for Sul Ross students. Participating faculty will receive stipends to work on these 


student-engaging projects. The Council on Undergraduate Research (CUR) notes the benefits of 


undergraduate research: it enhances student learning through mentoring relationship with faculty; 


increases retention; increases enrollment in graduate education and provides effective career 


preparation; develops critical thinking, creativity, problem solving and intellectual independence; 


develops an understanding of research 


methodology; and promotes an innovation-


oriented culture. Data supports the impact 


on retention and graduation rates for 


institutions utilizing this experiential learning practice. At Northern Michigan University 92.7% 


of the FTICs in the Freshman Fellows program were retained compared to 81.6 % of the FTICs 


in the control group and State Fair Community College science courses that used undergraduate 


research had an overall retention rate of more than 90% compared to rates of less than 60% prior 


to the use of undergraduate research (CUR, Winter 2011 and Fall 2012, respectfully). 69.3% of 


Sul Ross undergraduates said that they would be interested in conducting research with a faculty 


mentor (SRSS, 2014) and 69.4% of the faculty said that they would be interested in developing 


and piloting research projects with undergraduates (FRGS, 2014). 


Service Learning Opportunity: The Sul Ross Title V Project will incorporate Service 


Learning (SL), one of the key EL components, in two phases. First, SRSU 1101 First Year 


Seminar instructors will develop a SL module in their curriculum and then pilot it with all FTIC 


UN D E R GR A D U A T E  RE S E A R C H 


MOD E L S:   
Northern Arizona University (Flagstaff, AZ); 
Northern Michigan University (Marquette, 
MI); State Fair Community (Sedalia, MO); 
and Lebanon Valley College (Annville, PA) 
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students in the second year of the grant. By combining classroom instruction with meaningful 


community service students will be given the chance to use critical thinking and personal  


reflection skills while developing a 


sense of civic engagement and 


personal responsibility. 77.2% of 


Sul Ross undergrads have not participated in a service learning project during their college 


experience and 51.9% said that they would be interested in one (SRSS, 2014).  71% of the Sul 


Ross faculty stated that they did not incorporate it into their classroom teaching and only 14.5% 


disagreed that it should be incorporated into the curriculum for undergraduates (FRGS, 2014). 


Zakk Revelle: “This is something that I think should be continued; it will help Sul Ross connect 
to the Alpine community on a different level”; Kimberly Archuleta: “After you’re done you get 
a sense of satisfaction knowing you’re helping the community”; and Allie Hassenflu:“ Not only 
did it help out certain volunteer-based companies, but it provides an opportunity to build your 
resume for future education/jobs.” Responses from Dr. Esther Rumsey’s Small Group 
Communication class after their Service Learning component was completed in Spring 2014. 


 
Study Abroad Opportunity: Through Title V Activity 1, the Sul Ross faculty will be given 


the chance to develop a Study Abroad program. Beginning in Year 2 a faculty member will be 


given 25% release time (one course per semester) to develop and pilot a Study Abroad program 


for the various Colleges of the University. Study Abroad opportunities may be group or indivi-


dual experiences, which may last a short period (weeklong) to a semester or year abroad.  


Hispanic students are greatly underrepresented in the numbers of Study Abroad students: 2011-


2012: U.S. Study Abroad students by race/ 


ethnicity: Caucasian: 76.4%; Hispanic: 7.6%, 


(NAFSA: Assn. of International Educators, 


2012). Cost need not be a barrier to Study Abroad participation as Idealist.org lists numerous 


programs that cost little or nothing for college students. 


SE R V I C E LE A R N I N G MOD E L S:   
Office of Student Engagement & Experiential 
Learning, Northern Illinois University (DeKalb, IL) & 
University of Texas – Pan American, (Edinburg, TX). 


ST U D Y  AB R OA D  MO D E L S:   
University of Indianapolis (IN); Tufts 
Programs Abroad, Tufts University 
(Boston, MA); Ithaca College (Ithaca, NY) 
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“Study abroad programs are rich with possibilities for meaningful and transformative learning. 
By living, studying, and working in an unfamiliar culture, students are challenged to make sense 
of the novelty and ambiguity with which they are regularly confronted. As a result to this sense-
making process, students adopt new ways of thinking, acting and relating in the world.” Angela 
M. Passarelli & David A. Kolb, “Using Experiential Learning Theory to Promote Student 
Learning and Development”, Student Learning Abroad, Stylus Publishing, 2012. 


 
Study Abroad programs give students valuable career tools. According to the The Institute 


for the International Education of Students 2012 survey of over 1000 study abroad alumni: 50% 


felt the overseas experience helped them acquire their first jobs; 84% felt that studying abroad 


helped them develop valuable job skills such as foreign language knowledge, cultural training, 


tolerance for ambiguity, adaptability, and communication. 


Only 20.9% of Sul Ross students said there are Study Abroad opportunities in their major 


and 54.7% stated they would be interested in a study abroad program (SRSS, 2014). 51.7% of 


Sul Ross faculty agreed that it would be desirable to have a program in their field and 43.5%  


stated that they would be interested in working with a program; however, 40.3% said that they 


don’t know how to organize a Study Abroad program. 


“Studying abroad isn’t just a fun way to spend a semester; it is quickly becoming the key to suc-
cess in our global economy. Because getting ahead in today’s workplaces isn’t just about getting 
good grades or test scores in school, which are important. It’s also about having real experience 
with the world beyond your borders- experience with languages, cultures and societies very dif-
ferent from your own.” First Lady Michelle Obama, Peking University, Beijing, March 22, 2014. 


 
Internships Opportunities: Title V staff working with Sul Ross faculty industry represent-


tatives will develop and pilot an Internship Program in all appropriate fields of study. Internships 


will give students an opportunity to make career decisions, learn valuable on-the-job skills, learn 


to market themselves in the public and/or 


private sector, and bring new ideas and 


perspectives back to the campus. Internships 


could be for the summer, during a long semester or even for a year, while externships could be 


IN T E R N S HI P MOD E L S:   
College of the Atlantic (Bar Harbor, ME); 
Taylor University (Upland, IN) & Delaware 
Valley College (Doylestown, PA). 
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for 1-4 weeks. Only 12.9% of the Sul Ross faculty said that there are internship opportunities for 


their students; 92% stated that internships would be desirable for their majors; and 64.6% were 


interested in developing an internship program; 67% of undergraduates think that a major-based 


internship is important to their future employment and 71.9% would be interested in participating 


in one (SRSS & FRGS, 2014).   


Capstone Opportunities: Working closely with each department across the campus Title V 


staff will develop and pilot a required Capstone Experience for all majors.  This culminating 


course will include any of the major EL components: Undergraduate Research, Service Learning, 


Study Abroad, and Internships along with other appropriate discipline-based assessments. The 


Capstone Experience should reflect the 


student’s individual creative and/or critical 


thinking endeavors spanning the scope of their 


baccalaureate studies. 85.5% of the Sul Ross faculty said that a Capstone experience would be 


beneficial for their students while only 14.5% said that they would not interested in developing a 


major-based Capstone program (FRGS, 2014).  72.8% of Sul Ross undergraduates did not know 


if one was required for their degree plan. 


Experiential Learning Endowment: The final component of Activity 1 is the establishment 


of an EL Endowment utilizing Title V funds totaling $260,000. The Endowment to support EL 


activities will be developed in Year 1; fundraising goals of $65,000 per year for Years 2-5 will 


be established in order to meet the one-to-one match requirement for drawdowns in Years 3-5. 


S T U D E N T  S U C C E S S  E N V I R O N M E N T  I M P L E M E N T A T I O N  


S T R A T E G Y   
 


Sul Ross’ El Camino del Lobo al Éxito Title V grant’s second activity is “Developing a 


Comprehensive Student Success Environment” and has several key objectives: the creation of 


CA PS T ON E  E XPE R I E N C E  MOD E L S:   
, Northern Illinois University (DeKalb, IL) 
& University of Texas – Pan American, 
(Edinburg, TX).; Clark University LEEP 
Program (Worcester, MA) 
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the Lobo Student Success Center, the development of ESL and Peer Mentor Programs, the 


creation of an Experiential Learning Professional Development Program, the acquisition 


and use of productivity-improving software and retention management systems, and the 


creation of an Experiential Learning Endowment. These objectives are CDP-based and are 


tied directly to Sul Ross’ Strategic Plan goals of improving retention and graduation rates and 


increasing the institution’s fiscal stability.  


Student Success Center Creation: The Title V Planning Committee analyzed the student 


success services offered at the University and noted the inefficient and unproductive 


dissemination of essential student success programs/services across the campus. By moving the 


Academic Center for Excellence (ACE is comprised of the Developmental Education and 


Honors Programs), Counseling and Accessibility Services, Career and Testing Services, Student 


ID Services, Residential Life Services, and a Student OIT Helpdesk to Lawrence Hall (LH), 


which already houses Lobo Den First Year Experience services, recruiting, admissions and 


financial aid, all essential undergraduate services will be housed in the new Sul Ross Student 


Success Center (SSC). This move will facilitate the administration of student success services to 


FTIC and returning students.  The Center will also be home to Title V Grant staff, including the 


Project Director, Activity Director/Director of Experiential Learning, the ESL Coordinator, the 


Data Tracking Specialist, and all student workers and Peer Mentors. Renovations to several LH 


rooms will be made to create ACE Smart Classrooms (some with student computer workstations) 


and the Student Counseling and Accessibility Center and the Student Tutoring Center. 


The SSC’s operations will be overseen by the Student Success Council (SSC), comprised of 


the Title V PD, the AD/DEL, the Assistant VPEM, the Provost/VPASA, and the Directors of 


ACE, the Counseling and Accessibility Center, the Career Services and Testing Center, 
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Residential Living, and the Associate Vice President for Student Life and chaired by the VPEM. 


The Council will be able to manage the procedures/policies governing student success services, 


thereby avoiding the pitfalls of having the various personnel/offices in multiple reporting silos. 


 “To understand your students’ issues more clearly, and to develop a relevant sophomore 
retention strategy, assess the attitudes and motivations of your second-year students, including 
how receptive these students are to institutional resources in specific areas, including academic 
assistance, advising, career planning, finances, and personal support.” 


 2013 Noel-Levitz Research Report The Attitudes of Second-Year College Students 
 


Retention Management System: Assessment of student success services must be made 


regularly in order to understand students’ attitudes toward the academic and non-academic 


programming that lead to baccalaureate achievement. To aid in this assessment the Committee 


decided to utilize a Retention Management System, which includes analytical tools and 


predictive modeling, which will be used by Title V staff and the Student Success Council to 


analyze the effectiveness of SSC procedures, policies and programming. These actions will lead 


to an increase in retention of all cohorts through graduation by analyzing the responses to various 


analytical tools and using the predictive modeling to ascertain what changes need to be made to 


the programming/services for a particular cohort of students. The System, having modules for 


FTICs, Second-Year Students, and upperclassmen, will enable the SSC to make more informed 


decisions concerning services leading to undergraduate baccalaureate attainment. 


 “Supplemental resources and instruction such as classroom-based peer mentoring programs and 
structured tutoring opportunities can help institutions to create a more engaging and active 
classroom experience for their students.” (Supporting First-Generation College Students 
Through Classroom-Based Practices, Institute for Higher Education Policy, 2012) 


 
Peer Mentoring: The Experiential Learning Program will incorporate the successful strategy 


of peer mentoring in order to engage at-risk cohorts: TSI non-compliant students, males, out-of- 


service region students, and first-generation students. Each year a different cohort will be 


targeted using models from successful programs at other institutions of higher education. (For 
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example, the Community College of Philadelphia Center for Male Engagement (CME) uses the 


cohort and service models to assist in retention of male students. CME students overwhelming 


persist at much higher rates than non-CME students: Fall 2010 cohort: 1 year persistence rate of 


93% compared to 41% non-CME minority males & 49% of total FTIC students; Noel-Levitz, 


2013). 


Peer 


mentors will be guided by the AD/DEL to work with First Year Seminar and developmental 


course instructors, Res. Life staff, and other academic and student support programs to create an 


environment for success. 


 “The issues of insufficient ‘college knowledge’ combined with the typical barriers faced by 
other underserved students – family and/or work obligations, low financial resources, and 
academic preparation, to name a few, make first-generation students a critical but complicated 
population to serve without new and innovative approaches.” (Supporting First-Generation 
College Students Through Classroom-Based Practices, Institute for Higher Education Policy, 
2012) 


 
ESL: Without an ESL Program in place and 36.7% of its student population whose primary 


language is not English, Sul Ross is in desperate need of services to assist these underserved 


students.  Title V staff in conjunction with the 


Director of ACE will hire an ESL Coordinator 


who will use strategies from successful ESL 


programs to develop and pilot a program 


beginning in Year 2. ESL will use several methods to identify potential ESL Program students: 


PE E R  ME N T O R I N G MOD E L S:   
TSI Non-Compliant:  Texas A & M University–Texarkana (TX); UT-Austin (TX)   
Males:  Community College of Philadelphia (PA);  Atlantic Cape Community 
College’s (NJ) Men of Atlantic Cape; San Jacinto College District’s (TX) Men of 
Honor program; University of Alabama at Birmingham BMEN Program; Monroe 
Community College (Rochester, NY) Latino Male Retention Initiative; Union 
County College, (Cranford, NJ) Clave Latino Male Empowerment Program 
Out-of-Region: St. Catherine University (MN) Peer Mentor Program 
First-Generation:  The College of New Jersey’s Minority Mentoring Program 


ESL PR OGR A M  MOD E L:   
Georgia Perimeter College: 78.4% pass rate 
in student proficiency in academic writing 
(essay format, organizational patterns, 
editing, and grammar knowledge in 
alignment with common course outcomes), 
Spring 2010, GPC website, 2014 
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Texas Success Initiative Assessment (TSIA) personal questions, Pre-Assessment Activity 


(PAA); ACT Compass ESL; and TOEFL (Test of English as a Foreign Language). 


ACE Tutoring Center: The Committee assessed the need for an ACE Tutoring Lab to focus 


on TSI non-Compliant FTIC students. LH Rooms 303 and 306 will be converted into an ACE 


Tutoring Center equipped with 10 student computer workstations. The tutorial lab’s computers 


will be loaded with My Pearson Tutorial Labs, online programs offering adaptive learning 


opportunities in reading, writing, and math.  Students can receive help that is specific to their real 


time needs as classroom learners. Because the MyLab products can be tailored to the individual 


needs of a student, individualized assignments that supplement the daily coursework can be 


easily assigned. The online grading aspect allows instructors to know immediately how well the 


students are doing and which students need additional help. The students get the practice that 


they need and instructors have greater freedom to concentrate on the class as a whole.  


Financial Literacy: With a student body that is 68.4% first-generation, 62.5% minority, and 


58.9% Pell recipients, Sul Ross students are at risk of non-persistence due to financial distress. 


Noel-Levitz’s 2014 National 


Freshman Attitudes Report reported 


that the Fall 2013 cohort of first-


generation, FTICs had serious 


financial concerns about completing college. Only 38.5% said they “have the financial resources 


that I need to finish college”; only 30.4% reported they “don’t have any financial problems that 


will interfere with my schoolwork” while 38.1% stated they “have financial problems that are 


very distracting and troublesome”. In the Spring 2014 survey, 38.1% of Sul Ross students said 


that “not having enough money” would be the main reason that they would not finish their 


FI N A N C I A L  LI T E R A C Y  MOD E L:   
Savannah State University (GA), Curriculum 
Integration and Financial Literacy in the First Year – 
“embedding financial literacy into an existing 
retention strategy helped garner more support and 
engaged more campus constituents” Financial 
Literacy at Minority-Serving Institutions, IHEP, 2011 
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degrees at Sul Ross. FYS instructors will receive a stipend to develop financial literacy 


components into their SRSU 1101 courses. Among the tools available to them are USA Funds-


supported online courses, Webcasts, workshops, and financial aid experts to integrate financial 


literacy and default prevention strategies on campus according to Shannon M. Looney in 


Financial Literacy at Minority-Serving Institutions (IHEP, 2011). 


Degree Audit and Tracking System: In the 2014 surveys both faculty and students agreed 


that the Sul Ross BANNER system is wholly inadequate as a degree audit and tracking measure. 


Therefore, the Committee identified the BANNER add-on DegreeWorks as a perfect solution to 


the University’s productivity issues. DegreeWorks provides premium academic advising and 


degree audit functionality; includes tabbed pages on screens for easy maneuvering between the 


different audits and capabilities; a dashboard view with meaningful icons such as checkmarks for 


completed requirements; the ability to select a population of students instead of just one at a 


time; the ability to click on listed course in degree audit and see when it is being offered and 


other section parameters; strong online advising features for clear audit trail; GPA calculation 


features; financial aid award audit; athletic eligibility audit; user-defined audits (pre-nursing 


audit, pre-pharmacy audit, final graduation audit, etc.); a student educational planner for multiple 


semesters; a powerful course planning tool; a petitions and exceptions requests feature; degree 


audits saved as PDFs, and prospect student access for transfer student self-articulation. With the 


addition of DegreeWorks in Year 2, ECP degree maintenance will be very manageable. 


“DegreeWorks is an essential tool to promote the academic success of students on several 
levels.”  Dr. Dennis G. Jones, Former Dean of General Studies (Advising Center and First Year 
Experience) Tarleton State University, Stephenville, TX. 
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Professional Development: To develop a comprehensive student success environment Sul 


Ross faculty must receive professional development (PfD) training in their disciplines and in 


pedagogical methods geared toward Hispanic and other low-income students’ academic success.  


This need is very apparent when 


demographics show that 62% of Fall 2013 


undergraduates are minority and only 17.9% 


of the faculty are ethnic minorities. Additional professional development 


training/workshops/externships are necessary for faculty to keep up-to-date in their academic 


fields and in the latest pedagogical methodology, such as flipped classrooms and other 


innovative methodologies. Title V funding will aid in this endeavor as only 8.1% of the Sul Ross 


faculty agreed that there was adequate PfD funds while 85.5% stated that they need to attend 


workshops in their academic fields. Additional PfD training in the use of DegreeWorks will be 


conducted for faculty and staff throughout the grant period. 


“Teaching students to be life-long learners in general; masters of their own destiny. A flipped 
classroom is a step in that direction.” Dr. Russell J. Mumper, Vice Dean of Eshelman School of 
Pharmacy, University of North Carolina, Flipping without Flopping; a Three Year Study, 
Echo360 Active Learning, 2014. 
 


I M P L E M E N T A T I O N  S T R A T E G Y  T I M E T A B L E  
  


The following implementation timetable is realistic and was carefully constructed by those at 


the University who will be primary participants, including the Human Resources Office.   The 


timeframe is based on successful implementation of activities for a previous Title V grant. 


Project Task Responsible Person(s) Time Milestone 
YEAR ONE: 2014-2015 


Hire and Orient Project Staff Project Director (PD), 
SRSU Exec. Cabinet 


Upon grant 
award 


Positions filled and staff 
oriented. 


Appoint/Convene 
Committees:  Internal 
Monitoring. Ext. Evaluator 


PD, Exec. Committee 10/14-9/15 Team identified, first 
meeting held, & responsib. 
outlined in Policy Manual 


PR OF.  DE V E L OPM E N T  MOD E L S:   
Mount St. Mary’s College (MD)’s cultural 
sensitivity-training workshops; University of 
North Carolina’s Flipped Classroom model; 
National College’s and York Technical 
College’s Externships for Educators 
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 Prepare Policy Manual    PD & Data Tr. Spec.  10/14-12/14 On file in Title V office.  
Renovate Space for New 
Student Success Center, LH 
200, 210, 211, 303 & 306.  


PD, VP of Facilities 
and Operation (VPFO) 


10/14-9/15 Contract with builder and 
progress reports filed by 
VPFO 


Develop Educational Career 
Program (ECP) for College of 
Agricultural and Natural 
Resources (ANRS) and fac. 
dev. for experiential learning 


AD/DEL, PD, and 
faculty 


10/14-9/15 ECP components 
developed and training for 
faculty scheduled. 


Develop Career planning 
component for FYS course. 


AD/DEL, PD, and 
faculty 


10/14-8/15 Syllabi with integration of 
career planning. 


Develop comprehensive 
Educational Career Faculty 
Development Program   


AD/DEL, PD, and 
faculty 


10/14-9/15 Faculty Dev. outlined, 
workshops, conferences 
and externships identified 


Establish Endowment Sul Ross Advancement 
Coordinator 


10/15-9/15 Fundraising begins and 
goal for year met. 


Develop the ESL Program PD, ESL Coordinator 10/14-9/15 ESL curriculum and 
tutoring components dev.  


Develop the TSI Peer 
Mentoring (PM) Program 


AD/DEL, PD, faculty 10/14-8/15 PM program outlined, 
training sched. for PMs 


Acquire and Install Degree 
Audit/tracking System 


PD, CIO, VPEM 10/14-9/15 Deg Aud. Program 
identified, vendor selected  


Acquire and Admin. Reten-
tion Analysis & Mgt. Services 


PD, VPEM  12/14-9/15 Reten. services acquired & 
instruments administered   


Midyear Evaluation Report PD, AD/DEL 3/15-4/15 Report distrib & submitted.  
Conduct end-of-year 
evaluations  


PD, AD/DEL, External 
Evaluator 


7/15-9/15 Formative evaluative 
changes needed; feedback, 
improvements, rcvd. 


Annual Performance Report   PD, AD/DEL 9/15-1/16 Complete eval; submit rpt.   
YEAR TWO: 2015-2016 


Pilot ECP for ANRS AD/DEL, PD & faculty 10/15-9/16 ECP comp. piloted eval.  
Pilot Career plan. comp for 
FYS course. 


AD/DEL, PD  and 
faculty 


10/15-
12/15 


Career planning piloted in 
FYS classes. 


Develop ECP and Fac. Dev. 
for experient. learning for Arts 
and Sciences Depts: Fine Arts 
& Comm. (FAC), Lang & Lit. 
(LL) & Behv.&Soc Sci. (BSS) 


AD/DEL, PD and 
faculty 


10/15-9/16 ECP components 
developed and Faculty 
Development outlined, 
workshops, conferences 
and externships identified 


Grow Endowment Advance. Coordinator 10/15-9/16 Fundraising and goal met  
Pilot the ESL Program PD, ESL Coordinator 10/15-9/16 ESL curriculum and 


tutoring components dev. 
Pilot the TSI PM Program AD/DEL PD, PMs 10/15-9/16 PM program piloted. 
Develop the Male PM Prog. AD/DEL PD, PMs 10/15-8/16 PM program outlined, 


training sched. for PM’s 
Install and prov. trng. For 
Degree Audit/tracking System  


PD, AD/DEL,  CIO, 
VPEM 


10/15-9/16 Deg Aud. Prog. purchased 
and installed. Trng Sched.  
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Acquire and Install ACE 
Tutoring Software 


PD, AD/DEL, ACE 
Director  


12/15-9/16 Tutoring software installed 
and training scheduled.    


Conduct end-of-year 
evaluations  


PD, External Evaluator 7/15-9/16 Formative evaluative 
changes needed; feedback, 
improvements, rcvd. 


Annual Performance Report   PD, AD/DEL, DTS 9/16-1/17 Complete eval; submit rpt.   
YEAR THREE: 2016-2017 


Pilot ECP for A&S, FAC, LL, 
and BSS 


AD/DEL, PD, and 
faculty 


10/16-9/17 ECP components piloted 
and evaluated. 


Develop ECP and fac. Dev. 
for exper. learning for A&S: 
Computer Science & Math 
(CSM) Biology, Geology and 
Physical Sciences (BGPS) 


AD/DEL, PD, and 
faculty 


10/16-9/17 ECP components 
developed and Fac. Dev. 
outlined, workshops, 
conferences and 
externships identified 


Grow Endowment Advance. Coordinator 10/16-9/17 Fundraising and goal met 
Renovate LH for SSC:  LH 
300 into 2 smart classrooms 
with student workstations. 


PD, VP of Facilities 
and Operation (VPFO) 


10/16-9/17 Contract with builder and 
progress reports filed by 
VPFO 


Pilot the Male PM Program AD/DEL, PD, Peer 
Mentors 


10/16-9/17 PM program piloted. 


Develop PM Prog for Out of 
region students 


AD/DEL, PD, Peer 
Mentors 


10/16-8/17 PM program outlined, 
training sched. for PM’s 


Trng for fac/staff for Deg Aud PD, CIO, VPEM 10/16-9/17 Deg Aud. Trng. Sched.  
Conduct end-of-year 
evaluations  


PD, External Evaluator 7/16-9/17 Formative evaluative 
changes needed; feedback, 
improvements, rcvd. 


Annual Performance Report   PD, AD/DEL 9/17-1/18 Complete eval; submit rpt.   
YEAR FOUR: 2017-2018 


Pilot ECP for CSM & BGPS AD/DEL, PD & faculty 10/17-9/18 ECP comp. piloted eval. 
Develop ECP and faculty 
development for experiential 
learning for College of 
Professional Studies 


AD/DEL, PD, and 
faculty 


10/17-9/18 ECP components devel-
oped & Fac. Dev. outlined, 
workshops, conferences & 
externs identified 


Grow Endowment Advance. Coordinator 10/17-9/18 Fundraising and goal met 
Renovate LH for SSC:  LH 
309 into a smart classroom 
with student workstations. 


PD, VP of Facilities 
and Operation (VPFO) 


10/17-9/18  Contract with builder and 
progress reports filed by 
VPFO 


Pilot Out of Region PM Prog. AD/DEL, PD, PMs 10/17-9/18 PM program piloted. 
Develop PM Prog for First 
Gen. Students. 


AD/DEL, PD, PMs  PM program outlined, 
training sched. for PM’s 


Trng for fac/staff for Deg Aud PD, CIO, VPEM 10/17-9/18 Deg Aud. Trng. Sched. 
Upgrade Retention Analysis 
and Management Services 


PD, VPEM 12/17-9/18 Retention services acquired 
and instruments administ.   


Conduct end-of-year 
evaluations  


PD, External Evaluator 7/17-9/18 Formative evaluative 
changes needed; feedback, 
improvements, rcvd. 







E L  C A M I N O  D E L  L O B O  A L  É X I T O  ( L O B O  R O A D  T O  S U C C E S S ) :  
E F F E C T I V E  S T R A T E G I E S  T O  E N H A N C E  B A C C A L A U R E A T E  A T T A I N M E N T  


 S U L  R O S S  S T A T E  U N I V E R S I T Y -  A L P I N E ,  T E X A S       44  


Annual Performance Report   PD, AD/DEL 9/18-1/19 Complete eval; submit rpt.   
YEAR FIVE: 2018-2019 


Pilot ECP for PS AD, PD, and faculty 10/18-9/19 ECP comp. piloted eval. 
Experiential Learning 
Professional Development 


AD, PD, and faculty 10/18-9/19 Fac Dev outlined, work-
shops, conferences & 
externships identified 


Grow Endowment Advance. Coordinator 10/18-9/19 Fundraising and goal met 
Piloting PM Prog First Gen. AD/DEL, PD, PMs 10/18-9/19 PM program piloted. 
Trng for fac/staff for Deg Aud PD, CIO, VPEM 10/18-9/19 Deg Aud. Trng. Sched. 
Conduct end-of-year 
evaluations including 5 year 
outcomes 


PD, External Evaluator 7/18-9/19 Formative evaluative 
changes needed; feedback, 
improvements, rcvd. 


Annual & Final Perf. Report   PD, AD/DEL 9/19-1/20 Complete eval; submit rpt.   
 


4 .  Q U A L I T Y  O F  K E Y  P E R S O N N E L  


Sul Ross State University encourages applications from persons who are members of 


traditionally underrepresented groups. It has a clearly-stated and implemented non-


discrimination policy and actively pursues job candidates from its region and by publicizing 


openings in publications and other venues. To ensure a broad search for qualified employees, 


available university positions are advertised nationally, for example, at www.higheredjobs.com, 


and locally as postings in area newspapers, on the SRSU Employment Opportunities webpage, 


on employment bulletin boards on campuses, and other employment outlets. Additionally, SRSU 


pledges to advertise available key personnel positions on listservs and publications geared for the 


underrepresented groups in higher education, such as Insight into Diversity and the American 


Association of Hispanics in Higher Education website. 


 Helen Crane is recommended as the Title V Project Director at .75 FTE/12 mos.   


Qualifications, Skills, Knowledge:  Crane has a Masters in Social Work, is a licensed clinical 


social worker and has directed Sul Ross’ Title V Lobo Den grant and its Hispanic Serving 


Institutions STEM Articulation Program. She is currently serving as Director of the Lobo Den.  


She has 10 years expertise in federal compliance procedures, maintaining budgets, supervising 



http://www.highered.com/





E L  C A M I N O  D E L  L O B O  A L  É X I T O  ( L O B O  R O A D  T O  S U C C E S S ) :  
E F F E C T I V E  S T R A T E G I E S  T O  E N H A N C E  B A C C A L A U R E A T E  A T T A I N M E N T  


 S U L  R O S S  S T A T E  U N I V E R S I T Y -  A L P I N E ,  T E X A S       45  


staff, and performing project evaluations.  Crane also has experience advising and administering 


programs for low-income, first-generation Hispanic students at Sul Ross. She is a key member of 


the core Title V El Camino del Lobo al Éxito Planning Committee.  Beginning October 1, 2014 


she will be released 75% from her current duties, which will be reassigned internally, so that on 


October 1, 2014 she may fulfill her new duties as listed in the following job description. 


       T I T L E  V  P R O J E C T  D I R E C T O R  ( 12  M O S .   7 5% ,  A L L  Y E A R S )  


P R I M A R Y  R E S P O N S I B I L I T I E S  Q U A L I F I C A T I O N S  
• Provide comprehensive oversight of Title V El 


Camino del Lobo al Éxito activities  
• Supervise and evaluate project personnel 
• Establish & supervise fiscal management, activity 


reporting, and evaluation systems for the project 
• Supervise project design and faculty development 
• Oversee the Education Career Plan components 
• Hold bi-weekly project staff meetings to assess 


Title V efforts and ensure they are on target 
• Assist External Evaluator and Internal Monitoring 


Team in ongoing project evaluation 
• Assure that the program operates in compliance 


with Dept. of Education rules and regulations  
• Authorize all expenditures and maintain 


responsibility for appropriate utilization of funds  
• Oversee preparation of fiscal and progress reports 


for the Department of Education, including 
Annual Performance Report 


• Develop and administer evaluations and direct 
collection of all project data related to activities 


• Member of Student Success Council 


• At least a master’s in education, counsel-
ing, social work, admin. or equivalent   


• At least 5 years of administrative 
experience, preferably at an HSI college, 
including project, personnel, and budget 
management including program 
evaluation, budgets & grants mgt. 


• Familiarity with Title V program and a 
commitment to enhancing the success of 
disadvantaged students 


• Experience in program development and 
assessment preferred 


• Strong interpersonal and oral & written 
communication skills  


• Demonstrated team leadership ability 
• Experience in project evaluation  
• Excellent rapport with college-wide 


communities 
• Ability to work independently and as 


part of a team 
• Bilingual Spanish/English preferred 


 
The Activity Director/Director of Experiential Learning (100%, all years) will be in 


charge of all development and oversight of activities and personnel of the Experiential Learning 


Program. The responsibilities and qualifications for the AD/DEL appear below. Sul Ross will 


conduct an open search, following procedures prescribed in university policy, to hire the best 


qualified individual available to fill this position according to the following qualifications. 
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       A C T I V I T Y  D I R E C T O R / D I R E C T O R  O F  E X P E R I E N T I A L  L E A R N I N G  (1 2  


M O S . ,  10 0% ;  A L L  Y E A R S ;  I N S T I T U T I O N A L I Z E D  B E G I N N I N G  I N  Y E A R  3 )  
P R I M A R Y  R E S P O N S I B I L I T I E S  Q U A L I F I C A T I O N S  


• Assume day-to-day implementation of 
activity components 


• Responsible for timely completion of all 
implementation tasks and developing/ 
administering other evaluation instruments   


• Supervise and evaluate all activity staff and 
collect/review project reports from staff  


• Submit biweekly Activity project reports to 
the Title V staff and Project Director 


• Assist the Project Director with Annual 
Performance Reports and other reports 


• Develop, manage,  & assess the Experiential 
Learning Program (ELP); work in 
collaboration with faculty and staff members 


• Develop partnerships with public and private 
sector businesses for ELP (including 
internships and externships)  


• Assist PD  with evaluations and direct 
collection of all project data related to 
Activity Objectives 


• Member of Student Success Council 


• Master’s degree required 
• 3 years of experience teaching in higher 


education preferred 
• Familiarity with Title V program and a 


commitment to enhancing the success of 
disadvantaged students 


• Experience in experiential program 
development and assessment preferred 


• Strong interpersonal & oral & written 
communication skills  


• Demonstrated team leadership ability 
• Experience in project evaluation  
• Excellent rapport with college-wide 


communities 
• Ability to work independently and as part of 


a team 
• Experience in personnel management and 


evaluation,  
• Background similar to students preferred 
• Bilingual Spanish/English preferred 


 
Non-key personnel include an ESL Coordinator (100%, institutionalized beginning in Yr 


3) to work with the Director of ACE and other personnel to develop, administer and assess the 


ESL Program; a Study Abroad Coordinator (25%, ¼  teaching release time, beginning in Yr 


2), a Sul Ross faculty member will be selected to develop, administer and assess the Study 


Abroad component of the ELP;  and a Data Tracking Specialist (75%, institutionalized 


beginning in Year 3) to collect, record, and report data for the project and to assist Title V staff 


with communications and reports. Beginning October 1, 2014 she will be released 75% from her 


current duties, which will be reassigned internally, so that she may fulfill the duties of her new 


job description. (See Budget “Other” for faculty and peer mentor stipends.)  


5 .  Q U A L I T Y  O F  P R O J E C T  M A N A G E M E N T  
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 The Title V Project Director (PD) will have full authority to manage the project and expend 


funds. The PD will be 


responsible for fiscal 


management and 


recordkeeping in 


accordance with 


OMB and EDGAR 


federal rules and 


regulations.  The 


Activity Director/ Director of Experiential Learning (AD/DEL), Data Tracking Specialist, ESL 


Coordinator and Study Abroad Coordinator will report directly to and be evaluated by the PD 


who will report directly to and be evaluated by the Sul Ross President. All peer mentors and 


student workers will report to and be evaluated by the AD/DEL who will also have direct access 


to the President and sufficient authority to implement the project.  The Internal Monitoring 


Committee and the Student Success Council will report results to the President. 


 The following table of project management procedures is based on other successful Title V 


projects, including previous Title V & III grants and HSISTEMAP and PPOHA grants. 


E L  C A M I N O  D E L  LO B O  A L  É X I T O  P R O J E C T  M A N A G E M E N T  P R O C E D U R E S  
Project Policies and 
Procedures Manual 
  Within four months 
of the grant award 


Comprehensive manual specifies all standard operating guidelines, 
policies and procedures, staff responsibilities and lines of authority, 
job descriptions for all Title V staff, examples of all required forms, 
and reporting procedures and timelines.  Paper and online copies. 
Title V staff and the President’s Executive Cabinet, receive copies. 
Other University personnel have ready access to the document in the 
project office and online at the Title V website. 


Grant Staff Meetings 
  Biweekly 


Meetings among project staff to review progress & prepare for up-
coming efforts; Minutes recorded & filed in Progress Report folder. 


Title V Project 
Director 


President 


Texas State University System Board of Regents 


ESL 
Coordinator  


 


Activity Director/ 
Dir. of Exp. Learning 


 Peer Mentors & Student Workers 


P R O J E C T  O R G A N I Z A T I O N A L  C H A R T  


Study Abroad 
Coordinator 


Data Tracking 
Specialist 


Internal Monitoring &  
Student Success Council 
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Time/Effort Reports 
 Monthly 


Reports from each employee paid by Title V funds detail the time & 
effort spent on the Title V project submitted to & signed by the PD.   


Monthly Activity 
Progress Reports 
   


Monthly Activity Progress Report from each project staff member to 
the AD/DEL & PD shows progress toward implementing the activity, 
including travel, use of consultants, acquisition/installation of 
equipment, piloting of new practices   


Quarterly Activity 
Reports 
  


Quarterly Reports from the PD summarizing progress toward 
achieving objectives to form the basis of quarterly briefings for the 
President, Board, administration, and staff, as appropriate. 


Annual Performance 
Reports (APR) 


APR submitted to ED and report summary from the PD distributed to 
the President, Board, administration, and staff, as appropriate.    


Fiscal and 
Accounting Reports 
 Monthly 


Monthly reports of project expenses and budget status from the 
Business Office’s Grant Accountant (GA) to the PD. Monitoring G5 
drawdowns; inventory of all equipment purchased or leased; Annual 
report from GA for all federal funds received and disbursed.   


Title V Expenditure 
Compliance 
 Annual Review 


Documentation to ensure federal funds not used to replace or 
supplant funds that would otherwise support such activities and will 
be reviewed by GA to verify that no supplanting exists. 


Record Keeping 
 Monthly Updates 


PD maintains records about project staff including resumes, job 
descriptions and other data including monthly and other reports; 
evaluation plan and instruments 


Recruitment/Hiring 
 First year 
 As needed 
 


University procedures and policies followed for filling Title V 
positions including open competition for vacancies and adherence to 
all required affirmative action policies.  (See University Affirmative 
Action Policies in the GEPA document uploaded separately)  All 
new positions advertised as mandated by the University in 
accordance with state laws. When applicable, preference given those 
with backgrounds similar to students served. 


Representation 
within University 
organization 


PD meets periodically with the President, Provost/VPASA & VPEM. 
The PD will brief VPs, deans, department chairs and directors at the 
President’s request.    


Campus Newsletter 
& Web page 
 Monthly 
 


Monthly Title V Newsletter describing progress and upcoming 
events distributed by email to all administrators, faculty, and staff, 
and posted on bulletin boards and the University’s web site for 
student and public access and mailed to representatives of local 
media to inform the community about the Title V project. 


Quarterly Title V 
Update 


Title V Update distributed to the University community 4 times per 
year, feature special topics such as exemplary pilot projects, new 
practices, achievements and articles written by administrators 
including the President, students, Title V staff and faculty.   


Reports to President 
& Board of Regents   
 Biannually 
 End of Project Year 


President presents information about the Title V project to the Board 
of Regents at its regularly scheduled meetings. 
At the end of each project year, the PD reports on the previous year’s 
progress and coming year’s plans for the Board.     







E L  C A M I N O  D E L  L O B O  A L  É X I T O  ( L O B O  R O A D  T O  S U C C E S S ) :  
E F F E C T I V E  S T R A T E G I E S  T O  E N H A N C E  B A C C A L A U R E A T E  A T T A I N M E N T  


 S U L  R O S S  S T A T E  U N I V E R S I T Y -  A L P I N E ,  T E X A S       49  


 


6 .  Q U A L I T Y  O F  E V A L U A T I O N  P L A N  
    


Evaluation is an integral part of the proposed Activity and components.  Sul Ross is 


committed to rigorous, objective assessing of the progress of the Project by measuring 


achievement of proposed Activity Objectives and Performance Indicators.  Appointed by the 


President, the Title V Internal Monitoring Team (IMT), chaired by the Provost/VPASA and 


consisting of the PD, the AD/DEL, the VPEM, the Grants Accountant and the Director of 


Sponsored Programs, will provide continuity and internal monitoring of the implementation of 


the project, and the collection and analysis of data tied to the proposed Activity Objectives.  For 


this evaluation plan, resources, such as the American Evaluation Association (AEA), the W.K. 


Kellogg Foundation Evaluation Handbook, and the National Science Foundation’s User-


Friendly Handbook for Project Evaluation, were used.  


Sul Ross will utilize a qualified External Evaluator from Ramona Munsell Associates 


(RMA), to review the evaluation plan, assist with designing new data collection instruments if 


necessary, provide a thorough, objective, expert opinion on overall success and validate progress 


toward achievement of objectives. The external evaluator will make annual site visits to analyze 


and evaluate project progress, monitor compliance, meet with key personnel and the Internal 


Monitoring Team, and report project status orally and in writing, providing specific 


recommendations for improvement. The evaluator will be available for consultation via email 


and telephone. RMA External Evaluators have conducted Title V program evaluations since 


2000, Title III for 25 years and are members of AEA.  


Sul Ross will collect and analyze data for both formative and summative evaluations.  


Formative evaluations will guide the implementation of activity components and summative (or 
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Institutional 
planning, 
goal setting, 
& budgeting  


Implement Title 
V to achieve 
grant objectives  


Evaluate project’s 
impact on goals using 
formative and 
summative analysis  


Institutionalize 
improvements; 
implement new 
practices/services  


year-end) evaluations will provide summary information about meeting annual objectives. 


Formative evaluation will be ongoing with reports due twice a year to identify problems that may 


be hindering progress and to guide project staff in making needed adjustments. Summative 


evaluations will occur at the end of each project year and will focus on total accomplishments 


relevant to Activity objectives and institutional development goals. The Title V Team will 


review the findings and recommendations and document and implement proposed corrective 


actions as needed within three weeks of the review.   


The evaluation plan helps measure progress toward the project’s measurable objectives and 


identifies anticipated results to measure performance, enabling grant staff to adjust the project 


based on data if necessary. Measurable outcome objectives are related directly to the CDP 


goals. Periodic assessments include the reporting described in the management plan, in addition 


to pre- and post-tests administered at the beginning and end of faculty development activities and 


surveys to assess student satisfaction with academic support and transfer services. As shown 


below, a feedback loop links results from project evaluation with Sul Ross institutional planning: 


 


 
 


 


The evaluation methods are tied to objective performance measures that are clearly 


related to the project’s intended outcomes. Sul Ross is committed to data-gathering and analysis 


to report information required by the Department of Education and the GPRA performance 


indicators. Student data related to demographics, access, academic progress and success, and the 


effectiveness of new academic support and student success services will be collected and 


analyzed to enable grant staff to measure the attainment of activity objectives. 
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SUMMARY OF QUANTITATIVE DATA ELEMENTS  
Enrollment 
Data:  


• Student enrollment in Sul Ross;  
• Hispanic and other low-income student enrollment, including TSI non-


compliant, male, out-of-service region & first generation cohorts 
Outcomes 
Data:  


• Examples of outcomes data include academic success, retention, persistence, 
progress toward completion of degree, baccalaureate attainment 


Completion 
Data:  


• Examples of completion data include number of all students, by demographic 
cohorts, completing courses or degrees, time to completion, successful transfer 


Program 
Data:  


• Examples include number of faculty receiving training on new equipment and 
indicators of improved effectiveness for non-student-related elements 


SUMMARY OF QUALITATIVE DATA ELEMENTS 
Outcomes 
Data: 


• Surveys, questionnaires, and focus groups on program services, training, 
equipment, value and user-friendliness of tutoring, etc. 


Program 
Data: 


• Focus groups to explore satisfaction with equipment, software, DegreeWorks, 
peer mentors, professional development, etc. 


 
Data will be collected continuously as each main milestone is completed. Most quantitative 


data, including academic success, course and program completion, retention, and student data, 


will be collected from Sul Ross’ BANNER system which will include the DegreeWorks 


component. Additional quantitative and qualitative data will be collected, including new survey 


instruments and other protocols if needed. The following table lists the data elements for each 


Activity Objective of the evaluation plan, including (1) types of data to be collected; (2) when 


data will be collected; (3) what methods will be used; (4) what instruments will used; (5) how 


data will be analyzed; (6) when reports and outcomes will be available; and (7) how the 


information will be used to monitor progress of the project. 


DATA ELEMENTS  & COLLECTION OF THE EVALUATION PLAN 
Data Types, Schedule, Methods Instruments & Analysis Reports & Use of Information 


Activity 1 Objective: Educational 
Career Program 
Data Types: Educ Career plans, 
degree plans; course components 
developed; enrollment data; prof 
development pre- & post-tests; 
surveys; endowment data; 
Schedule: Each semester  
Methods: fac./staff progress reports 


Instruments: Course 
syllabi; course evalua-
tions; class rosters; grade 
reports; DegreeWorks 
reports; financial reports;    
Analysis:  Compare 
activity obj. completion 
to proposed schedule; 
enrollments of cohorts 


Reports: Sept. all years 
Used to: Keep ECP component 
development on schedule; 
evaluate quality of piloted 
components to adjust if 
necessary; analyze enrollment 
and student success; analyze 
progress of endowment 
fundraising 
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Activity 2 Objective:  
Student Success Environment 
Data Types: Bid sheets, Purchase 
orders & Inventory; renovation 
schedules; employee records & 
time sheets; peer mentor cohort 
data; surveys; enrollment data; 
council & team minutes/reports; 
Schedule: Throughout the project 
Methods: PD authorizes purchases 
& maintains inventory; AD/DEL 
develops PM data tools; staff 
ensures services in place as sched.; 
PD monitors student success 


Instruments: standard 
Sul Ross forms; grade 
reports; sign-in sheets; 
surveys; academic 
reports; 
Analysis: PD tracks 
orders, arrivals, 
installation to assure on-
time availability; 
PD & AD/DEL compare 
success of cohort 
members to non-cohort 
members  


Reports: Monthly Activity 
Reports to P/VPASA, Internal 
Monitoring Team, Student 
Success Council; and quarterly to 
Exec. Cabinet; usage of success 
services; Semester grade reports 
to Provost 
Used to: Assure equipment is in 
place as needed for desired 
instructional outcomes; Ensure 
that student success services 
result in higher rates of student 
persistence and degree attainment 


7.  QUALITY OF BUDGET 
PERSONNEL: Salaries are based upon current pay scales with a 3% annual COLA for non-
student salaries. Project Director (.75 FTE; 12 mos./Yrs1-5) Will be responsible for overall 
project management and evaluation.  See Personnel for details.  Activity Director/Director of 
Experiential Learning (Yr 1: ¾ year only & 100% FTE Yrs 2-5) Will be responsible for over-
seeing the Activity objectives & implementation. See Personnel for details.  Salary institu-
tionalized Yr 3 20%, Yr 4 40%, & Yr 5 60%.  Data Tracking Specialist – (75% FTE Yrs 1-
5)  Salary institutionalized Yr3 20%, Yr 4 40%, & Yr 5 60% Collect and manage data for 
specific student populations such as first-generation, under-prepared, minority, ESL, & low-
income and tracking programming & control group outcomes.  ESL Coordinator (Yr 1: ½ 
year only, Yrs 2-5 100%) Salary institutionalized Yr 3 20%, Yr 4 40%, & Yr 5 60%Will 
be responsible for developing, administering & assessing the ESL program.  Study Abroad 
Coordinator (25% FTE - ¼ fac. load release time Yrs 2-5) Sul Ross faculty member will be 
selected to develop, administer & assess the Study Abroad component. Faculty Stipends for 
professional development & developing ECP components. Student Workers- OIT Helpdesk (Yr 
1 estimate of 45 hrs/wk for 34 wks at $7.25/hr; Yrs 2-5 estimate of 45 hrs/wk for 49 wks at 
$7.25/hr. Peer Mentors (Yr 2 10 students at $500/semester; Yrs 3-5 30 students at $500/sem.). 
Personnel 100% FTE or noted Year 1 Year 2 Year 3 Year 4 Year 5 
Project Director  75% FTE $52,500 $54,075 $55,697 $57,368 $59,089 
Activity Dir./Dir. of Exp. Learn. $40,500 $54,000 $44,496 $34,373 $23,603 
Data Track. Specialist 75% FTE $19,785 $20,379 $16,792 $12,972 $8,907 
ESL Coordinator $21,493 $44,276 $36,483 $28,183 $19,352 
Study Abroad Coord. 25% FTE $0 $19,200 $19,776 $20,369 $20,980 
Faculty Devel/Activities Stipends $15,000 $28,000 $33,000 $28,000 $19,000 
Student  Helpdesk Work Studies   $12,000 $16,000 $16,000 $16,000 $16,000 
Peer Mentors $0 $10,000 $30,000 $30,000 $30,000 


Total Personnel $161,278 $245,930 $252,244 $227,265 $196,931 
FRINGE BENEFITS: Sul Ross Human Resources estimates 30% of faculty/staff salaries for 
health, retirement, worker’s compensation, etc. (does not apply to student salaries) 


Yr 1: $44,783 Yr 2: $65,979 Yr 3: $61,873 Yr 4: $54,380 Yr 5: $45,279 
TOTAL PERSONNEL SALARIES & FRINGE BENEFITS 
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Yr 1: $206,061 Yr 2: $311,909 Yr 3: $314,117 Yr 4: $281,645 Yr 5: $242,210 
TRAVEL:  Project related travel is tied to the Educational Career Program development 
sequence according to discipline focus. The average conference price per person is $2,150 and 
is based on $700 airfare; $300 = meals; lodging x 4 days=$800 (including hotel tax in a major 
city); ground transportation/airport mileage =$350. The following are examples of appropriate 
travel for the project:  Title V Director’s Meeting –PD &/or AD/DEL attend Yrs 1-5; 
University of New Mexico Mentoring Institute’s Annual Mentoring Conference – Yr. 2 PD& 
AD; Yr. 3 ESL Coord; Yr. 4PD & AD; Yr. 5 ESL Coord.; Institute on First-Generation 
College Students – Yrs 4-5  AD & Fac; Educause Annual Conference – Yr. 1 Chief 
Information Officer; Yr. 2 V.P. of EM; Ellucian Annual Summit – Yr 1 Chief Information 
Officer; V.P. of EM; Teaching Professors Technology Conference – Yrs. 2-5; 2 faculty 
involved in the ECP to learn innovative teaching methods; Noel-Levitz Annual Conference on 
Retention – Yrs. 2-5; PD, AD, ESL Coordinator and 2 faculty will attend this premier 
conference on retention. 


Yr 1: $6,500 Yr 2: $14,000 Yr 3: $14,000 Yr 4: $14,000 Yr 5: $14,000 
EQUIPMENT:  DegreeWorks software license will be purchased in Yr. 1 ($52,000) degree 
audit system and purchase will be completed in Yr. 2 ($145,000); Yrs. 2-5 maintenance for 
DegreeWorks ($7,800/yr); retention analysis and management predictive model w/ surveys in 
Yr. 1 ($27,100)  updated Yr. 4 ($27,100); Smart Boards ($6,500 ea): 1 in Yrs 1 & 3; 2 in Yr 4 


Yr 1: $85,600 Yr 2: $152,800 Yr 3: $14,300 Yr 4: $47,900 Yr 5: $7,800 
SUPPLIES:  Yr. 1:  LH 303 Student tutoring lab – 10 computer workstations @ $1325= 
$13,250.  LH 200 30 student computer workstations @ $1325=$39,750.  LH 200 Smart Tech-
nology (lectern - $3400, amplifier - $400, speakers - $100, projector $3800, DVD/VCR combo 
- $450, switcher - $250, computer - $825, installation materials - $1150) = $10,375.  
Computers for ESL faculty and Activity Director $1650.  Yrs. 2-5:  My Lab software for ACE 
student computer workstations & Tutoring lab; 100 licenses @$85=$8,500/yr.  Yr. 3:  30 
student computer workstations for LH 300A @ $1325=$39,750.  Yr. 3:  Smart Technology for 
LH 300A (see Yr 1) = $10,375; Yr. 4:  Smart Technology (see Yr 1) for LH 300B & 309= 
$20,750.  Office supplies, printing/copying and telephones, Yr. 1: $12,000; Yr. 2: $4200; Yr. 
3: $10,000; Yr. 4:  $9950; Yr. 5:  $9000. 


Yr 1: $77,025 Yr 2: $12,700 Yr 3: $68,625 Yr 4: $39,200 Yr 5: $17,500 
 CONTRACTUAL:  There are no contractual costs with this proposal. 


Yr 1: $0 Yr 2: $0 Yr 3: $0 Yr 4: $0 Yr 5: $0 
CONSTRUCTION:  Renovate Lawrence Hall into a Comprehensive Student Success Center.  
In Yr. 1:  Convert LH 200 into the Academic Center for Excellence computer classroom incl. 
electrical upgrade = $76,800; Convert LH 210 & 211 into student Counseling and Accessibil-
ity Services = $2,500; and Convert LH 303 & 306 into the student tutoring center = $15,000.  
Yr. 3:  Convert LH 300 into 2 classrooms; 300A w/ Smart technology & 30 student computer 
workstations = $40,000; Yr 4:  Convert LH 309 into a Smart technology classroom = $20,000. 


Yr 1: $94,300 Yr 2: $0 Yr 3: $40,000 Yr 4: $20,000 Yr 5: $0 
OTHER :  Yrs 1-5:  Faculty Development &Externships Yr 1: $35,000; Yr 2: $19,500; Yrs 3 
& 4: $45,000/yr; Yr 5: $35,000/yr; External Evaluator $12,750/yr. Incl travel & 2 days for an 
onsite visit for both compliance audit & assessment of progress toward annual objectives; 
Conference registrations Yr 1: $7000; Yr 2: $1000; Yr 3: $6000; Yr 4: $4500; Yr 5: $5000 
Endowment: Title V Exper Learn Endowment : Yr 3: $10,000; Yr 4: $60,000; Yr 5: $190,000. 


Yr 1: $54,750 Yr 2: $33,250 Yr 3: $73,750 Yr 4: $122,250 Yr 5: $242,750 
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C O M P E T I T I V E  P R E F E R E N C E  P R I O R I T Y  # 1 :  
I n c r e a s i n g  P o s t s e c o n d a r y  S u c c e s s  


 
Sul Ross’ El Camino del Lobo al Éxito Title V proposal meets all of the requirements of this 


priority: the entire proposal is centered on the three CDP goals of increasing undergraduate 


retention and six-year graduation rates and increasing Sul Ross’ fiscal stability (refer to CDP 


goals & activity objectives found on pages 19-22). To that end, the following table outlines the 


specific interventions that will be implemented to increase postsecondary success, the research/ 


data that supports the use of these interventions, the systems in place to track the Title V 


activities and their effects on persistence and completion.  


Postsecondary 
Success Goal 


Sul Ross Title V Activity 
Interventions 


Intervention Model with Supporting 
research/data 


Track. 
system 


60% of FTICs 
retained for 2nd 
year 


1. Use of Educational 
Career Plans;  
 
 
2. Targeted Peer Mentoring;  
 


 
3. Use of Tutoring software 
& Supplemental Instruction;  
 
 


4. Development of ESL 
program;  
 
 
5. Use of Experiential  
Learning components:  
  a) undergraduate research; 
  b) service learning; 
  c) study abroad  
  d) internships 
  e) Capstone course 
 


Bridgewater College’s PDP 
Program; FTIC retention rate rose 
from 65% to 79% in 6 years 


St. Catherine University Peer Mentor 
Program; retention PMP FTICs 
96%, overall FTICs 77.85%;  


The College of New Jersey’s 
Minority Mentoring Program 
graduation rates for MMP students 
was 77% at an average of 4.41 
years; state-wide average for 
students of color (29-30% at an 
average of 5.05 years  


 Georgia Perimeter College 78.4% 
pass rate on exit ESL exam 


Northern Mich. Univ. Freshman 
Fellows; 92.7% retained vs. 81.6% 
of non-Freshman Fellows; 


 State Fair CC; 90% retention rate vs 
under 60% prior to start of program 


Northern Illinois Univ. Off. Of 
Student Engagement & Experi-


ECPs; 
Satisfac-
tion 
Survey 
results; 
Enroll-
ment 
data; 


Grad. 
data; 


Mentor-
ing 
reports;  


Course 
grades; 
tutoring 
reports; 


ESL exit 
exam 
results;  


EL 
projects 


45% of FTICs 
retained for 3rd 
year 
40% of FTICs 
retained for 4th 
year 
25% of fac. 
report students 
read & write 
effectively in 
English 
35% of FTICs 
graduate in 6 
years of less 


TOTAL PROJECT REQUEST  including ENDOWMENT = $2,622,942 
Yr 1: $524,236 Yr 2: $524,659 Yr 3: $524,792 Yr 4: $524,995 Yr 5: $524,260 
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6. Financial Literacy 
 


 
7. Use of Retention Analysis 
&  
Management & Predictive 
Modeling system 
 
8. EL Professional 
Development 
 
9. Purchase and use of 
effective degree audit & 
management system 


ential Learning: Baccalaureate 
Review Program; 


Ithaca College Study Abroad 
Program; 
84% of study abroad alumni felt 
they developed job skills while in 
program; 
College of the Atlantic; 
67% of students felt that internship 
is important to future jobs; 
85.5% of faculty think capstone 
experience is beneficial 
Mount St. Mary’s College cultural 
training; 
Univ. of North Carolina’s Flipped 
classroom model 


& 
reports;  


Student 
& Fac. 
surveys; 


Pre- & 
post- 
Prof. 
Dev. 
Tests; 


 


Over $290K in 
EL Endowment 


 Establishment of 
Endowment & fundraising 
efforts 


  Office of Advancement’s  mini-
mum of $2 million dollar fund-
raising for each of the past 3 years 


Advanc
ement 
reports 


 


C O M P E T I T I V E  P R E F E R E N C E  P R I O R I T Y  # 2 :  
I n c r e a s i n g  P r o d u c t i v i t y  


Sul Ross’ Title V proposal uses three productivity-increasing elements: the purchase and use 


of DegreeWorks, the use of the Noel-Levitz Retention Management System and the creation of 


the Student Success Center.  The many manpower and time-saving functionality tools found in 


DegreeWorks will greatly increase the productivity of faculty, staff and students.  From the 


transfer student who can complete a degree self-articulation, to the FTIC student who can 


ascertain when missing courses will be offered, to the FYS instructor who wants to communicate 


a student’s recurring absence, to the major advisor who can check the completion of a student’s 


ECP components, to the staff member who needs to do a final graduation audit, DegreeWorks 


will lead to an incredible increase in productivity.  The RMS, discussed on page 37, will allow 


for annual assessment of students’ satisfaction in a myriad of retention issues and give current 


data results to Sul Ross faculty and staff who then can make changes to enhance persistence and 


graduation achievement. Currently, Sul Ross is without a regular mechanism to assess retention 
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measures. This system will be incredibly valuable. Finally, creating the Student Success Center 


(described on page 36), under the guidance of the Student Success Council, will save hours of 


frustration for students, staff and faculty alike by removing “silos” to essential student services. 


It is imperative that Sul Ross combine all undergraduate success services into one facility. 
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